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ABSTRACT OF THE DISSERTATION 
A Case Study Analysis 
Of Five African American Male Educational Leaders 
by 
Donna A Richardson 
University of North Florida 
Jacksonville, Florida 
Dr. Charles Galloway, Chairperson 
This qualitative study was conducted to elucidate the current 
understandings about what is known about the African American pathway 
from seemingly oppressive beginnings to educational leadership positions. It 
was an investigation of five African American male leaders from Jacksonville, 
Florida, and their individual and collective perceptions on what enabled them 
to educationally succeed despite their humble beginnings. The study explored 
the similarities, differences, and historical experiences of all five of the African 
American male leaders purposefully chosen for this research. 
Two categories or types of themes were identified in this study, 
common background themes and common outcome themes. Six themes were 
common background themes and functioned as major influencers and 
motivators which are discussed at length in the findings. They included: 
family, neighborhoods, public school, spirituality, racial experiences, and 
heroes and mentors. The two common outcome themes, career and leadership, 
X 
resulted from the influences of the other six common background themes. 
Three patterns emerged: discipline, work ethic, and ethic of caring, and could 
be seen in all eight of the themes in this study. All the themes and the patterns 
combined joined to develop the two major constructs identified in the study -
racial identity and resistance. 
Conclusions were drawn from the resear-ch findings to identify factors 
that contributed to the racial identities of these once segregated African 
Americans, and what enabled and motivated them to achieve academic 
success. These conclusions focused on the family, neighbors, and schooling 
experiences of five African American male leaders and highlighted the 
importance of (a) role models, (b) being goal setters, (c) having high 
expectations, (d) believing in the importance of education, (e) possessing 
positive attitudes and high self-esteems, (f) being resistant, (g) being 
disciplined, (h) having a strong work ethic, and (i) living with a spiritual 
awareness. All the above attributes and influences were seen in this paper as 
resistance builders and the very foundation for the African American identities 
that emerged and became educational leaders in the Duval County school 
system. 
Xl 
CHAPTER ONE 
INTRODUCTION TO THE STUDY. 
Public education in the 21st Century touts that every child deserves to learn and 
educators have the awesome tasks to serve as teachers, mentors, and advisors. This study 
focused on an historical case study analysis of five African American male public school 
educators and investigated their initial segregated schools, homes, and social environments. 
The researcher conducted a qualitative study on five African American males who either are 
or were employed as educational leaders in Duval County, a large geographical area in 
northeast Florida, also known as the city of Jacksonville. Four of the men had achieved 
principal status or above in the Duval County School System, while one of them remained 
an assistant principal of student services for an extended period of time. Two of the 
principals had already retired from secondary services at the time of these interviews and 
had entered into post-secondary education at local private universities. Each of these specific 
men was a unique African American educational leader possessing varying experiences and 
personalities while reared in similar metropolitan, urban areas during the segregated part of 
Jacksonville, Florida's history. They did not know each other during their formative years. 
This researcher aspired to learn of their individual stories and to record their African 
American male perceptions on their own particular segregated educations and the 
environments that motivated them to want to succeed, to become leaders and contributors to 
their communities. The researcher sought to see what made these men attend school 
regularly in the mid 20th Century and determine to succeed academically. Through an 
inspection of their segregated and partially integrated schools, societies, neighborhoods, and 
home environments the researcher hoped to acquire a clearer lens on their unique 
compositions. 
Today's society is concerned about the future of African American males. The 
newspapers daily report negative events that are occurring in the African American 
communities. Ronald Mincy contributed to an annual report conducted by the Institute on 
Race and Poverty (2002) on The Status of Black Men and Boys in American Society, and 
presented in Washington, D.C., by questioning why some African American males are in 
crisis and some are not. The goal of this study was to provide insight into the factors that 
enabled these five African American males to be successful. The five African American 
males in this study attended segregated schools and dwelled in past settings that set them 
seemingly apart from today' s generation of African American males. Is there a difference in 
these products of the Civil Rights Era and the African American male youths of today? 
How do these five participants perceive today's and yesterday's opportunities or 
circumstances? How was going from a segregated to an integrated school different? How 
did these educational leaders perceive the role of their childhood schools, family influences, 
and societal experiences in the formation of their ambitions to later become educational 
leaders? When did they realize they even wanted to become leaders? And what is their 
assessment oftoday's students? One purpose of this research was to look at these five 
successful leaders and tell their story. This researcher used a heuristic inquisition and a 
research-based framework from which to launch her investigation into the generational 
experiences and educational determinations of these five men. 
? 
Helton (1999), in a report on chronologies and fact sheets, listed that the population 
of the United States as of February 2, 1999, consisted of72.1% whites and 12.7% African 
Americans. Further statistics from this fact sheet showed the drop out rates as of October, 
1996, with 7.3% of whites dropping out of school, and 13% of African Americans. Looking 
at college completion rates, the report found that only 9.9% of African Americans finish 
college, while 7 4.1% of whites finish college. It continued to report that in 1997 there were 
86.5% White college professors, and 5.2% African American college professors. Also, only 
47% of African Americans owned their own homes in the year 2000, while 73.4% whites 
owned their own homes. The Helton (1999) report also included prison inmate information 
that reported that 65% of all inmates in the nation's prison system in 1991 were African 
Americans. This number was up 5% since the 1986 report. The statistical report added that 
94% of African American murder victims are killed by other African Americans. 
Edelman (1987) reported that the United States was a nation where the number of 
African American teachers will be on the decline in the 21st Century. Edelman ( 1987) also 
found that low socio-economic African American adolescents are four times more likely to 
drop out of school than their white counterparts, and reported that poor African American 
teenage parents are likely to spend a minimum of ten years on Welfare. Edelman continued 
by citing that African Americans make up more than one half the prison population (13% of 
the total population in 1987), and are twelve times more likely than whites to be murdered. 
The Justice Policy Institute, in its annual 2002 report entitled Cell blocks or Classrooms, 
asserted that between the years of 1980 and 2000, three times as many African American 
men were added to the prison systems than were added to the nation's colleges and 
universities. A Crossroads report on an African American Men's project, which was 
conducted at the Institute of Race and Poverty, was published in January 2002 and went on 
to say that African American males (ages 14-24) comprise 1% of the U.S. population, but 
represent 28% of all homicide offenders, and 17% of homicide victims in 1997. In 1996, 
according to this Crossroads report 49% of all state federal inmates were African 
Americans. 
This same Crossroads report (2002), revealed by the Institute of Race and Poverty, 
cited a summarization of a study done by Voelkl, Welte, and Wierczoreck in 1999 that 
asserted that educational achievement was strongly linked to delinquent behavior. 
Delinquency in African American males was directly related to skipping classes and poorer 
grades in school in this study. This Justice Policy report also included employment rates for 
African Americans. It reported that in 1997 the African American unemployment rate was 
10%, except for those without diplomas, and then the rate was 19.4%. The white 
unemployment rate for that same year was 4.2%. There were several reasons offered for this 
high unemployment rate for African American males, and one included the presence of 
employment discrimination practices. The report contained research done by Darity and 
Mason (1999) who had studied employment discriminations based on gender and minority 
status, and found evidence to support that African Americans and Hispanics were three 
times as likely to be turned down for a job than whites or non-Hispanics. Drugs, poverty, 
and health issues were also detailed at length as negative issues facing the African American 
population today. These are some factual data that should create a sense of urgency in 
American society today. 
The purpose of this study was to look at five African American males who did 
achieve success despite the 1950s and 1960s racial climate and segregated conditions of 
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society. By examining the five men in this study the researcher hoped to identify some of the 
support systems that prevented them from becoming negative statistics for African 
American males. 
Hutchinson (1998) described a typical working class African American 
neighborhood in the 1960s where both parents worked either for the railroad, in factories, at 
the post office, or as domestics. Children had roofs ever their heads, food on the table, clean 
hand-me-down clothes, and most kids finished school. African American attitudes have 
undergone change. Kunjufu (1985) claimed in the 1950s that the greatest impact on 
children's lives came from the home, school, church, peer group, and t.v., in that order. By 
1980 the sequence had changed. The greatest impacts on children's lives in the 1980's were: 
home, peer group, t.v., school, and church (p. 14). Home still remained the greatest 
influence, but school and church had dropped to the bottom of the sequence of importance in 
children's lives. Television and peers had surpassed these value-giving influences which 
were so vital in the lives of the five men in this study. 
Price (1999) stated that "It has been documented how schools have historically ill-
served African Americans" (p. 6). Despite a steady decline of African Americans dropping 
out of school over the past thirty years Gibbs and Huang (1989) found that "more than 1 in 5 
black youth between 18-21 years of age lack necessary skills for entry-level jobs, apprentice 
programs, or even post-secondary education" ( p. 6). Situations in the 21st Century America 
· appear much better for African Americans than their past, yet still stand substantially far 
away from where they could be. One needs only to look at truancy in schools. It is a big 
issue when we hear that Ratcliff and Robins ( 1978) found that 75% of African American 
males who became truant failed to graduate from high school. Superintendent John Fryer of 
'i 
Duval County Schools said at a presentation to an Education Task Force in August of 2002 
that 18,000 students were absent over twenty days each from school in 2001. Fryer (2002) 
also emphasized that, "Student motivation and truancy are a problem" (p. 110). Why do 
students miss so much school in 2002? What motivated the five participants in this study to 
attend school regularly during segregation and early integration? These questions suggest 
valuable concerns to investigate. Undoubtedly, varying forms of oppression still exist, even 
if different from those experienced by the five males herein examined, but from where does 
the human resistance to discrimination come? Or was resistance a factor in this study's 
participants? How much of a role did their families, their schools, their churches, their 
neighborhoods, and their peers play in their determination to succeed? What made them 
excel and become leaders in their communities? Can one identify elements that worked for 
others and clone them to work for a totally different generation? What assessments do these 
men have about today' s African American youth, and what advice do they believe could 
initiate positive changes in the attitudes and actions for those not conforming and trying to 
succeed? These are questions worthy of investigation from an educational administrator's 
perspective, from one who wishes to arrange school settings in ways to accommodate the 
most beneficial conditions and treatments that could possibly make an academic difference. 
Improvements in education for African Americans cannot be made until the real reasons for 
African American declensions can be identified. 
David McWhorter, an African American linguistics professor at Berkeley, 
California, has written several books on the academic declines in African American youth. 
He has done extensive research to corroborate his findings. He feels there is a missing link 
between the last three generations. He, too, grew up in the 60's and believes youths today 
have much better lives than the five males in this study had, yet McWhorter (2000) has 
found that "ev~n middle-class black students tend to make substandard grades even in well-
funded suburban schools where teachers are making Herculean, culturally sensitive efforts 
to reach them" (p. xiv). What can educators realistically do to narrow the academic gap 
between races? 
Claude Steele (2000), a Stanford psychology professor, asserted that the "mere 
chance that black students might perform poorly and therefore confirm negative stereotypes 
about black underachievement may, in itself, depress black scores by as much as 
15%"(Florida Times Union, p. B5). This observation reflects the idea of the self-fulfilling 
prophecy when black children believe society expects them to do poorly, so they do, despite 
the fact that great lengths are being taken to improve education for African American 
children and all children for that matter, with academic percentiles only slowly rising. 
Could the inclusion of profound family support systems counteracted this potential outcome 
in this study's participants who rallied against what society expected them to do and 
achieved what their parents believed they could do, and made them believe they could do it 
too? Did these men, who succeeded in spite of society's wishes, do so because of their 
parents'and other encouragers' determinations? Again, these are important questions to 
consider when investigating the reasons for the successful outcomes of these mens' lives. 
Chafe (2000) conducted a five year longitudinal study of 1200 African Americans 
who lived during the Civil Rights Era in ten southern states. During this Civil Rights time 
frame, he found that "despite internal differences African Americans crafted new 
opportunities, provided support for each other, and operated within the existing structures of 
rules and expectations to move, inch by inch, toward their collective goals .... In sum, their 
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story reflects the extraordinary strengths of a people who refused to succumb ... " (p. 2). 
McWhorter (2000) has said that "African Americans have a post-colonial inferiority 
complex that has tragic potency" (p. 27). He referred to the cause for failing African 
American youth, while this researcher looked for the cause for succeeding African American 
youth, and searched for answers in the lines and between the lines of interview responses. 
How did these five African American males perceive their segregated schools, 
neighborhoods, and business experiences? How did they perceive their African American 
teachers? And since Miller (1999) said that academic achievement is considered an indicator 
of resilience, what or who kept education upmost in their minds and motivated them to 
become educational leaders? Hopefully this study will enlighten its audience and add an 
understanding about African Americans who came from environments where the larger 
society did not expect them to excel, but they excelled anyway. 
Statement of the Problem 
The focus of this study is the development of positive mindsets and academic 
aspirations, despite the presence of racial discrimination, in five African American male 
educational leaders in the 21st Century in Jacksonville, Florida. It is a study of their lives 
and the people and things that influenced their lives growing up African American in the 
1950s and 1960s in Duval County. While drugs, crime, and poverty still plague many 
African American neighborhoods, educational opportunities and civil rights are much 
greater today than they were for the five men in this study. By examining the lives and 
experiences of these five educators, the author sought to hear their voices, describe their 
environments (present and past), and ascertain their perceptions for today's young people, 
educators, society, and listening parents. Investigating the parental, community, and 
schooling influences on these five lives provided an interesting insight into their individual 
racial identity developments. McWhorter (2000) has said that today's African American 
young people, ')ust give up when they encounter difficulty. They work less hard than 
whites" (p. 1 00). The researcher examined the participants' lives in great detail to see how 
they did or did not fit the negative descriptions of African Americans given by McWhorter. 
Purpose of the Study 
There were three purposes for this case study. The first was to examine the 
perceptions of five African American males and their defacto segregated experiences 
between the years of 1955 and 1968 in Duval County, Florida. This was a significant time 
during our country, that occurred after the Brown decision but during a still segregated 
school and societal system which preferred to ignore the situations instead of change or 
challenge conditions for fear of upsetting the "public peace and order" (Plessy v. Ferguson, 
p. 268). These five men contributed to the purpose of the study because four of the 
participants experienced completely segregated schooling experiences in Duval County, 
while one of the men actually participated in the integration process and attended an all-
white high school his junior and senior years of school. Each man provided lengthy 
descriptions of his local exposure and African American lifestyle. All five men lived 
primarily segregated lives at home and inside their public schoolhouses, and this researcher 
explored the personal experiences of all five participants. 
The second purpose of the study looked at the impact and influences of segregated 
schools, teachers, administrators, and other support systems responsible for developing a 
resistance in these specifically chosen African American male leaders. These influences 
contributed to the conceptual framework of this study which is defined by the racial 
Q 
identities and resistance, elements which Garmezy ( 1991) called protective factors that 
enable an individual to adapt successfully to the environment, regardless of challenging or 
threatening situations. 
The third purpose of this study was to research resistance as a self-defense 
mechanism against racial discrimination and determine if it played any role in the lives of 
this study's participants. The researcher perused recent literature and research focusing on 
the importance of resilience and its relevance to success. The study examined the 
connections between support systems (parents, neighbors, spirituality, and schools) and the 
building of racial identity and resistance in these African American males. For clarification, 
resistance in this paper means opposing prejudices and discriminatory treatment by the 
white, majority population. 
Connecting all three stated purposes was also a real need to know this story in order 
to paint a realistic portrait of African American life during the 1940s, 50s, 60s, and 70s in 
Jacksonville, Florida. The experiences of the five participants in this study reflect the larger 
African American minority population and hopefully will generate a deeper understanding 
of their lives and experiences as they grew up and ventured into educational leadership roles. 
Research Questions 
To explore the development of racial identity and resistance in five specific African 
American male educational leaders, this study addressed the following open-ended 
questions: 
1. How did the public school system and individual teachers influence these five 
African American male leaders, and possibly contribute to their career choices 
and leadership roles? 
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2. How and when did educational achievement become a priority in the lives of 
these five participants? 
3. What roles did family, neighborhood, public school,' racial experiences, and 
heroes and mentors play in the resistance and racial identity building of these 
African American males? 
4. What do these five African American male leaders perceive as significant 
influences on their ability to demonstrate characteristics of resistance? 
5. How do these five African American male leaders verbalize their understandings 
of their own leadership paradigms? 
6. What impact (if any) did negative racial experiences have on these five 
participants? 
7. How did each of these African American male leaders define oppression and his 
own economic situation growing up in Jacksonville, Florida? 
8. How did the element of spirituality figure into the racial identity and resistant 
natures of these five African American male leaders? 
9. What do these five African American male educational leaders have to say to 
educators and young people today? 
By giving a voice to these five African American males, this researcher wanted to discover 
not only their involvement in shaping their local communities, but she also sought to learn 
about the missing links present in the current understanding of what it takes to shape and 
educate African American male leaders or youths. 
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working and white adults working, develop a separatist sense that work is an option rather 
than a given w];len it comes to black people" (p. 71). Who were the role models for these 
five African American male leaders, and how and/or when did "working" become such a 
vital part of their lives? How do these men see themselves as leaders in their communities, 
and why did they choose to spend their entire lives within one local community? This study 
has described history and looked at family, neighborhoods, societal, and educational 
influences that assisted in the overall development of these five men. It is hoped this 
research will augment other resistance and racial identity studies to provide a deeper 
understanding of human relationships in a nonmajority domain. These stories depict 
minority lifestyles and the major influences that contributed to their determinations to 
succeed. 
The five African American male leaders this researcher interviewed have all reached 
respectable positions in their lives. It was quite interesting to discover to what extent each 
man had developed his own personal philosophy of what constitutes success in the 21st 
Century. Each man described a positive, strong sense of self in his individual pursuit of 
academic achievement, and each man spoke of reaching an American Dream. The literature 
under review agreed that there is a paucity of studies on African American men's 
experiences in school. This study is a retrospective snapshot or verbal video of five African 
American male educational leaders and their recollections and perspectives on their 
individual exposures to school, family, social interplay, and total cultural envelopment. So 
much literature on African American men has focused on the inadequacies and inequities 
that appear persistent throughout educational and economic levels, but far too much has 
been left unsaid about the real stories that intertwined and connected the valuable 
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Resilience is the tenn that represents a hardiness or ability to overcome hardship. It 
will be used very closely with the tenn resistance. 
Resistance is the ability to toughen oneself against negatives and continue in a 
positive direction; the ability to resist ill treatment or attitudes. This also refers to a mode of 
looking around, through, and basically ignoring the larger white culture. 
Segregation is the tenn defining the separation of races. It will be looked at in a 
social context and in the context of separateness in schooling arrangements. Defacto 
segregation is the geographical separation of races. Dejure segregation, or by mandate of 
law, had been eliminated prior to these five men's upbringings. 
Self-Efficacy is the tenn that will be used interchangably with self-esteem and the 
believing in oneself that arose from the many extraneous influences necessary for success. 
White is the tenn to refer to the Euro-American or Caucasian race. 
Significance of Research 
This study aims to add to the archival history of Jacksonville, Florida. It has 
enumerated the events and ambitions that characterized five African American males 
between 1955-1968 in Duval County. The focus centered on the resistance that each man 
manifested in the face of adversity and/or less than equal educational and social 
opportunities. It looked at the leadership development of these men and the influential 
people in their lives. McWhorter (2000), an African American researcher who has done 
several studies on at-risk African American youths, confinned that "no one disputes the 
importance of role models. Most of us growing up seeing most adults working, develop a 
natural, even subconscious, prototype of the adult life as including work" (p. 68). By that 
same measure McWhorter (2000) asserted, "Those black children seeing black adults not 
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Definition of Terms 
The term academic self esteem is used in this study to represent one's confidence in 
his own academic ability. 
Acting white is an important concept identified by Fordham and Ogbu (1986) which 
describes African Americans when they are imitating white people or those in the dominant 
culture. They said "acting white" meant: speaking standard English, listening to white music 
on radio stations, working hard to get good grades, getting good grades in school, listening 
to classical music and being on time" (p. 441 ). 
The terms African American and black refer to a minority population that will be 
used interchangeably throughout this paper. The particular voices will guide the 
terminology. 
The term at-risk refers to those students who are in danger of not completing school 
and of slipping into a nonproductive, uneducated, lower economic status. 
Disadvantaged people are defined by Williams and Morland (1976) as those who 
come from lower socio-economic groups of community and are notably deficient in cultural 
and academic strengths (p. 5), or lacking in educational encouragement and traditional social 
teachings. 
Duval County is the place where these five African Americans were born, raised, and 
involved in educational leadership roles. It is the same geographical area as Jacksonville, 
Florida. 
The racial views reflect a person's attitude toward a member of another race as 
opposed to a person's attitude toward a member of one's own race; perceptions based on 
ethnic familiarity and unfamiliarity. 
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experiences of African American men who resisted negative influences and exhibited a 
tremendous determination and desire to learn, and to lead others in that same direction. 
This researcher looked for what actually motivated these individuals to succeed. She 
questioned whether they ever felt deprived in their early lives and inquired about their daily, 
routine experiences. By focusing on extant opportunities and personal influences, it was 
revealed that African Americans carefully cultivated a resistance to discrimination and 
determined to survive. These African American males described how they determined to 
succeed, and admitted that they still believed in the American Dream. 
Leaders in schools today need a broader understruiding of all the components that 
make up a child's ability to succeed or not. Recognizing the important roles parents, 
community, and teachers play in the molding of durable traits in young people should stress 
the need to arrange settings and situations to encourage and foster more involvement of 
these influential parties. Being aware of such findings and sharing such facts with parents, 
community and teachers should better prepare them for their roles in cultivating the 
important conditions revealed in this study. Leaders can use this information to design 
professional development programs instructing on the importance of mentoring and 
demonstrating an ethic of caring with their students. Leaders, from this study's 
understanding, can possibly lead their faculties into a clearer focus of student needs and 
gather a fresh, new historical perspective of education during the segregation and early 
integration years in Jacksonville, Florida. 
The significance, too, lay in the material here gathered, which should contribute to 
the field of knowledge. With an epistemic eye I have strived to produce a quality product 
worthy for its valuable content and its heuristic intentions alongside its hopeful findings on 
the development of African American male leaders. 
Limitations of the Study 
The limitations of the study became evident in the geographic and chronological 
time frames covered. All five of these men were born in Jacksonville, Florida, and attended 
Duval public segregated and/or integrated schools. Secondly, the men chosen attended and 
graduated from Duval schools between 1951 and 1968. Thirdly, there were no females in the 
study, although these same sides of Jacksonville were filled with dynamic, influential 
African American women leading the way for their African American families and 
constituents. They were the early local politicians and by ignoring them the researcher has 
narrowed the political focus of this study and missed out on an unmistakable section of 
indefatigable African American influence and powerbase. Nonetheless, this investigation 
maintained its focus on male selections and left the females for another study. 
A fourth limitation involved the subjectivity of the researcher. Everything was 
filtered through her eyes, and she had to step back and seek to chronicle the findings and 
unveilings of these men with a professional, critical awareness at all times to ensure not 
jeopardizing the value of this study. This researcher is a white female educator who grew up 
during the same historical timeframe and in the same city as the participants in this study. 
According to Hanna (1982), "There is an assumption that a researcher should be of the same 
color, culture, group, or status in order to gain maximum understanding" (p. 341 ). However, 
other studies have contradicted this concern; for example, Williams and Morland (1976), 
found no differences whatsoever given to interviewers of different ethnic backgrounds. This 
researcher sensed neither restraint nor concern on the part of the interviewees who felt 
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comfortable with her and were more than willing to respond to her questions openly and 
honestly despi~e her White color. 
Because of the five years spent as a vice principal in a 98% African American 
working environment- working with students, parents, and community- this researcher 
approached the entire field of research with an empathetic understanding and personal 
awareness of African American ways. She possessed a conoisseurship as Eisner (1998) 
would say, "The ability to make fine-grained discriminations among complex and subtle 
qualities ... with a perception that manifests itself in experience and is a function of the 
transactions between the qualities of the environment and what we bring to those qualities" 
(p. 63). Eisner's (1998) antecedent knowledge, "knowledge of history that has a bearing on 
our ability to experience its qualities" (p. 65) provided a reliable backdrop from which this 
researcher conducted her study of these five African American male leaders. 
A fifth limitation was the dependence to a great degree on historical recollections by 
these five men and the possible occasion for aggrandizement. Time could have softened 
their feelings and passions for this period, and their stories could possibly reflect a 
"bettemess" minus the "bitterness" of what actually occurred. Regardless, this topic had to 
be investigated, and by pursuing these lives and times, a fresh perspective has emerged as 
enhancement to this microcosmic piece of African American history. 
Organization of the Study 
Chapter one introduces this study to the reader with a current assessment of African 
American conditions and issues surrounding them in the last part of the 20th and now into 
the 21st Century. This chapter explains the problem being addressed and then proceeds to 
examine the three purposes of this study. Research questions are listed and a definition of 
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tenns enhances reader clarity up front. The chapter then discusses the significance of the 
research and the limitations confronting the researcher. 
Chapter two deals with a review of the literature relating to this study. It delineates 
African American history from segregation to integration and investigates the element of 
resilience. It probes the influences that parents, schools, and communities have had on 
African Americans and discusses elements of leadership. 
Chapter three presents the actual methodology employed to carry out this project. 
The qualitative method of inquiry is described and a review of the process of data collection 
and analysis is explicated in detail. Figure 1 early on introduces the reader to a pictoral 
explanation of how certain elements of these men's lives contributed to their racial identities 
and resistant natures. 
Chapter four unveils the data of this study and does so in a narrative fonnat. It 
presents five individual case study portraits of the participants and exhibits a data analysis 
gleaned from the interview sessions. The data are presented descriptively in the words of the 
author and the participants. 
Chapter five offers a conclusion and recommendations for researchers and educators 
interested in a historical perspective of African American male leaders. It addresses the 
themes in a final fonnat and presents the evidence of conditions which contributed to the 
racial identities and resistant natures of this study's interviewees. 
Summary 
The first chapter of this study provided a detailed introduction to a historical case 
study analysis of five African American male leaders. It provided statistical evidence for the 
should-doability of this research effort, and explained the problem being addressed in the 
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study as one that needs to address the development of racial identity and resistance in five 
specific African American male leaders. It enumerated the three purposes of the study as 
examining the segregated lives and upbringings of five African American male leaders, 
looking at the impact of segregated public schools and other support systems on these men's 
lives, and investigating the development of racial identities and the development of abilities 
to resist negative treatments in the lives of five African American male leaders. 
Chapter one also laid out the research questions for the reader and included a section 
of defintion of terms for clarification. Both the significance of the study and its limitations 
were subjects of discourse in this chapter, as well as a chapter by chapter delineation in an 
organization section of the paper. Chapter one sets the stage for the next four chapters which 
will elucidate the reader as to the literature on this subject, the researcher's methodology, 
her data analysis, and the final conclusions which will be drawn from the data itself. 
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CHAPTER TWO 
REVIEW OF LITERATURE 
The literature pertaining to this study provided a framework to investigate how 
family, neighborhood, public schools, spirituality, racial experiences, and heroes and 
mentors impacted the development of identity in the African American community. Career 
and leadership were investigated as outcomes of these six influences. Background 
information on the segregated society in which the participants in this study lived begins the 
literature review section. 
Segregation Information 
Segregated schools remained a real presence in Duval County for well over a decade 
after Brown v. Board of Education in 1954, which placed greater emphasis on the necessity 
to integrate schools. As far back as 1866 legal provision had been made for the education of 
Negroes in Florida (Scott, 1974 ). The Southern states preferred the former ruling of Justice 
Brown (1896) in the Plessy v. Ferguson decision, which clearly advocated "separate but 
equal" school systems. The dual system, deemed "reasonable" by Justice Brown, fulfilled 
his rationale for maintaining such a system to "preserve the public peace and order" (Plessy 
v. Ferguson, p. 258). No one wished to upset the status quo despite the 13th, 14th, and 15th 
Amendments to the Constitution of the United States which bequeathed and ensured 
freedom, privileges, and voting rights to all regardless of "race, color, or previous condition 
of servitude" (Plessy v.Ferguson, p. 1). Freedoms were assigned on paper but slowly 
realized throughout the South in cities and towns. Little Rock, Arkansas, integrated its 
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schools in 1957, just three years after the Brown decision, when the first nine African 
American students walked through the doors of an all-white school with the endorsement of 
Dwight D. Eisenhower, the then President of the United States,' and made a powerful 
statement to the nation, while only making a dent in the complete realization of integration. 
One by one, African Americans had to take stands on individual rights they were supposed 
to have been given with the many amendments that became necessary to itemize and 
elaborate on the Emancipation Proclamation following the Civil War. Even Rosa Parks 
made national headlines because she refused to sit on the back of a bus in 195 5. Defacto 
segregation continued until 1964 when the courts mandated real strides toward 
desegregation and equitable conditions for African Americans and whites. In Duval County 
African Americans were still being sent to the back of the bus well into the 1960's. Henry 
Louis Gates, Jr. (1997), a researcher of African Americans who grew up during the Civil 
Rights Era, wrote that older Blacks told him that, "when white folks say justice, they mean 
just us" (p. 1 09), reflecting the acknowledgement of discrimination during segregation. 
Dr. James Crooks, a local Jacksonville historian, after researching the history of 
Jacksonville, described the educational climate for African Americans in Duval County 
during the late 19th and early 20th Centuries as one of opportunity. He presented his findings 
in an address to the JCCI (Jacksonville Council for Community Improvement) in 2001. He 
spoke about the private African American schools established by the African American 
community, including: Edward Waters College, Florida Baptist Academy, Cookman 
Institute, and the Boylan Haven School for Girls. By 1900, according to Dr. Crooks' 
research, 86% of the African American population was literate in Jacksonville. As a matter 
of fact, Crooks (2001) stated that, "Jacksonville was regarded by colored people all over the 
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country as the most liberal town in the South" (p. 1). He spoke of James Weldon Johnson, a 
renown Africap. American writer and diplomat, who was the first African American public 
school principal at Stanton High School in Jacksonville. Stanton High School burned down 
in 1882 and again in 1901. It was rebuilt each time and the current facility has been on West 
13th Street since 1953. This particular high school played an important educational role in 
the African American community in Duval County for many years. The Industrial 
Revolution brought many more people into the city of Jacksonville and by the mid 20th 
Century the racial climate changed to one of less tolerance for the African American 
people, according to Crooks (2001). 
During the 1950s and 1960s, Duval County had what was referred to as "colored" 
schools, and they were completely separate from the white residents of Jacksonville. These 
schools, which included: Eugene Butler, Stanton; Matthew Gilbert, James Weldon Johnson, 
Isaiah Blocker, and Douglas Anderson did not compete athletically, academically, or 
socially in any context with the white schools. African Americans and whites rarely met or 
knew what each other was really like. African American author Sam Fullwood (1996) 
recounted, "Whites never invaded our space. Our paths never crossed. I knew next to 
nothing about them and they knew next to nothing about me" (p. 11 ). Braddock and 
McPartland (1989), researchers on segregation, reported that "across the stages of the life 
cycle and across institutions, when individuals have not sustained experiences in 
desegregated settings earlier in their life, that segregation has a tendency to perpetuate itself' 
(p.267). Bucher (2000), another African American researcher, called "the lack of contact 
with other cultures - cultural encapsulation; sticking with people who are like us" (p. 
108).These researchers explained how their studies reflected that, "Blacks who grow up in 
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largely segregated environments are more likely to lead their adult lives in segregated 
situations" (p. 267). This condition of segregation existed for all five of this study's 
participants, who still became degreed professionals and educational leaders in the majority 
population's school system. They each admitted that even in their adult lives they still 
primarily associate with people of African American descent. 
African American Public Schools 
State law had created a dejure system, or system of segregation based on 
geographical location in Florida's educational system where the then-called "colored" 
schools actually experienced massive neglect. Hendrie (1999), a researcher of African 
Americans prior to desegregation, wrote an article on what she called "entrenched 
inequality," in which she enumerated the gross inequities allowed to plague segregated 
schools before 1971. Hendrie (1999) commented on the "lower salaried Black teachers, the 
substandard facilities, and the totally inadequate equipment allocated to colored schools" (p. 
31 ). As far back as 1927 researchers were investigating the discrepancies in Duval County's 
separate educational system. That particular year a cadre of scholars from the Teachers 
College at Columbia University prepared a report that resulted from their local visits to 
Duval County and their observations of its segregated schools. Hendrie (1999), cited a piece 
of their findings, which read: 
They have a few reasonably satisfactory buildings and a good 
many earnest teachers, but there is practically no supervision 
and conditions are on the whole, extremely poor. (p. 48) 
Yet, somehow amidst all of this substandard investment many students still 
persevered. A large number of these students developed resistance, determination, and a 
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self-worth, which inspired them to succeed. Rosenburg (1986), a researcher on African 
American segregated schools, argued that the fact that "Black children in segregated schools 
appear to have higher self-esteem than those in desegregated schools and may surprise those 
who view social structures as symbolic affmnations of principle rather than as contexts of 
experience" (p. 97). Self esteem for these segregated African American youths came from 
the personal investments made into their lives by their parents, teachers, neighbors, and 
spiritual leaders who communicated to them that they would settle for nothing less than 
excellence from them. Deborah Blum (1998) augmented this notion of support systems 
when she posed that "Resilient people don't cope alone, either they have family support or 
recruit others to help them" (p. 33). Blum (1998) cited Defrain, another resiliency 
researcher, who found that "80% of those who hated their childhoods believed they were 
better because of it: stronger, kinder, and quicker to care for and help others" (p. 37). 
Extended and immediate families lent support systems to the minorities of yesterday with 
high expectations for their futures. Their racial identities appeared fueled by human 
encouragement and discouragement, which twisted into determination. Something caused 
many segregated youths to reject negative messages and that same something transformed 
the negativity into positive outcomes. 
A large portion of African American parents apparently never gave up on the 
education of their children and earnestly wished for them to get educations unlike 
themselves. They wanted "better lives" for their offspring and somehow saw through the 
impending discrimination and believed something meaningful awaited them and their 
children's lives. Deal and Peterson (1994) agree today that, "parents want assurance that 
their child's educational preparation will be better than their own" (p. 8). There is a "must" 
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for all children to be prepared for a quality life filled with meaning and purpose. Segal 
(1986) expressed his sentiments by saying, "People must believe their lives have meaning; 
that they are doing something meaningful" (p. 55). Education became a vehicle by which 
young African Americans could identify and develop the "meaningful" careers and 
avocations that would enable them to avoid the social, economic and educational strains of 
the past. Anthony and Cohler (1987) cited what William Carlos Williams wrote in 1937, 
" ... what wonderful children, sometimes come out of such places as this ... " (p. 289). 
Yesterday and today' s parents want opportunities for their children, but the teachers of 
segregated schools had an extra burden of :;omehow "making up the difference" when it 
came to the unequal allocation of public school resources and funding for African American 
students. Undoubtedly, the African American teachers in these highly publicized less-than-
satisfactory segregated schools must have played key roles in the character building and 
academic development of segregated students. King (1993), a researcher of African 
American teachers, noted how these proud educators took personal responsibility for the 
educational achievement of black students in the late 19th and early 20th centuries. King 
( 1993) wrote how teachers in so-called colored schools "expected for every child to 
succeed" and provided "role models that were necessary for a sense of self-worth and high 
aspiration level" (p. 118). Parents and teachers are described by King (1993) as 
collaborating to make a difference in these segregated lives, while neighborhoods and 
religious institutions also mattered in the character building of segregated youths precluded 
from participating in a mainstream society. Chestang (1972), a researcher on African 
American racial identity, found the emergence of two distinct personalities from an 
oppressed environment: one a depreciated character and one a transcendent character. These 
are personalities that either buried themselves beneath or rose above the pressures and 
decided to make the best out of life. 
There is no doubt a belief system in education came froin many an African American 
home since it has been repeatedly seen according to Cummings ( 1997), a researcher on 
African American academic achievement, that "the reason why some blacks do well in 
school while others do poorly depends on the quality of the student's family life" (p. 335). 
A resistance to discrimination and a determination to succeed launched the African 
American race into the American mainstream wanting to make changes and differences in 
the way everybody in their neighborhoods lived. 
Educational Opportunities 
During the 19th Century and the Industrial Revolution Evans and Evans (1982) cited 
how whites feared that educating African Americans would just make them too desirous of 
freedom and equality, but after the Civil War when freedom was supposedly automatically 
granted to African Americans, a change in attitude occurred. Education offered a way to 
make the newly freed African Americans good, trained citizens who could help fill labor 
force needs. Evans and Evans (1982) also revealed how the first public African American 
schools were supplemented by philanthropic endeavors like the Peabody Fund and the 
Rosenwald Fund during the early 1900's to reduce the great disparity between black and 
white funded public education. Scott (1974) noted that a Florida Educational Survey in 1929 
revealed, "In general, one finds little if any real interest in the Negro schools on the part of 
the white people, whether officials or others" (p. 10). In 1947 the Minimum Foundation 
Program was enacted by the Florida Legislature and promised that: 1) Negro teachers would 
get better salaries, 2) Negro schools would be built, and 3) Improved transportation would 
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be provided (p. 12). Thanks to the American legal system African Americans gradually 
experienced opportunities they had been much earlier promised. White and Cones ( 1991) 
found that between 1865 and 1965 each generation of African Americans received more 
education than the preceding one. 
African Americans who had experienced an education and its economic benefits 
became determined to share their knowledge and to play major roles in unlocking 
schoolhouse doors so that other Mrican Americans could pursue the knowledge and the 
skills needed to compete and succeed in American life. According to Harley (1982), it 
became a personal mission to share these rewards with their people and communities. Scott 
(1974), a resident of Duval County for thirty-one years, did research on African American 
conditions for his doctoral dissertation, and wrote, "It's a given fact that graduates of our 
Negro high schools and colleges make good citizens" (p. 15). Jacksonville's early African 
American schools were striving to provide a nucleus and a background from which to 
produce an educated African American populace destined to find the road to better 
economic and social standings. As a matter of fact, according to Scott's (1974) findings, by 
1953 only one Negro teacher in Duval County had less than a college degree (p. 15). That 
same year the new Stanton High School reopened on West 13th Street after burning down 
a gam. 
Mrican American students then needed some place to get a college education in the 
state of Florida, and thanks to Governor LeRoy Collins (Governor of Florida from 1955-
1965), they received this opportunity. W. L. Smith (1994), a researcher on Florida's African 
American educational progress, described how the then Governor Collins designed two-year 
African American junior colleges that would be built on pre-existing African American high 
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school sites, and oversaw the completion of twelve such institutions. W. L. Smith (1994) 
reported on how African American students felt greatly encouraged by these academic 
offerings, as he cited one particular African American student who remembered in 1957: 
One group of community people rallied around us right away 
and said give them a chance. If they succeed with the college, 
then the community is a winner. It they fail, we had no place 
to go anyhow. (p. 103) 
It became a decade of improving educational opportunity for African Americans. 
The debate over segregated vs. desegregated schools remained alive in the courts and 
in the scholarly works of researchers while young people in the South just went to school, 
African Americans with African Americans, and whites with whites. Society was 
integrating slowly in the South and despite more recent research on the segregated effect on 
African Americans, seemed to manage fairly well. 
Integration came in the late 1960s and early 1970s in Duval County public schools 
where a few African American students were peeled off their segregated schools and sent to 
all-white schools to achieve the beginning of integration. As Carolyn Williams (200 1 ), a 
professor of History at the University ofNorth Florida, noted, "They were used to seeing 
whites owning the stores where they shopped." She commented how she, herself, an Mrican 
American growing up in Jacksonville, was taught about the obstacles of racism she would 
have to encounter in life. She said she just accepted them and determined to succeed. Her 
teachers, parents, and extended family believed in her and her ability and that meant more to 
her than knowing that white people did not believe in her. Williams also stated that a major 
difference in the African Americans of her generation (the same generation of this study's 
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participants) and the African Americans of today is in the awareness of obstacles. As a child 
Williams said she, and those other African Americans who grew up with her in the 50s and 
60s, recognized the racial barriers present, and prepared themselves to overcome them. 
Donmoyer (1987) wrote, "in our racist society, we may all be affected by racism even if we 
do not want to be, or even if we are unaware of it" (p. 89). Williams continued by assessing 
that today' s young people are taught there are no barriers - that they can be and do anything 
they want. She believes the barriers are still there, just invisible, and cause young people 
tremendous confusion when trying to find their places in society. Williams also commented 
how many African American youth have become convinced that being smart or academic is 
equated with "acting white," and by being so they betray their own race. Even Bolman and 
Deal ( 1995) observed that "African American adolescents see academic achievement as 
"acting white." Rejecting institutional norms, they lose hope of creating a service or product 
that carries their personal signature. They are cut off from using their talents to contribute 
something of value to the world" (p. 105). Surely by looking at yesterday's segregation and 
early integration efforts, some understanding has emerged that will offer fresh insight into a 
continuing dilemma where McWhorter (2000) discovered that in "1995 only 184 black 
students in the entire U.S. scored over 700 on the S.A.T. verbal" (p. 85). McWhorter (2000) 
affirmed that "black students of all classes exhibit a strong tendency to dedicate themselves 
less to school work than do other students, regardless of life history or present conditions" 
(p. 95). Speaking of young people today, McWhorter continued, "black students tended 
strongly not to work as hard and to give up more easily when encountering difficulty" (p. 
100). 
?C) 
Segregated School Educators 
Teachers have been described as major motivators in African American lives. Sam 
Fullwood wrote Waking From the Dream: My Life in the Black Middle Class ( 1996) and 
recalled his Black teachers as the "Negro Community Guardians" (p. 24). He recollected his 
teachers making him feel "special, needed, and chosen" (p. 26), and remembered his junior 
high principal as having a "profound and enduring impact on him" (p. 28). Teaching and 
learning became a social action for African American teachers during segregation. Hale 
(1991) asserted that "Passing on positive values to children in an oppressive society 
challenged Mrican Americans. Proverbs, songs, stories, and fables have constituted a rich 
oral tradition that is still ascribed as valuable" (p. 7). He continued by saying, "Storytelling 
mixed with poetry, music, dance, or drumming were performances through which African 
Americans attempted to educate" (p. 10). Mrican American culture permeated the students' 
home lives and school lives. There was a connection, a segue between home and school that 
fostered their educations and their identities. 
Jeffries (1997) explained how George Noblit, a professor at the University ofNorth 
Carolina at Chapel Hill and researcher of African American teachers, saw these segregated 
teachers as fulfilling six allegorical archetypes in the forms of: trickster, matriarch, preacher, 
warrior, caretaker, and enforcer (p. ix). These roles enabled the educator to complement the 
Mrican American culture and impart knowledge in ways that students enjoyed learning. 
Sonny Madison, also a professor at Chapel Hill, agreed with Noblit and saw a definite link 
between performance and pedagogy. Jeffries (1997), a female researcher of African 
American educators, posed that educating was a generative act for African American 
teachers (p. x). Noblit (1993) further surmised from a study of African American teachers 
that the "ethic of caring is a tough relationship in that the caregiver must be strong and 
courageous enough so he/she can use the good to control that which is not good" (p. 25). 
African American teachers exhibited great concern for their stUdents in segregated settings .. 
They had as Foster (1991) found, "learned early in life that they existed in an often hostile 
and complicated world" (p. 178), and they knew that they must prepare African American 
youths to deal with the realities of daily life. These African American teachers exemplified 
the findings of researchers Evans and Evans ( 19 82) who reported on how these teachers 
stated that "their educational training meant that they had a special obligation to uplift their 
less fortunate sisters and brothers" (p. 257). Price (1999), who did studies on the impact of 
teachers on African American male students, found that "the issue of engagement and 
opportunities for connection, nurturance, and support from their teachers were significant to 
their emerging identities as young African American men who continued to be shaped and 
reshaped as they interacted in classrooms" (p. 1 06). Caring teachers were described as 
influential in the molding of racial identities. 
Many adult Mrican Americans today who grew up during segregation have great 
things to say about their teachers back then. Jeffries (1997), in her own dissertation on 
African American teachers in segregated schools, interviewed former students who agreed 
"Teachers in segregated schools taught with a full knowledge that they were deprived of the 
latest books, equipment, or technology ... the inequity made their jobs a greater challenge 
and they stayed determined to give their students the best they had to offer" (p. 53). Jeffries 
( 1997) also found that "In looking back, many of the educators seemed to recall a time when 
teachers from the segregated schools were a special breed and believed their natural abilities 
were stifled after desegregation" (p. 26). Jeffries (1997) discovered in her research on 
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African American teachers a real spirit of detennination in those ill equipped educators who 
considered the .inequities they encountered as a mere challenge and pledged to give their 
very best to the students they taught, regardless of the scant supplies and/or decrepit facilites 
in which they taught. 
Segregated teachers have been painted favorably by many adult African Americans, 
as can be seen in the commentary heard recently from a young alumnus at a 1953 Reunion 
of Paul Lawrence Dunbar School in Green Cove Springs, Florida (McLendon, 2000). The 
alumnus recalled: 
The teachers we had in those days they knew you personally. 
They knew the student, they knew his mom, his dad ... 
They had a fair assessment of what a student was capable of 
doing, and they would not settle for less. (p. F1) 
McClendon (2000) also wrote that another student at this particular reunion stated that while 
he knew whites "considered him inferior ... his teachers taught him otherwise" (p. F1 ). A 
Smith (1999), too, illustrated through many anecdotes that demonstrated, regardless of 
facility conditions in segregated schools, something or someone inside those school 
doorways made a difference. A Smith (1999) interviewed alumni from Iron Hill School, an 
African American one-room school, where one alumnus recalled vividly: 
I remember her (the teacher) playing the piano. I remember 
her also being very finn. She had a yardstick (laughter) We all 
tried to avoid that, but sometimes we didn't. 
She was very loving ... almost like a mother type. (p. 4) 
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One by one researchers have amassed voluminous annals to validate the educational 
experiences in segregated schools. Beaubouef-Lafontant (1999) saw the powerful impact of 
African American teachers on African American students yesterday and today. Speaking of 
segregated schools, Beaubouef-Lafontant said, "the good of these institutions hinged not 
simply on the cultural similarities between teachers and students, but more important on the 
political clarity of the teachers. That is, these educators recognized the existence of 
oppression in their students' lives and sought to use their personal, professional, and social 
power to encourage children to understand and undermine their subordination" (p. 710). 
Even Shumow, Vandell, and Posner (1999) clearly saw these classroom teachers as 
"enabling forces to young children to persevere by providing lengthy, supportive relations" 
(p. 311 ). These researchers on African American teachers in segregated settings provide a 
wealth of information on the impact of African American teachers in segregated schools. 
Belonging to the group in a classroom setting provided comfort and assurance for segregated 
African American students. They shared the same culture and the same racial experiences in 
society. Montero-Sieburth (2002) recorded that "To be a competent student, one had to 
understand not only the explicit language codes of the group you wanted to belong to, but 
more importantly, the implicit rules and norms by which communication and hence 
acceptance to the group could be established" (p. 4 ). The students in segregated African 
American schools spoke the same language as their teachers and their fellow students. 
Qualitative understandings of individual members of segregated history serve to 
paint usable portraits of yesteryear's real-life happenings, and somehow substantiate that 
something powerful occurred inside those all African American schools that fostered 
positive racial identities and set high expectations which many dared to reach. 
Family Influences 
African American parents and families have long been a subject of research. 
Wilkinson and Taylor (1977) reported that "All black families participate in a common 
system of values shared by all families, including blacks and whites in the U. S." (p. 348). 
Wilkinson and Taylor (1977) spoke about the importance of constancy within the family and 
explained their findings by affirming the presence of great evidence that constancy pulls 
families through hardships; for example, constancy could mean having parents who remain 
married for more than two decades and live in the same area for ten years or more. This is a 
stabilizing factor according to Wilkinson and Taylor. Another constancy example could be 
having parents who have worked in the same place for a long period of time with few family 
interruptions. These conditions create family security, just as a final constancy could be 
being reared in small families with a father for a child advisor (especially for boys). These 
are "constant" family conditions that according to Wilkinson and Taylor (1977) lend support 
in times of distress. Werner and Smith (1989) found in their studies of African American 
males that "resilient boys thrive even in poor homes, if there is some structure, little 
crowding, and little family discord, or if the father is present in the household" (p. 81 ). 
Kunjufu (1985), a resilience researcher, asserted that "only men can make boys into men," 
and further added "Boys make babies, while men raise them" (p. 33). Parents in African 
American families inculcate values and support systems that somehow shelter their children 
from succumbing to pressures around them. 
M. F. Peters (1985) found that African American parents invariably identified 
getting a good education as an essential to succeeding in a multi-culturally diverse society. 
Wilkinson and Taylor (1977) made the following observation about African American 
fathers in particular, "They are proud men, strong husbands and fathers, who are hopeful 
that their children will be able to lead better lives that they themselves have been force to 
live" (p. 5). Families provide the framework for racial identity and do so with the values, 
norms, and beliefs that are transmitted from one generation to the next. Bowman and 
Howard (1985) called this parental influence "proactive socialization" and concluded that by 
this process parents conveyed the "importance of ethnic pride and self-development; and an 
awareness of racial barriers to their children" (p. 139). Parents and family support young 
people in indispensable ways. Thornton, et al. (1990) did a study on African American 
caregivers and reminded readers that "Blacks are very attached to their families in ways that 
dispute conventional assessment. The family role dominates black development; while 
looking at the community·and family relationships in terms of instilling resiliency in African 
Americans entails both "micro and macro" elements of social life" (p. 409). Shumow, 
Yandell, and Posner (1999) all conducted a quantitative study on risk and resiliency looking 
at the academic achievement of African American students. They looked at neighborhoods 
and families, and found that family factors proved to be more important than community 
factors. R. M. Clark (1983), for example, saw a great need for interpersonal communication 
in the home. He found in his studies that successful children "tended to be marked by 
frequent parent-child dialogue, strong parental encouragement in academic pursuits, clear 
and consistent limits set for the young, warm and nurturing interactions, and consistent 
monitoring of how they used their time" (p. 111 ). In W. L. Smith's ( 1994) Magnificent 
Twelve:Florida 's Black Junior Colleges, he quoted a Swuanee River Junior College 
Graduating Class of 1964 that dedicated it yearbook to parents. The dedication read: 
To Our Beloved Parents 
Who have toiled until the early hours of the morning; Who 
have endured many of life's strenuous hardships; Who have 
rendered their tender and sympathetic understanding; And who 
have given their earnings and love. We, your sons and daughters, 
pay humble tribute to you. May your lives be long and prosperous 
and may the light that you hold forever emblazon our trail. (p. 165) 
A real admiration and closeness between parent and child emerges as a strengthening 
factor in the African American family. Garmezy ( 1991) also looked at resilience in terms of 
three sources: familial risk-- intra-individual, family, and community with intra-individual 
examples of resiliency being academic self-esteem, impulse control, and social problem 
solving skills (p. 460). Garmezy, like many other researchers, found that parental 
involvement and emotional support were both key indicators in student success. Werner and 
Smith (1992) agreed and presented that the "two most consistent variables that protect high-
risk children are effective parents (especially mothers) and supportive communities" (p. 
199). It was interesting to note that different researchers suggest one parent or the other 
makes the major difference; for example, Habernicht (1990) presented his findings from the 
way black children draw their families and concluded that the father is the most influential 
figure in the black family to children. 
It is also interesting to note the important role extended family members played in 
the upbringings of African American young people. White and Cones (1991) called these 
"quasi-legal" extended family members in the African American families. These external 
players were accepted into their families in the shapes of godchildren and godparents, 
orphans or aba,ndoned children, or other persons needing a family placement. 
Parental influences on African American children were seen in the developments of 
both their disciplined lives and their role modeling a work ethic in the 1950s and 1960s. 
Daily routines of music, athletics, and organized activities, like the Boy Scouts, were seen as 
providing order to developing African American youths. Segal (1986), a researcher on 
resilience, found that "a yearning for a sense of order begins early in childhood" (p. 33 ). 
Resilience researchers Anthony and Cohler (1987) listed the "three conditions of a resilient 
home as being: neat and orderly, with well-disciplined children, and 'we feeling' strong" (p. 
299). Discipline and order were also reflected in parents being constantly employed. 
Providing for one's own family was a respectable condition. The children in African 
American families also began working early on to help with household expenses. White and 
Cones ( 1991) wrote that "African Americans had to work twice as hard to get half as far" (p. 
63). Both parents in most African American families worked, with the wives doing domestic 
jobs. Young people in these structured families have been found to venture less into 
mischievous behavior as noted by Timmerans, Hassler, and Booker (1999), who looked at 
urban neighborhoods and the emergence of resilience in the most unlikeliest places. They 
found "where youth felt close to their parents, the likeliness of engaging in risky behavior 
was reduced" (p. 1 09). 
A preponderance of evidence indicates that parents were and are powerful influences 
on the lives of African American youths yesterday and still today. The Coleman Report 
(1966) agreed with a plethora of research on the important role of parents and 
unquestioningly asserted that family background, more than anything else, determines 
17 
success or failure. Baldwin, Baldwin, and Cole (1990) described success factors as: 
"parental restrictiveness, clarity of expectations, vigilance, and warmth" (p. 270). Rutter 
(1993) added that in order for African American children to resist adversity and be resilient, 
a firm support system must be present, whether it is internal or external. Holliday (1984) 
augmented these findings with his research observations on how "Black children's 
achievement needs are directly related to those experiences in which children encounter 
success, have unambiguous expectations, and demands for excellence" (p. 5). Richman and 
Rescola (1995) two researchers of at-risk children, tested African American preschoolers 
and found there was a direct correlation between parental warmth and self-efficacy" (p. 
200). In addition, Goldstein and Brooks (200 1) talked about the important role parents play 
in developing resilience in their children. They included guideposts which they believed 
strengthened African American youths. Making plans was a critical guidepost according to 
Goldstein and Brooks (200 1) and one they proposed engendered a sense of ownership and 
control over one's own destiny. 
Even Adam Herbert (2002, August 30), a notable African American leader in Duval 
County, emphasized in an address to a City Council Education Task Force, "I've said on 
several occasions that one of the things that troubles me is that my generation is one of the 
most selfish, self-centered, short-sighted, narcissistic in the history of America, primarily 
because of this - that when you think back two or three generations, every generation in the 
history of this country has, the parents in every generation, have felt very strongly about 
assuring that their children could lead a better life than they. They were prepared to make 
any sacrifice to assure that that was going to occur. That was the case with my grandparents, 
I know. That was definitely the case with my mother" (p. 41). Herbert spoke highly of his 
own parents and their determination for him to succeed, but researcher Marian Edelman 
(1987) offered an excuse for today's parents when she penned, "Looking back and trying to 
bring others along adds an enormous burden to middle-class black Americans still trying to 
get ahead and compete with white professionals who have had their own head start" (p. 
111 ). According to Edleman and Adam Herbert, parents today appear to be more focused 
upon themselves, as Herbert confessed, and less like their own parents who were focused 
upon their children' success. 
Neighborhoods 
The researcher also looked at the community influences on segregated African 
Americans- the neighborhoods within which these young men grew into well-established, 
well-situated individuals. Freiberg (1989) discussed the community as a dimension that goes 
beyond the geographic domain to encompass three clear influences. The first influence 
involves the "joining together of people with common values, beliefs, and interests." The 
second influence includes "people working together for the good of the child as well as of 
the group;" and the third influence highlights a process where "the efforts of individuals are 
multiplied through cooperative efforts to achieve common goals" (p. 42). Amidst these 
community influences arose role models who clearly lead the right ways for young people to 
follow. Shumow, Yandell, and Posner (1999) wrote that the "sum total of those living in a 
neighborhood creates a context that inevitably affects a child" (p. 317). Shumow, Yandell, 
and Posner (1999) explained Bandura's Social Cognitive Theory by expressing, "Children 
do learn by observing models of what they can expect to achieve and how to behave in ways 
to attain those expectations" (p. 317). Blum ( 1998) interviewed an African American male 
in her studies, who had grown up during the sixties in an all-segregated environment. The 
African American male stated, "I wasn't handicapped by where I grew up," but rather 
remembered his neighbors encouraging him. He recalled them saying to him, "David, you 
be someone" (p. 32). 
Edelman (1987) in Families in Peril suggested that young people from oppressive 
existences are in dire need of hope and opportunities to change their circumstances. She 
touted information and skills as avenues to change their positions and proposed that with 
these ingredients dignity and worthiness can restore and reposition their human lives. 
Edelman (1987) reminded the reader that "Children are utterly dependent on adult society to 
meet their most basic needs so they can survive and thrive and grow into self-sufficient 
adults - caring parents, competent workers with a fair opportunity for success and 
fulfillment, responsible citizens in a democracy" (p. 30). She added that children need "to 
feel valued and valuable, and to feel that there is a fair chance to succeed" (p. 30). Shumow, 
Vandell, and Posner (1999) looked at resources, role models, and safety as part of the 
African American context, and saw the education of adults in the community as 
representations of how far a student could advance. They portrayed crime as an element of 
fear and focused energies on third and fifth graders. They used the family demographic 
measures of race, family structure, maternal education, and family income to establish 
patterns of resiliency. The two most common factors seen as resilience builders emerged as 
neighborhood contact and teacher support- both following the family influence factor. They 
did find the neighborhood investment increased with the age of the child. 
Research confirms that family, community, and schooling make a tremendous 
difference in the success or failure of African Americans. These powerful influences greatly 
imbue their receivers with resistance to adversity and solid belief systems in themselves 
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during times when the outside world would have them believe otherwise. Jimmy Johnson, 
an African American chairman of the Duval County School Board, in August of 2002, 
posited to an Education Task Force at City Hall," ... and what makes up a community? 
There are several groups in there. There's the home, parents, and ... and other family· 
members, and then there's the school, and there's a church, and then there are all the other 
civic activities for those children in the neighborhood" (Meeting transcript, p. 149). It 
appears that parents, teachers, and community members provide the necessary role models 
to help oppressed minority youths see the right ways to behave, to cope, and to craft their 
lives. Floyd (1996) studied disadvantaged African Americans and found that their successes 
were due to supportive families, concerned educators, and a large reservoir of perseverance 
and optimism. 
Spirituality 
The place of spirituality and the African American church family cannot be stressed 
enough in understanding the sources of resistance in the lives of African Americans. 
Goldstein and Brooks (200 1) explained how the presence of resilience enables some 
children who encounter obstacles in their lives to somehow make their way into successful 
adulthood, while others of similar beginnings become victims and fall by the wayside of life. 
These researchers accept adversity as a given in each man's life, however, suggesting that a 
strong faith in God greatly assists in resisting that adversity and in surviving the pitfalls of 
certain situations. Flatt (200 1 ), too, discusses the correlations between resilience and 
religious affiliation in his research studies. Flatt purports that man's ancestors have passed 
beneficial spirituality down through the generations and have made it one of man's most 
useful resources. He calls God someone who cares about man and strengthens him. Bolman 
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and Deal (1995) added their findings on the importance of spirituality when they penned, 
"Prayer is man'$ heartsong, a way of keeping faith" (p. 133). Defrain, a resilience researcher 
cited in the 1998 Plim Report authored by Warren (1998), found that people brace 
themselves with religious faith. In one of his resilience studies, he found that 56% held to 
the idea of a guardian angel or a God, who, as one man put it, "will always love me and 
forgive me" (p. 35). Timrnerans, Hassler, and Booker (1999) found in their studies of 
African American neighborhoods that "finding spiritual meaning in their lives, such as that 
provided by African American churches allowed for students to resist becoming at-risk" (p. 
109). 
Looking at the microsystem of spirituality it can be seen as a determining factor in 
African American male behavior. Jeynes (1999) called spirituality religious commitment 
and did research on the correlation between such commitment and academic achievement in 
African Americans. His quantitative study ultimately included a sample size of over 20,000 
students in grades eight through twelve. His study was conducted from 1988 to 1992. His 
methodology involved the use of standardized tests administered to the students, and he 
utilized Item Response Theory scores, which reported that "very religious students 
outperform less religious students on all measures of academic achievement" (p. 469). 
Koubek (1984), too, found a positive correlation between the degree of religious 
commitment and academic achievement while other researchers have also found beneficial 
effects of religious influences in positive human behaviors. For example, Pargament (1990) 
and Seligman ( 1991) both conducted research on African Americans and discovered that 
religious commitment could enable African Americans to handle stressful events more 
productively; and Maton et al. (1996) and his research team also revealed how family and 
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spiritual beliefs created firm coping systems in the African American community. To show 
the need for such coping ability, Thompson's (2002) research found that African Americans 
live in stressful conditions more often than the general population. Using empirical support, 
Thompson (2002) asserted that "racism is a separate and unique source of stress for African 
Americans" (p. 11 ). Whether as an academic motivator or a handler of stress, spirituality has 
been described by researchers as a positive indicator. 
Religious commitment has also been researched by Filsinger and Wilson (1984), 
who reported a strong relationship between religious commitment and family stability. 
Giorgi and Marsh (1990) looked at spiritual influence and its condonement of rigorous work 
ethics and found that a religious work ethic could pervade an entire group of people. This 
work ethic compels individuals to earn their own living and work hard to achieve success. 
Mcintosh, et al. (1981) also found that religious commitment decreases the likelihood that 
children will engage in drug and alcohol use. Thomas and Carver (1990) added research that 
suggests that religious commitment helps in the development of social competence as well. 
The presence of religion and spirituality in African Americans and EuroAmericans has been 
evinced in many studies. 
Racial Experiences 
The state of discrimination can be observed throughout the historical references 
made during segregation and even into the 21st Century. Rothenburg ( 1998) called 
oppression "the systematic, institutionalized treatment of one group of people by another for 
whatever reason. The oppressors are purported to have an innate ability to access economic 
resource, information, respect, etc., while the oppressed are believed to have a 
corresponding negative ability" (p. 150). Even McWhorter (2000) reminded the reader that 
our "founding fathers classified an African American person as 3/5 of a person" (p. 81 ), not 
even a whole human being. Oppression and/or discrimination travel from obtrusive to 
unobtrusive, obvious to subtle treatment that only the recipient and those sensitive to the 
recipient can detect. This Euro-American discrimination against African Americans has had 
a lingering negative effect on both African Americans and Whites alike. 
Utsey (1997) said that "Racism is an invidious and omnipresent stressor in the lives 
of many African Americans" (p. 72), and Sam Fullwood (1996) reported that parents of 
African.American children teach them that "racism should not be taken seriously or 
personally" (p. 18). By objectifying racism the parents attempt to shield their children from 
inferior feelings and questions about their racial identities. It would be nice to believe that 
· discrimination does not exist in the 21st Century, but Bucher (2000) reported on a research 
conducted by Joe Feagin, from the Unversity of Florida, who had interviewed two hundred 
and ten upper middle class African American professionals living in sixteen different cities, 
and questioned them on levels of oppression they still experience. Those interviewed said 
they now experience less "door slamming exclusion, but more subtle discrimination, such as 
certain looks or comments about how clean, not cute their children are" (p. 81). Bucher 
(2000) also recorded one African American student saying, "the fact that I know everyone 
expects me to fail causes me to work very hard . . . Every time I experience racism I tell 
myself that my ancestors experienced worse" (p. 37). Many African Americans use looking 
at the past as a barometer to help them deal with the present. Tonya Weathersbee (2002, July 
22), an African American journalist speaking of her mother being raised in the 1940's and 
50's, commented on how it was "a time when the trappings of segregation were designed to 
stifle and humiliate ... when Blacks didn't dare step out of the confines of the communities" 
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(p. B5). Weathersbee continued, "But ultimately my mother and her friends used their 
struggles and their belief in education as steel to forge the weapon they would need to break 
out of those confines" (p. B5). Tonya Weathersbee's mother taught school in Duval County 
for thirty years. 
Regardless of the subtlety or quiet existence of continued racism, Outlaw (1993) 
added that "all encounters with racism are viewed as· threat, harm, loss, or challenge, but 
never as irrelevant or benign positive" (p. 400). Johnson and Immerwahr (2002) discovered 
in their research of African American parents, that 50% of the parents interviewed agreed it 
would be "appropriate for schools to teach that racism is still the main cause of the 
economic and social problems blacks face today" (p.5). It appears to be that simmering 
racial tension and insensitive attitudes that continue to plague the African American 
community in Jacksonville, Florida. 
Veteran pollster Louis Harris' survey of three thousand people in 1978 on racial 
conditions was reported in the national report Taking America's Pulse. Harris found that 
80% of African Americans felt they lacked the same opportunities as whites. Most were 
critical of the way they were treated by police, and felt they had fewer equal chances of 
receiving equal justice under the law. Those surveyed disapproved of the way they were 
portrayed by the media. That was in 1978, and in 1997 Utsey commented on how most 
whites are often totally unaware of their racism, and treat minorities unknowingly different 
from those of like races. Miller (1999) explained how "Racial identity and racial 
socialization act as buffers against negativism in African American environments" (p. 494 ). 
Winant (1994) argued that "race provides a key cultural marker, a central signifier, in the 
production and expression of identity, collectivity, language, and agency itself. Race 
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generates an inside and an outside of society, and mediates the unclear border between these 
zones" (p. 30). Winant asserted that the family, neighbors, and school influences provided a 
stabilizing factor that found itself in the resistant natures carefufly molded by their nurturing . 
environments, which enabled them to endure when the tables were turned and the 
environments were less than civil to them. Having a positive racial identity was viewed as 
very important to deflect discrimination. Schmader, Major, and Gramzow (2002) reported in 
their research findings, "African American and other minority students have levels of self-
esteem and academic self-concepts that are on average equal to or higher than those of their 
Euro-American counterparts. One way in which members of negatively stereotyped ethnic-
minority groups might cope with academic threats is by psychologically disengaging their 
feelings of self-worth from their academic outcomes .... by psychologically disengaging 
one's view of oneself, a person can maintain previous levels of self-esteem despite 
information that implies one's inferiority" (p. 116). Schmader, Major, and Gramzow (2002) 
add in their research findings that a "distrust of feedback from Euro-Americans might even 
extend to positive feedback. Thus, when outcomes are distributed by a member of the white 
majority, the potential for racial bias might raise doubts as to the validity of those outcomes 
in the minds of ethnic-minority members" (p. 118). African Americans have learned to 
disregard negative Euro-American assessments of their performances and positions in order 
to protect their self-esteems and racial identities. 
Mentors and Heroes 
Mentors and heroes have been found by many researchers to be of great importance 
in the development of African American young men. Fathers, in particularly, have received 
much attention of late in their unique contributions to the family unit. James Hobson, 
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(200 1 ), an expert in child development from the University of Southern California, noted 
that only 34% o.f all children born in America will live with both biological parents through 
the age of 18. It is of grave concern to know that fewer fathers are present in families today 
than they were in the 1950s and 60s, and yet their family importance is being confirmed by 
more and more researchers looking for societal answers. Hobson wrote at length about the 
importance of fathers in the lives of their sons and considered them primary heroes and 
mentors in the development of male personalities. Hobson (200 1) commented on how "boys 
watch their dads intently, noting every minor detail of behavior and values" (p. 69). 
According to Hobson (200 1 ), The National Center for Children in Poverty recently reported 
that boys without fathers are twice as likely to drop out of school, twice as likely to go to 
jail, and nearly four times as likely to need treatment for emotional and behavioral problems 
as boys with fathers. The father position in the family appears to be a critical element in the 
upbringing of young men. 
According to an internet information site on mentors of adults who had unfamous 
role models growing up "16% of women and 5% of men chose their mothers, and 16% of 
women and 43% of men chose their fathers" (www.menstuff.org/books/byissue/mentoring.html). 
And if fathers are not present, Wilson and Tolson (1990) demonstrated in their studies how 
male adult members, such as uncles and grandfathers, serve as role models for children 
whose fathers are not present in the home. These role models in the family have been 
described by many adult males in society as their heroes and their mentors in life. 
Rodney and Mupier (1999) did a study of African Americans over a large cross 
section of the African American population and looked at problems experienced by youths 
living with and without their biological fathers living in the household. They hypothesized 
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fewer problems in homes with fathers and held one hour interviews with 433 young people 
13 to 17 years of age. This quantitative study used flyers to recruit participants from schools 
and local organizations in a midwestern city. Their findings revealed that only 21% of the 
students lived with both parents. Those without fathers were twice as likely to be held back a 
grade. The father was seen to be an important family member whose presence or absence 
greatly affected the children's behavior- positively when present, and negatively when 
absent. So, the behavior and performance of young people was seen as improved when the 
father was living in the household as a family member. 
Rodney and Mupiter (1999) reported from their research that the father's 
involvement in children's school activities proved to be a predictor of academic success. 
The father role was also greatly scrutinized at a large conference on The Role of Men in the 
Lives of Children where many researchers and people interested in the subject matter had 
interactive conversations and workshops on the topic of fathers. Three of their resolutions 
were: 1. Fathers serve several roles in the family, including; breadwinner, moral teacher, sex 
role teacher, and nurturer; 2. There is a spiritual dimension that fathers bring to the role and 
to the family; and 3. Role models are needed for young men and boys to understand what 
constitutes a healthy marriage and a healthy relationship between a father and a mother 
(www.familyreunion.org/three/proceedings.html). This particular conference stressed the important 
role of the father as the mentor of young men. 
Levinson (1978) studied male psychosocial development and discovered that having 
a mentor in their lives became a critical factor in their realization of young adulthood dreams 
and successes in midlife. Whether it was a father or some other person, the presence of a 
mentor contributed to the fullfillment of dreams in these young men's lives. Teachers, too, 
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have been studied as presenting mentorship to maturing youths. Shumow, Vandell, and 
Posner (1999) saw African American teachers as enablers who dedicated lengthy, supportive 
relationships to their students and became the daily mentors in many of their lives. King 
(1993), too, spoke extensively on the roles of African American teachers in the lives of 
African American students. He said they helped give their students a sense of self-worth and 
high aspiration level. Other researchers agree with the need for a mentor for young men as 
seen in Harris (1996) who found that the lack of positive African American role models is 
posing a serious problem in the black communities, and Marian Edelman ( 1987) stated that 
"Many role models for poor black youth have moved to the suburbs" (p. 110). Whether role 
models, mentors, or heroes, there is still a need for someone in the African American 
community to set a high standard and establish a mentoring relationship with the young 
African American youths growing up there. Ideally, family members should provide these 
relationships, but when unavailable, members of the community, churches, schools, and 
elsewhere can substitute in for this valuable service. 
O'Connor (1999) did extensive research of African American high school students 
and suggests that personal experiences and knowledge of others·' experiences are the basis 
for the development of multiple visions of opportunity for African American youth. 
Leadership 
Because of the leadership focus of this study, the role of the study participants as 
educational leader was examined. Many opinions persist on what exactly makes students 
successful in school; for example, the Coleman Report ( 1966) said family background 
determined school success or failure more than any other factor. Two other researchers, 
Karabel and Halsey ( 1977) went a step further than Coleman and declared that "schools at 
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least reinforce the inferior position of disadvantaged children with respect to educational 
opportunities" (p. 21). A third study by Jencks (1972) concluded that the economy, not 
school nor families, must be the central issue of consideration in who does or does not 
achieve; while yet another study by R. M. Clark (1983) suggested that social status alone 
was the most important determinant of school achievement. Regardless the research findings 
as to the exact explanations for school achievement, most agree that such investigations 
strive to offer plausible understandings of what motivates and/or demotivates young people 
in school. This awareness is an important part of an educational leader's job description as 
he or she leads any educational organization. 
There are many notable experts on leadership who have intensively studied 
organizations and written a wide range of informational books on the necessary 
characteristics of a good leader. Warren Bennis (1994), for instance, wrote On Becoming A 
Leader, and asserted that trust and vision are necessary components that fit into the 
leadership beliefs of each man. Burt Nanus (1992) touted how effective leaders wield their 
influence to inspire others to follow on agreed-upon group vision, and Robert Cooper (1999) 
spoke of the importance of asking good questions as a leader. Whether communicating, 
which McEvoy (1987) said principals do 60-70% of their time, or exuding the warmth, wit, 
and wisdom ofKen Blanchard (1999), leaders have been described as needing what Peters 
(1998) called connoisseurship, or being experts in their organizational fields. Peters also 
proposed that good leaders should also have a distinct ability to recognize talent in others 
and always be ready to take risks. Peter Senge (1990), a noted researcher on leadership, 
believed leaders needed to simplify situations, and look beyond the triviality toward a big 
picture. He affirmed that leaders conquer complexity and give guidance based on their 
personal paradigms ofleadership. Chester Barnard (1938) spoke of the need for integrity 
and values in leaders, just as Stephen Covey (1989) agreed and reiterated the desperate need 
for leaders with values. All of these highly esteemed professors" of leadership give credence 
and credibility to the men and women who exemplify the characteristics which they so 
confidently have described. 
Looking at values, Peterfruend and Denise (1984) reflected on the global ethicist, 
Aristotle, who said each man's ethics arose from the question of what each man values the 
most. Even in the distant past, Aristotle believed man valued a good life most of all, and that 
that good life must be steeped in happiness. He also believed that happiness could only be 
found in the ongoing process of cultivating one's talents; those self-same talents leaders seek 
to develop in others, so they, too, can realize their true potential and experience happiness. 
Having talents and contributing to society is a part of the earlier discussion of the 
importance of"meaning" in one's life. According to Covey (1989) all leaders should aspire 
to reflect their values in the organizational cultures they create and should foster the 
development of followers. Since the 1960s the American society has gone from one culture 
to a cultural pluralism. Culture, as defined in the American Heritage Dictionary, is a learned 
behavior passed from one generation to the next by non-hereditary means. Institutions (like 
schools) are complexes of norms built to hold the culture together. The culture of any given 
people matures when the many institutions (including schools, churches, family, politics, 
and economics) interrelate with one another. A school's leader establishes an organizational 
culture that reflects varying influences from all the above institutions and can steer the 
culture either into a positive or a negative direction. 
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All this leadership requires hard work, which Peter Drucker agreed was necessary for 
a good leader. Prucker (1998) also stressed the responsibility and the importance of trust 
and integrity in any given leader. He believed using positive attitudes could improve teacher 
and student perfonnance, which each educational leader must aspire to do. Drucker even 
said leaders should be coaches and mentors of their followers to gain the most out of each 
one, and Pearce (1995) added that leaders must earn trust by exhibiting authenticity. In other 
words, great leaders only emerge after experiencing things as they are in the real world. 
Martin Luther King, Jr., for example, suffered from the oppression facing others of his race, 
and as a result of his suffering, could speak with the authority of one who had actually been 
there; which caused others to believe and trust him. Leaders need to deal with real life 
situations and know leadership first-hand before they can cultivate trust inside their 
organizational cultures. 
Covey, Bennis, and Nanus all agree that leaders need to consider leading as an 
adventure, a day-to-day new exposure. Leading is not something man is born with; it is a 
skill someone acquires and develops, so said Neuhauser (1988); and when did this moment 
ofleadership awareness occur in the five men in this study? Donmoyer, Imber, and 
Scheurich (1994) speak of the leader's sort of knowledge dealing with "affect, intuition, and 
empathy" (p. 91) as necessary to understand those he leads. They believe educational leaders 
must have what they call serendipitous knowledge in order to facilitate learning and 
achievement at the school level. 
Donmoyer, Imber, and Scheurich ( 1994) also express the mediator role of principal 
as one requiring "anthropological ernie and etic (insider and outsider) perspectives in order 
to deal with conflicts between members of any organization" (p. 90). They delineate three 
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kinds of knowledge, intuitive, empathetic, and affective, and emphasize such knowledge 
importance in the leading of organizational cultures. Educational leaders, in particular, not 
only lead teachers and staff, but students and parents as well. It is a multi-tiered leadership 
that requires constant refinement and professional development to manage efficiently the 
complexity and accountability now required of principals. Accountability today rests on 
student performance on standardized tests of basic skills, and Gary Galluzzo, the dean of 
George Mason University's education school (as cited in Miller, 1999), explained that, 
"public schools are also expected to mold citizens, teach practical skills and habits for 
adulthood, instill a capacity for critical thinking, overcome the opportunity gap for poor 
students, and more" (p. 499). Leadership dimensions are important in understanding those 
who choose to be leaders and continue to be so in an ever-changing world. 
Resilience and Resistance 
Resilience in this study follows Welleto's (2000) earlier efforts on rethinking how 
African American families operate and overcome adversity in their lives. It is defined in The 
American Heritage Dictionary as "the ability to recover quickly from illness, change or 
misfortune." According to researcher Montero-Sieburth (2002), the idea of resilience 
emerged for the health profession as an explanation of how some patients were able to return 
to a homeostatic condition after suffering physical or psychological adversity. Montero-
Sieburth (2002) also purported that "research on resilience demonstrates that coping or 
responding to adverse situations is the result of constitutional individual factors and 
environmental influences and not an either or" (p.1 ). Anthony & Cobler ( 1987), cited Robert 
Louis Stevenson once saying that, "Life is not a matter of holding good cards, but of playing 
a poor hand well" (p. 311 ). Garmezy said he, too, often quotes Stevenson and applies his 
philosophy to his understanding of how the individual, family, and community all cohere to 
build escape routes to success. Many African Americans today and in the past have been 
called at-risk, and according to Montero-Sieburth (2002) at risk factors include "ethnicity, 
poverty, minority status, and language use other than English" (p. 7). According to Hill 
(1971), being resourceful and having an adaptive nature enables African Americans to shield 
themselves against the negativism of society. White and Cones ( 1991) discovered that 
"Blacks must be able to imagine possibilities, devise plans to make dreams a reality, and 
then be able to risk failure, thereby learning from setbacks and somehow sustaining 
individual motivation while making the best of the way things are. They must learn that 
things are not always fair" (p. 49). 
Masten conducted research in 1992 on homeless children which augmented the 
above findings, and revealed that "resiliency in individuals refers to successful adaptation 
despite risk and adversity" (p. 41 ). Though homelessness is certainly a much more dire 
problem than most experience, there were still overwhelming odds that often seem stacked 
against African American youths who Taylor, Casten, and Flickinger (1992) said must also 
"confront the effects of racial bias and discrimination in U.S. society" (p. 4). African 
Americans encounter difficult circumstances in a myriad of settings and have to make 
important decisions each moment on whether to continue on or not. Even the protagonists 
in the African American writer Ralph Ellison's novels display what White and Cones (1991) 
called "resourcefulness, resiliency, resistance, persistence, and physical strength" (p. 55). 
These characteristics constitute one's ability to cope and to overcome whatever hand life 
deals. Dugan and Coles (1989) called a resilient person someone who "can recognize a 
particular difficulty as a problem that can be resolved, overcome, changed, or endured" (p. 
4). They also stated that while moral performance and ability to resolve conflict improve 
with age, even young children exhibit clear evidence of resilience when exposed to difficult 
times. In Dugan and Coles (1989) Robert Coles recalled a nine year old polio victim lying 
inside an iron lung in a Massachusetts hospital in the 1950s who palliated her condition by 
saying, "I've had a streak of bad luck, but I might turn it into a good streak down the line, I 
hope" (p. 53). Such resiliency is documented and revealed repeatedly as Murphy (1976) 
described its power as "the avoidance of helplessness and the belief in one's ability to 
initiate change that contributes to self-esteem, the capacity to expect well, and ultimately to 
develop an internal image of oneself as a survivor, or one who recovers" (p. 75). Truly, 
William Chafe's (2000) Behind the Veil depicted an ugly era of abuse and inhumane 
treatment of African Americans from 1200 interviews conducted in ten different southern 
states, but he concluded: 
Yet what remains most striking is the degree to which African 
Americans - despite significant internal differences - crafted new 
opportunities, provided support for each other, and operated within 
the existing structure of rules and expectations to move, inch by inch, 
toward their collective goals ... their story reflects the extraordinary 
strength of a people who refused to succumb." (p. 2) 
Carolyn Williams (2001), an African American historian at the University of North 
Florida, expressed her views on African American resilience when she said, "Black 
resiliency and survival skills were first forged in the various New World societies. These 
'tools' have been passed down and continue to inform and enrich the African American 
experience today. During slavery the family (biological relatives and "fictive kin," that is 
those adopted members of the family) were the key to survival of Africans and their 
descendants in slave communities. After the slaves were emancipated their churches and 
new models and institutions, particularly the schools, sustaine~ 'them and helped them make . 
progress despite incredible obstacles and odds against them" (Personal Communication, 
March 30). Williams believes African American resilience began in the slavery ancestry of 
today's African Americans and has strengthened with the continuing obstacles that blocked 
the career paths of aspiring blacks. 
Nonetheless, a resistance paved the way for many an African American who had 
been told by their parents that they would have to do what White and Cones ( 1991) 
explained as "work twice as hard to get half as far" (p. 63). These factors are considered 
strengths among nonmajority populations where overcoming horrific difficulties to become 
well-adjusted citizens is just a way of life. 
Miller (1999) looked deeply at environmental conditions. He discovered two 
protective factors he identified as "racial identity and racial socialization" which he 
proposed acted as "buffers against the ever present negativism found in African American 
environments" (p. 494). Rutter (1993) posited that "susceptibility to stress is a graded 
phenomenon in that some are able to handle or recover from stressful events more readily 
than others" (p. 626). A strong support system is described as a prerequisite for all the 
above to occur, whether externally or internally generated. Floyd (1996) studied African 
American high schoolers and found that "disadvantaged youth succeed because of three 
things: supportive families, interaction with concerned educators, and the development of 
personality traits of perseverance and optimism" (p. 183 ). Thus, resistance to adversarial, 
unpleasant situations is revealed as being cultivated through various support mechanisms 
that are necessary to facilitate individuals rising above their circumstances and achieving 
success. 
Holliday (1984) reported on the presence of resilience in African American children 
in circumstances where: 
• Black children are valued 
• Continuity exists between home and school experiences 
• Children encounter success, unambiguous expectations, 
and demands for excellence (p. 5) 
Lee ( 1991) discovered that the resilient factor even affects student achievement in African 
Americans. He found in his study of 661 high achieving and 1894 low achieving African 
American eighth graders that resilience was a factor for the high achievers. 
In concluding this section on resilience the· researcher would like to include Outlaw 
(1993) as a researcher who surveyed 409 African Americans in St. Louis, Missouri, and 
found their strength and coping abilities rested with the following conditions: the majority 
said their African American identities were important to understanding themselves~ they had 
experienced minimal integration in education and neighborhood; they had a moderate 
interest and involvement in social and/or political activities; and few of them (12.8%) said 
their primary interactions were with non-African Americans. The ability to cope with 
discrimination and oppression required an abundance of inner strength on the part of African 
Americans. This inner strength stemmed from strong support systems that steeled 
determination and resistance against any negative forces affecting this study's participants. 
Discriminating attitudes did not and still do not create atmospheres conducive to learning or 
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succeeding, nor conducive to good mental health either. The ability to resist racial 
negativism appears as a valuable characteristic for African Americans. 
Racial Identity 
The racial identity of an individual has been studied at length by many notable 
researchers. Oyserman, Harrison, and Bybee (200 1) did an extensive study of African 
American male and female students in the 8th grade at an inner city middle school in Detroit, 
Michigan, and hypothesized that achievement was a part of their being black. These 
researchers summarized three components of the racial identity: being black, feeling 
connected to the black community, and having a sensitivity to and awareness of outgroup 
barriers and racism (p. 379). They found the concept of connectedness to be most important 
to the African American males, and according to Miller (1999) "racial identity and racial 
socialization are inextricably bound together" (p. 495). The way African Americans view 
themselves is portrayed as a social understanding rather than an individual one. Quintana's 
(1998) research revealed that racial identity is commonly used to make sense of one's self, 
especially during adolescence. Quintana's research showed a positive correlation between 
racial identity and academic efficacy. Cantor et al. (1987) found that youths synthesize their 
childhood identities with what they know of their skills and abilities and then construct adult 
selves that are plausible and satisfying to them. 
Oyserman, Ager, and Gant (1995) conducted a quantitative study of 118 Wayne State 
University undergraduate psychology students by using an anonymous questionaire with 
open-ended questions. They found that the process of identity construction in African 
Americans appears to be socially constructed in content. African Americans, according to 
these three researchers, construct their behaviors through their constant association with 
others. Brown (1990) said that identity negotiation for African Americans is a dual task. 
They have to assemble a positive sense of self while simultaneously discrediting all the 
negative identities that have been attributed to African Americans. Oyserman, Ager, and 
Gant (1995) proposed that African Americans develop individual gender-specific African 
American identities that do three things: "1. Make sense of self as group member, 2. Give 
meaning and organization to current and even historical racism, limited opportunities, and 
successes of African Americans, and 3. Organize self-relevant knowledge about personal 
effort" (p. 1217). Omi and Winant ( 1986) also saw racial identity as being shaped by "how 
one understands himself and interacts with others; the structuring of one's practical activity-
work and family - as citizens and thinkers . . . all being shaped by racial meanings and racial 
awareness" (pp. 66-7). 
Schmader, Major, and Gramzow (2002) asserted that self-esteem is a big part of racial 
identity. They found that African Americans have as high levels of self-esteem as Bum-
Americans; however, African Americans practice a psychological strategy of disengagement 
from their views of themselves in order to maintain a high level of self-esteem, regardless of 
information that might infer inferiority. Darrel Drury (1980) revealed a study dealing with 
194 Southern high schools and the levels of student self-esteem. Drury found that blacks 
have a greater self-esteem than that of whites, especially when looking at those with similar 
social backgrounds. He also suggested that blacks in desegregated environments have a 
tendency to exhibit a lower self-esteem than those in segregated environments. High self-
esteems are important parts to positive racial identities. 
Chapman and Mullis (2000) did a quantitative study using a convenience sample of 
361 adolescents in grades seven through twelve. They looked at coping strategies and self-
esteem in African Amelicans and Euro-Americans. Their results showed African Americans 
using the following methods of coping more than the Euro-American adolescents: 
diversions, self-reliance, spiritual support, close friends, demanding activities, solution of 
family problems, and relaxation" (p. 154). Self efficacy was discussed by many researchers 
as a positive foundation for racial identity development. Bradley and Caldwell (as cited in 
Bradley and Corwyn, 2001) for example, attested that "a parent who provides an 
intellectually stimulating and supportive home environment will potentially engender a high 
level of self-efficacy in the adolescent. Efficacious cognitions, in turn, may influence the 
adolescent's behavior through increased motivation, intensity, and persistance in pursuit of a 
desired goal, thus mediating the relationship between the home environment and the child's 
academic performance and/or prosocial behavior" (p. 165). David Miller (1999) concluded 
from his studies on African Americans that racial identity improves with the ability to cope, 
which in tum influences educational involvement and academic achievement. 
Ditzhazy and Kroetsch (2000) discussed how the terms ethnic, cultural, and racial 
identities were used interchangeably in the African American community. These researchers 
stressed the importance of historical awareness to the African American and knowing who 
their ancestors were in order to feel a connectedness and sense of belonging to a family. 
Parents can greatly influence the development of African American racial identities. 
Bowman and Howard (1985), in a study of 377 African American youths, found resilience 
being promoted by the parents of academically achieving adults. They called the resilience a 
result of parental proactive socialization. These African American children had learned a 
sense of ethnic pride and self-development, as well as an awareness of racial barriers from 
their parents. The lack of positive influences in young African American children can 
fi() 
greatly impact their racial identities. Chestang (1972) did quantitative research and 
established what he called depreciated and transcendent characters in the African American 
community. Those who had developed transcendent characters 'texhibited optimism, a 
strong sense of self, and a desire to pursue academic achievement," and those who had 
developed depreciated characters "exhibited feelings of worthlessness and had turned away 
from societal institutions" (p. 496). 
Several other researchers agreed that parental influences greatly contribute to the 
composition of the racial identity. Parham (1989) asserted from his research that the family 
context is likely to have an important impact on the content and structure of one's African 
American identity schema and family. According to Giordano, Cernkovich, and DeMaris 
(1993), the family has been described as the first line of defense in a discriminatory 
environment. Bowman and Howard (1985) added to this research when they reported that 
youths who perceive their parents, especially their mothers, as attempting to teach them an 
African American identity, have a more positive attitude about school and are more likely to 
seek higher education. 
According to Oyserman, Harrison, and Bybee (200 1 ), it is important to have a 
positive racial identity. They discuss three aspects of racial identity as: "1. Positive ingroup 
identification, 2. Awareness of negative outgroup perceptions, and 3.Viewing academic 
achievement as part of one's racial identity" (p. 380). This latter aspect on academic 
achievement is very important in the 21st Century where many African American youths 
associate academia with being white. A common African American stereotype focuses on 
lack of academic ability. Ogbu (1991) reported that inner city blacks did not view school 
success as being black. They actually disparaged their own academic efficacy. McWhorter 
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(2000) researching inner city African American young people in the early 21st Century, 
discovered thre~ things preventing the African Americans from achieving greater success in 
school: 
1. Cult of victimology- an identity nurtured by other African Americans 
with chips on their shoulders. They cry racism and use it as a crutch; an 
alibi for all their actions. 
2. Separatism -Belief that their identity makes them morally exempt from 
responsibility, and 
3. Anti-Intellectualism- they underperform to not be like whites. Nurtured 
by distrust of their former oppressors (whites). (p. xi) 
The attention given to why African Americans do not academically achieve as highly as 
their Euro-American counterparts is most interesting to note, especially when it has been 
explained by some researchers as an intentional underperformance in order to separate 
themselves from the Euro-American race. Bolman and Deal (1995) also suggested that 
African Americans saw academic achievement as "acting white," and Pick (2000), posed as 
one of the reasons for the academic gap between blacks and whites the fact that African 
Americans don't want to "act white," since they consider academic achievement a white 
thing. Price (1999) did research on African American adolescent men and found "one of the 
most critical criteria for belonging to their peer groups was not to act white" (p. 160). 
Fordham and Ogbu (1986) also researched the concept of"acting white" among male 
African American adolescents and found high achieving African Americans ''resist the 
dominant society's minimal expectations ofblack students" (pp. 235-6). These researchers 
revealed an important component of the African American racial identity as that of 
conceptualizing the act of achievement as being African American. Without this component, 
achievement may only be perceived as a white component, which is greatly detrimental to 
the African Americans still needing to improve their academics. 
Price ( 1999) looked at six African American male adolescents over a period of one 
year and saw that "classrooms provide opportunities for African American young men to 
challenge and confirm their social identities" (p. 1 07). He spoke of three identities: 
racialized, classed, and gendered, and said they were intermingled in the persons of each 
adolescent. According to Price (1999) the six African American males in his study 
"constructed meaning in their lives at home, school, neighborhoods, and in various 
organizations and networks" (p. 137). Looking at the component of schooling and academia, 
Tatum (1999) said that being able to read creates a more positive racial identity in African 
Americans, allowing them to learn more confidently. Being able to learn boosters the 
possibility of a higher self-esteem and a more positive racial identity. 
Looking at racial identities in the school domain, Helms (1990) posited a racial identity 
development theory which is offered to help educators create classrooms that foster personal 
and interpersonal growth, and not create damaging and destructive atmospheres to personal 
self-esteem. Helms (1990) defined racial identity as "one's perception that he or she shares a 
common racial heritage with a particular group" (p. 3). Helms elaborated on four specific 
identities: "1. Racial Identity, one's fitting within one's own racial group; 2. Personal 
Identity, where universal characteristics such as shyness, outgoing, and anxiety, are 
expressed by an individual; 3. Reference Group Orientation, which is the extent to which an 
individual conforms to the norms of any given group, of which he/she is a member. This 
identity involves the child's assumption of who he/she should choose to imitate; and 4. 
Ascribed or Affiliative Identity, where individuals seek to understand the sociopolitical 
issues of their particular race group and look at the extent to which those issues have any 
personal relevance to them" (p. 3). This identity classification is influenced by the role(s) an 
individual plays in society. According to Helms (1990) a stage-like process revolves around 
these four identities until they evolve and enable an individual to accept specific racial 
aspects of self while respecting the diversity evinced in other groups as well. It is important 
in the cultivation of racial identity to respect those people of other races while becoming a 
positive self Helms included in her research data results that suggested both parents and 
teachers contributed to the racial identities of the African American children in her studies. 
Bennett (1993) posed a model of intercultural sensitivity that explains, through a 
series of stages, how people make sense of their differences. Understanding those 
differences, according to Bennett, helps one confidently accept his/her own identity. Bennett 
offered strategies to· help people move from denial to integration; from what she calls a stage 
of extreme prejudice to a stage of acceptance and being able to adapt to different cultural 
processes. 
Racial identity in African Americans has been studied at·great length by many 
notable researchers. It has been defined as a socialization process, and one where parents, 
schools, and communities greatly contribute to its emergence. The researcher might also 
include at this point the importance of clothes and dressing professionally to the African 
American people. Sam Fullwood (1996), an African American researcher recalled from his 
youth, "dressing up was important to the black people around me. It was their way of 
asserting and defining themselves in a world that rarely acknowledged their humanity" (p. 
51). The act of dressing became an integral part of who each person believed or wanted to 
believe he/she was. The quality of attire provided an element of respect from the community 
and contributed to a better concept of self in many. 
Summary 
This review of literature began with an exploration of segregation from a historical 
perspective that provided the reader with a better understanding of the living conditions that 
existed for the five African American male leaders in this study. It looked at egalitarian 
strides in the mid-1950s and 60s, and described a snapshot of Jacksonville, Florida, during 
the late 19th to early 20th Centuries. 
The literature review examined segregated schools and the once unfavorable 
conditions that characterized them, and sought to reveal how totally separate the lives of 
African Americans and whites were during the 1950s and 60s in Duval County. Whites and 
African Americans did not intermingle and therefore knew very little of each other's home 
environments or cultural experiences. African Americans attended segregated schools where 
the literature tells how they had dedicated, professional teachers who empathized with their 
economic and societal constraints, and devoted extra time, care, and mentoring to ensure 
that their students would benefit from emerging opportunities. Inside those school houses 
African American self-esteems were reported to have risen, while high expectations were set 
for them all. A collaboration between teacher and parent was also discussed by many 
researchers, who saw the connection as an academic and disciplinary reinforcer. Educational 
achievement was encouraged for African American youths by teachers, parents, and 
neighbors alike in the research. 
The literature also brought to light six motivators in African American lives, which 
included: parents, teachers, neighbors, spirituality, racial experiences, and mentors and 
heroes. These support systems were evidenced throughout the literature as the builders of 
African Ameriqan racial identities and a component of resistance that contributed to a 
buffering function against whatever negativity crossed the African American pathways. 
African Americans were viewed by this literature review as family oriented, social 
people who benefited from parental, teacher, and neighbor mentoring relationships. They 
were depicted as defying the expectations of the larger, dominant population, by gaining 
academic degrees and matriculating into professional employment arenas. They were 
described by researchers as a spiritual group who turned negative racial experiences into 
positive life outcomes during the 1950s and 1960s. Racism was described as a constant 
annoyance, but not something African Americans were going to let impede progress in their 
pursuit of the American Dream. 
It should be noted that another generation of African American young people in the 
most recent literature is described as now resisting academic achievement in an effort to 
avoid being seen as affiliated with the white population. The research on the phenomenon of 
"acting white" was included to inform the reader about this growing stumbling block for 
future African American academic success. 
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CHAPTER THREE 
METHODOLOGY 
The research addressed three purposes. The first was merely to delineate the 
historical experiences of five African American males growing up between 1955 and 1968 
in a segregated and later partially integrated school and social system in Jacksonville, 
Florida. The experiences provided the framework for the second purpose, and that was to 
ascertain ample information to establish the sources of resistance building in these men. 
Looking into the perspective of these five males has added valuable knowledge to the 
resistance studies, which still have insufficient coverage in African American dimensions. A 
third purpose was to see how a segregated school system and its teachers impacted African 
American males. Though not a purpose, there was also a "need to know" this story for the 
people of Jacksonville. These purposes cover historical, social, and educational leadership 
goals that have added collectively and substantially to a better understanding of factors 
involved in the development of successful African American leaders in our society. 
Point of View 
It is with subjective and objective eyes that this researcher unravels this African 
American story. As a white administrator who worked in a predominantly African American 
high school for five years she became considerably impressed with the successful, 
competent African American male leaders who daily worked behind the scenes to give back 
to their communities. The author daily listened to African American males relating their 
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experiences of the past. She earned a degree of respect and acceptance and a reputation 
which entitled and privileged her to a trusting relationship with all five of the males. This 
daily exposure as a minority white in a majority Black population also enlightened the 
author and made her more enculturated to the lifestyles, likes, and dislikes of an African 
American neighborhood, and gave her a deeper sense of reverse discrimination. Students 
would say, "You're in the hood now," and that fortunately opened the door for her to step 
into a different dimension of society and find out how African Americans in Jacksonville 
lived and still live. 
Although this study includes only five administrators from various school sites, it 
should be noted that there were many other leaders that were informally observed, including 
coaches, band and choral directors, local community members, and a few concerned parents 
who sincerely wanted these African American children to succeed. While watching the 
educator role models with keen interest, the researcher also witnessed a disheartening 
picture of too many young African American males slipping through the academic cracks 
and dropping out of school. She weekly counseled confused young people from broken and 
unbroken homes who seemed not to understand about the directions of their lives and 
marveled at the motivational gap between racially similar, yet generationally separated 
males, between her participants and her students. These five men wondered, themselves, 
about what made the African American male leaders of their generation so different from 
some of today' s African American students and believed that their individual stories could 
lend choices and chances for many of those who had become adolescent wanderers. 
The researcher wanted to see what created these resistant leaders and wished to listen 
to their perspectives with curiosity and an element of connoiseurship. She is a seasoned 
educator with eighteen years of experience --- teaching, disciplining, counseling, and 
leading young people. She has plenty of questions, some of which she infused into this study 
to reach an understanding of what really made a difference in the lives of five successful 
African American males who all came from low-income, urban neighborhoods similar to the 
ones inhabited by the students in our schools today who have for whatever reason not 
developed the shield of resistance and the work ethic that enabled this study's participants to 
experience success. 
Another reason for the researcher's investigation into this study concerns the fact 
that, she, too, is a product of Jacksonville, Florida, and grew up with little exposure to the 
African Americans in her city. She held a real interest in the upbringings and experiences of 
the African Americans who had been kept separate from her and her white friends as 
children and young adults. 
Fullwood (1996), an African American researcher, stated that he never saw whites 
growing up. Their paths never crossed. There was total separation and distance did not make 
their hearts grow fonder of one another, but, instead the separation made them suspicious 
and untrusting of one another. The African Americans and whites of segregated times never 
gave each other the chance to become familiar or judge each other by their character in lieu 
of their color. They assumed they were too different to communicate. This researcher 
understands Fullwood's commentary personally and felt compelled to tell this story after 
five years of daily contact with African Americans who lived less than twenty miles from 
her during her youth in the 1950s and 60s, yet she never met them. 
The researcher sought to find the source of motivation and resistance in these five 
African American leaders. She undertook this project to reveal the African American side of 
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Jacksonville with an enlightened eye. She sought to share the vision of this study's five 
participants and explore the apparent support systems that made a significant difference in 
their lives. She wanted to know what it took to be successful in an African American family . 
during the 1950s and 1960s. She felt with her expertise and experience from working with 
African Americans for over five years, that she could accomplish this task. The researcher 
realized she had what Eisner (1998) called connoisseurship and the on-site understanding to 
capture the trust and the insinuations of the five participants and their reasonings and 
recollections. These stories in and of themselves give answers to the questions asked by the 
researcher. 
Qualitative Design 
Qualitative research was the preferred method of this researcher who believed that 
such data collection could adequately render the experiences of these five African American 
men, and all their individual versions of history and segregation available with the least 
amount of intrusion possible. Patton (1990) agreed with this assertion when he said: 
"Qualitative methods permit the evaluator to study selected issues in depth and detail. 
Approaching fieldwork without being constrained by predetermined categories of analysis 
contributes to the depth, openness, and detail of qualitative inquiry" (p. 13). 
This researcher employed a historical case study research design as described by 
Merriam (1998) as a design "employed to gain an in-depth understanding of the situation 
and meaning for those involved. The interest is in process rather than outcomes, in context 
rather than a specific variable, in discovery rather than confirmation. Insights gleaned from 
case studies can directly influence policy, practice, and future research" (p. 19). Merriam 
(1998) also described a case study as "a description and analysis of a school, program, 
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intervention, or practice as it has evolved over time, which would be a historical case study" 
(p. 19). Becker (1968) said there were two major reasons to use a case study methodological 
approach to research: "to arrive at a comprehensive understanding of the groups under study 
and to develop general theoretical statements about regularities in social structure and 
process" (p. 233). This particular study took an in-depth look at a group of African 
American males who have evolved over time. It described their experiences and influences 
that contributed to their eventual successes and their metamorphoses into African American 
male educational leaders. 
Stake (1995) said that a "case" could be a single child or a classroom of children. In 
this study, the case was a select group of five African American males all born in 
Jacksonville, Florida. They did not know each other growing up and only became 
acquainted with one another after they became educational leaders in the same school 
system. Ethnography played an important role because of the preeminent construct of 
culture. African American culture, as described by these five participants, contributed 
considerably to the experiences of the male educational leaders and their perceptions of their 
individual influencers; including, family, public schooling, heroes, spirituality, career 
histories, and neighborhoods. 
This researcher followed Bogdan and Biklin' s ( 1998) recommended method of 
"collecting data, analyzing data, and then developing a descriptive model that encompassed 
all cases of the phenomena" (p. 65). Nothing is insignificant in qualitative research and 
according to Merriam (1998) everything has a purpose. Qualitative research never ends; 
there is always something left to discover about life and always room for additional 
research. It also adheres to academia concerns posed by Featherstone (1989) in his assurance 
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that such research is truly a form of scholarship that translates serious study into a form of 
art. Merriam (1998) argued that the enlightened eye sees with a real knowledge and reports 
with the simplicity of words. She points out that the world itself is nothing more than a 
globe of unending text. It is up to the researcher to decide when enough is enough. 
The two data collection strategies of choice for this researcher were oral history 
interviewing and heuristic inquiry which should assist in the understanding of some form of 
generalizations about these data. Peshkin (1993) said that, "Qualitative researchers are far 
more likely to search for generalizations than to verify them," (p. 27). Interviews, 
observations, and document analyses contributed to the collection of data. 
The qualitative design of this study followed Eisner's (1998) thoughts as well and 
emerged gradually as each interpretive screen was used to sift through the participants' 
words and then to fuse the findings into a tapestry of surfacing themes, patterns, and 
categories ripe for analysis. By choosing what categories to include or exclude, the 
researcher was able to control what Bogdan and Biklin (1998) called "the breadth of the 
work by limiting the theory's scope" (p. 65). Grounded Theory began when the data and 
transcriptions started to build a conceptual framework, which this author wrapped around 
resistance as the force behind it all. Glaser and Strauss' The Discovery of Grounded Theory 
(1967) was referenced as was Eisner (1998), Merriam (1988), Marshall and Rossman 
(1999), Lightfoot and Davis (1997), and Donmoyer (1987). Critical theory too allowed for a 
literary interpretive screen through which to validate or invalidate ideas, while Bandura's 
concept of Social Cognition and Braddock and McPartland's (1998) ideas on "perpetuation 
theory," were incorporated to substantiate findings and more comprehensively understand 
the data. 
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The researcher also shaped a model of influential phenomena that contributed to the 
larger picture of resistance as the catapulter of African American self-esteem and success. 
This model (Figure 1) visually depicts the support systems (influences) that cradled and 
crafted this study's participants. The researcher incorporated Chestang's (1972) transcendent 
and depreciated characters into a general understanding of personality traits and borrowed 
"racial socialization" and "racial identity" ideas from Miller (1999) who concluded that the 
right racial socialization and racial identity improved African American ability to cope, 
which in turn influenced educational involvement and academic achievement. Racial 
identity and resistance became the two constructs in this study and emerged from the vast 
thematic influences that affected these five individuals. 
An original model of the contributors to resistance and the effects on human 
behavior can be seen below, and has yet undergone more adjustment for its final 
presentation. The following Figure 1 illustrates the influences on the individual's personality 
as seen through components of resistance and the individual's own understanding of his 
personal racial identity. How did each man come to terms with his own racial identity? The 
answer to this question was found in the themes that influenced each man's upbringing and 
in the patterns that were found repeated in the themes. The families, neighbors, and teachers 
encountered by these five men showered them with caring, love, discipline, and examples of 
role models, goal setting, necessary routines, valuable work ethics, and the importance of 
physical appearances. The themes and the patterns crafted constructs of resistance and racial 
identity. (See Figure 1 ). 
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Figure 1. Emergent model of personality development. 
RACIAL IDENTITY 
FAMILY Jl ~ 
PUBLIC SCHOOL ---... } LEADERSHIP 
NEIGHBORHOOD ---i> RESISTANCE \ 
SPIRITUALITY --•.. ~ i 
RACIAL ___. 
EXPERIENCES 
HEROES AND 
HIGH EXPECATIONS CAREER 
MENTORS ~ 
RACIAL IDENTITY 
The researcher looked closely to see how each of the above components was 
unwrapped in the five participants in this study and found considerable commonality among 
all five men. 
Data Collection and Analysis 
Data collections for this study were done with structured interviews. These interviews 
lasted from two to two and a half hours in length and were conducted at each individual's 
work site after working hours when each man was relaxed and comfortable in his 
surroundings. Follow-up conversations were held in the similar environments, but required 
far less time. The interview transcriptions ranged in length from thirty to forty five typed 
pages and a sample copy is included in Appendix D of this paper. Using the suggestions of 
Patton (1990), the researcher determined her questions in advance of the interviews and 
asked the same questions in the same order of each interviewee. She used standardized 
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open-ended questions and by having each respondent answer the same question, "increased 
the comparability of the responses and facilitated the organization and analysis of data" (p. 
206). A sample listing of interview questions follows: 
1. Could you describe for me about where and when you grew up in Jacksonville, 
Florida. 
2. Tell me about your family and your siblings. 
3. How did your parents feel about education? 
4. What schools did you attend growing up in Jacksonville, and how did you feel 
about them? 
5. How did you perform in school? 
6. Who were your heroes and mentors as a young man and even today? 
7. Where did sports fit into your schooling or other experiences, or did it? 
8. Where did music fit into your schooling or other experiences, or did it? 
9. Tell me about your teachers in school? How did you perceive their relationship to 
you? How did they dress for school and did that affect you, or not? 
10. Looking at your experiences with African American and Euro-American 
teachers can you describe any instructional or other differences you observed? 
11. What colleges did you attend and why? On scholarships? 
12. Tell me about the educational degrees you have achieved, and their subject 
area. 
13. What did you do for fun as a young man growing up? 
14. What were your hangouts, or your recreational places? 
15. What did you do extracurricular in school? 
16. What are your political aspirations, if any? 
17. Tellllle about your first job experiences and how old you were. 
18. Describe your career path for me. 
19. Describe the career paths of your parents for me. 
20. What does extended family mean to you, and do you have any family like that? 
21. Tell me about your marriage(s) and children. 
22. Did you ever feel oppresssed growing up, and if so, how? 
23. What exposures to white people did you have growing up, and how did you 
perceive people of the white race? 
24. When did you know you wanted to become a leader? What led you to this 
conclusion? 
25. Describe what kind of educational leader you are today. 
26. Who has most influenced your life? 
27. Where did discipline fit into your family and schooling experiences? 
28. Do you believe in the use of corporal punishment in schools, and have you ever 
administered it yourself(when and where)? 
29. What about religion? What role did spirituality play in your life in the past and 
today? 
30. Tell me about your church experiences and denomination. 
31. Who contributed to your belief in yourself- your self-esteem boosters? 
32. What do you perceive as the difference(s) between Euro-American and African 
American cultures? 
33. Describe your perception of self-discipline and explain to the researcher how this 
developed in your life. 
34. How do you perceive your racial identity? 
35. What do you perceive is your leadership style? 
These are a few of the questions asked of the participants. Follow-up questions to specific 
answers were also used as a probing mechanism. Oral sources of data were analyzed through 
the constant comparative method where similarities and differences established 
corroborations of Figure 1 and resulted in various themes, patterns, and categories being 
identified. The themes were the major influencers in which many patterns played a 
significant part, while the categories were the overarching ideas that arose from the research. 
The researcher, herself, was the instrument of data collection, and she accomplished this 
task inductively, always deriving meaning from the multiple data sources available to her. 
She valued Warwick's (1973) notion that, "every method of data collection is only an 
approximation to knowledge" (p. 190). Her method of data collection satisfied the research 
under study and provided the knowledge necessary to craft an understanding of resistance 
development and high expectations of five African American male leaders. The theory 
developed was of substantive nature, which as Merriam (1998) describes it, "has its referent 
in specific, everyday-world situations" (p. 18). It reflected the rhetoric of the day and used 
participant words to guide decisions. The hypotheses were defined as relationships and were 
drawn along categories, themes, and patterns uncovered throughout the investigation. 
The review of literature, too, offered tremendous insight into the design as this 
researcher culled relevant information that appeared to complement and support this study. 
Eisner's (1998) ideas on concensual validation were considered in hopes that the reader 
could grasp and understand the intentions and the data which the researcher had sought to 
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portray as clearly as possible. This validation is "typically a concensus won from readers 
who are persuaded by what the critic has had to say" (p. 113). 
The identification of themes, patterns, and constructs came as a natural recourse 
from the of data. Family, public schooling, neighborhoods, heroes and mentors, spirituality, 
career experiences, and racial experiences all emerged as key influencers. These influencers 
became this study's themes that reinforced racial identities and resistance to adversity, 
which are the major constructs of the study. A group of patterns, including discipline, work 
ethic, and ethic of caring were also identified. These patterns are interwoven into the themes 
and contribute to the overall descriptions of each African American male participant. 
Leadership, too, is a common outcome theme that surfaced as a result of these other 
themes and patterns that encircled the human stories herein told. To get a fuller picture of 
the leadership qualities of these five men, the researcher used Elias Porter's (1996) Strength 
Deployment Inventory, which has been used by many large and small organizations, 
including Tomkinson and Associates, Inc., in 1997, with Northrop Grumman who used it so 
their personnel could learn new things about themselves. Porter actually came up with his 
Relationship Awareness Theory in 1970 and intended for it to be an instrument to help 
people identify their own personal strengths while looking at the motives behind those 
strengths. The instrument Porter designed inventories motivational values on the basis of 
how a person acts in different situations. The reliability of the instrument is linked to the 
consistency of scores remaining the same over time, which have been found to fluctuate by 
only six points when its questions are taken seriously. As far as validity is concerned, the 
Strength Deployment Inventory was not designed to be a test in the traditional format of a 
test. It was designed as an education instrument and is recommended to be judged by that 
7'il. 
standard. Porter ( 1996) asserts that a person who honestly answers the questions on the 
inventory could certainly have valid scores. This researcher used the Strength Deployment 
Inventory to gain a more complete portrait of her participants. 
Participant Selection and Sampling Method 
The author used purposeful sampling to choose the five males of this study based on 
similar parameters and their accessibility to the researcher. This sampling method according 
to Bogdan and Biklin (1998) facilitates the expansion of the developing theory. It "ensures 
that a variety of types of subjects are included, but it does not tell you how many or in what 
proportion the types appear in the population" (p. 65). One group of five African American 
males was chosen who did not know each other prior to their adulthoods and involvements 
in the Duval County school system. They were raised during purely segregated times, and 
only one experienced being integrated into an all-white school during his public schooling 
years. These African American males ranged in ages from 51 to 63, and all but one knew the 
researcher in some professional capacity during the past five years. All five of the 
participants were educational leaders raised in Jacksonville, Florida. One of this study's 
participants was also the very first African American principal named in the newly 
integrated school system. Their generations span a vast period of evanescent changes that 
reflect a society that arose from a prejudicial past to more tolerant present where segregation 
is no longer legal, but unfortunately in some places still geographically practiced. 
A degree of passion was brought to this investigation, and ownership, too, since the 
researcher was dealing with her own city. Peshkin (1993) spoke of researcher subjectivity 
when he said, "It can be seen as virtuous, for it is the basis of researchers making a 
distinctive contribution, one that results from the unique configuration of their personal 
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qualities joined to the data they have collected" (p. 23). African American people in 
Jacksonville, Florida, have now been accepted into the mainstream of its existence, but 
according to this study's participants, factions of discriminations remain that often blur the . 
enormous strides made in the name of racial equality. All five of these African American 
leaders wanted to be accepted and respected as "people," and not judged by the color of their 
skin. 
The sampling method chosen for this research was purposeful sampling because 
there existed enough prior information to suggest a representativeness of the individuals. 
When using purposeful sampling, as noted by Wallen and Fraenkel (1991), "each member of 
the population does not have an equal chance of being selected" (p. 132) as they do in the 
random selection process. This method of sampling is encased in the analytic induction 
process of research and provided the best format to address this qualitative study, primarily 
because of its quality of intentional choices of participants that fit a particular description. 
In this study nonrandom chosen participants were selected in order to accommodate the very 
nature of the study, which only addressed five African American male leaders. The author 
had to use her professional judgment to select the sample for a specific purpose and solicited 
the recommendations of other professional educators and peoples' acquainted with African 
American males and the segregation period of Jacksonville's history. All the men had to 
meet certain criteria (born, raised, and educated in Jacksonville, Florida, between 1955 and 
1968; have achieved economic and career successes in adulthood; and be readily accessible 
to the researcher) to qualify, therefore random sampling was not possible. 
The accessibility of the men was also key to their involvement, as was their 
willingness to participate. The author interviewed each of the five males at agreed upon 
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locations for two and a half hour sessions at the first interview, and then after transcribing 
the audio tapes. mailed the transcriptions to the respondents. Once the respondents had had 
time to read the interview data, a second, follow-up interview was held to elicit any 
additional information which the participants wished to offer to reinforce and solidify ample 
data for evaluation. Additional conversations were held with all five men for clarification of 
facts and for continued updates of dissertation progress. The researcher scoured through the 
literature on resiliency/resistance and segregation. She used a systematic approach to 
analyze the data and then categorized it into major themes, patterns, and constructs. The 
design became emergent and malleable enough to mold into an understanding of five 
African American leaders who gained tremendous strength from their families, teachers, and 
neighborhoods. The stories these men tell are done almost as reporters reflecting back on the 
support systems that apparently refused to let them fail. Featherstone (1989) said it plainly 
when commenting on how qualitative research is merely "one human voice making sense of 
other voices" (p. 5) This researcher sought to make sense out of five men's life stories, in 
their own words and their own voices. She has made every attempt to maintain rigor and 
reason while mulling and managing the data from which she has made meaning of many of 
these men's life events and experiences. She then crafted collective perceptions of specific 
segregation moments and discovered a relevant understanding of each man's proclivity for 
leadership. 
Inquiry 
This study of oral interviews attempted to find answers to the following questions, 
which gave direction to the research and added to the study's phenomenological perspective. 
This study's seven major research questions were more adequately reviewed by breaking 
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down additional inquiry requests and looking at them in relation to the study's primary 
interest in resistance. When asking about what these five African American male leaders 
perceived as significant influencers in their development of resistance, this researcher 
further asked: 
• What are the personal perspectives of these five African American male leaders 
on resistance; oppression; schools; church; the influences of their families and 
neighbors; integration, and leadership? 
• How did a segregated school system influence these five participants? 
• What social structures and/or other organizations contributed to the resistance 
and educational directions of these five men? 
• What were the self-esteem builders in their lives, and who or what made them 
believe in themselves enough to ignore the majority population's treatment of 
them? 
• What part did family and school play in teaching these five men to be planners 
and goal setters? 
• What were the major influences that developed resistance in these five leaders 
and what can be learned from their experiences to give direction to other 
educators and leaders? 
• Who were their heroes and mentors? 
• Where did discipline and routinization figure into the resistance building of these 
men? 
• What influences did public schools and African American teachers (or any 
teachers) play on these mens' lives? 
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• What kinds of leaders are these five African American men? 
• What helped develop each African American male's racial identity? 
Answering these questions will provide the reader with an understanding on the 
development of resistance in five African American male leaders and chronicle experiences that 
still have importance and meaning when looking at the past and present of societal progress and 
change. 
Ethical Considerations 
The researcher sought and received approval for the study from the University of 
North Florida Institutional Review Board. The interviewees were fully informed as to the 
process for their selection in the study. Each was given a clear explanation of the study 
along with the scientific intentions of this study. All five men were asked to give written 
consent for their interviews and a copy of the Statement of Consent form appears in the 
Appendix A of this paper. The researcher chose to use fictitious names as a protection of 
anonymity for the participants. A concern still arose that because of each man's renowned 
positions in the Jacksonville educational community, he may already be known by research 
descriptions and revelations. All the men understood this possibility entering the study and 
still agreed to participation. Participants were also given a copy of their transcribed 
audiotapes to keep in their personal archives and to reinforce a level of trust in the author. 
The audiotapes were destroyed after they were thoroughly transcribed. Any participant 
could have withdrawn from the research at any time. 
Summary 
Chapter three discussed at length the methodology employed by the researcher in 
this study. It addressed the purposes of the study and provided the researcher's point of 
view. An understanding was given on the objective and subjective perspectives that would 
likely permeate this study due to the researcher's personal experiences in the same 
Jacksonville community. This African American exposure and awareness also entitled the 
researcher to a level of connoisseurship and expert author credibility. The qualitative design 
used by the researcher provided an excellent vehicle by which to convey all her descriptive 
information and findings from research. 
The study, an historical case study, employed heavy descriptions and lengthy 
responses to interview questions. The interview methods of oral histories and heuristic 
inquiry were explained in Chapter three, and a model of personality development, which 
was designed by the author, pictured in Figure 1. The emergent themes, patterns, and 
constructs were also given ample coverage in this section, as was the explanation for the use 
of purposeful sampling as the method of participant selection. After the inquiry questions 
appeared, the ethical considerations were discussed, followed by a complete expatiation on 
the written and verbal agreements made with the participants in this study. This 
methodology section framed the study and spoke of the rigor and rationale of the procedures 
followed to craft this study on the lives of five African American male leaders from 
Jacksonville, Florida. 
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CHAPTER FOUR 
DATA ANALYSIS 
All but one of the five African American participants involved in this study came 
from Black neighborhoods in the downtown to northside of Jacksonville, Florida, and the 
youngest one came from the Arlington area of Jacksonville. At the time of this study, the 
participants have all experienced substantial success in the field of educational 
administration in which they have masters degrees. Two of the males also have doctoral 
degrees in education. All of the participants received their undergraduate degrees from 
traditionally African American institutions, but chose other universities to complete their 
graduate and doctoral degrees. See Table 1. 
Table 1. Colleges attended 
Number of participants College Attended 
UNDERGRADUATE 
2----------------------Bethune Cookman College 
2----------------------Edward Waters College 
1----------------------Florida A & M University 
GRADUATE 
3---------------------- University of North Florida 
1-----------------------University of Miami 
1-----------------------Nova Southeastern University 
DOCTORATE 
1----------------------- Florida Atlantic University 
2----------------------- Nova Southeastern University 
Four of the participants attended completely segregated schools during their public 
schooling in JaQksonville, including Dr. Wallace, Dr. Mills, Mr. Brantley, and Mr. 
Sheppard. The other participant, Mr. Brown, attended segregated schools until 1966 when 
he was transferred to an all-white high school for his 11th and 12th grades during the initial 
stages of integration in Duval County. Regardless of their various exposures to integrated 
and segregated environments, these African American leaders shared similar histories 
despite not having known each other until they reached adulthood and coincidentally found 
themselves on the same administrative tracks within the Duval County school system. 
Delving into their narratives portrayed a depiction of Jacksonville, Florida's African 
American community from the 1940s through the 1970s. Their lives span two generations of 
African Americans who experienced similar discriminations, upbringings, educational 
backgrounds, career choices, ethical standards, and valuable opinions on the present and 
future possibilities for the African American people living in Jacksonville. 
Table 2 delineates the biographical and geographical data pertaining to each 
participant. The reader can clearly see from this table that these men shared the same 
neighborhoods and same high school facilities, though at varying times in Jacksonville's 
history. 
Table 2. Participant geographic and high school data 
PARTICIPANT AGE DOB NEIGHBORHOOD PUBLIC SCHOOLS 
Andy Wallace 63 9/38 Blodgett/Durkeyville New Stanton 
Ron Mills 61 3/41 Black Bottom/Gator Bowl Matthew Gilbert 
Jack Sheppard 58 3/44 Blodgett/Brentwood New Stanton 
Kevin Brantley 53 9/48 New Town/Durkeyville New Stanton 
Jerry Brown 51 3/51 Cosmo area-Arlington Terry Parker H. S. 
As the above data indicates, three of the participants attended Stanton High School, 
which remained an all African American high school until1981 when it became the Stanton 
Academic Magnet High School in Duval County. The five men all lived in African 
American neighborhoods pocketed around Jacksonville's inner city domains, except for 
Jerry Brown who lived across the St. John's River in the Arlington area. Maps of these areas 
of town are in the Appendix B section of this study and more clearly delineate these African 
American neighborhoods and locations. 
At this point a portrait of each of the African American participants in this study will 
be presented. These portraits are ordered by the ages of the participants, starting with the one 
born in 1938- Dr. Andrew Wallace. 
Participant I. 
The first participant was Dr. Andrew Wallace, an educational leader from 
Jacksonville, Florida, who spent 39 years in the Duval County School System as a teacher, 
principal, assistant superintendent, and then as chief of staff. Dr. Wallace currently oversees 
a doctoral program of studies at a local private university and spends most of his free time 
swimming, golfing and cooking out in his backyard. He said he has no political aspirations 
and enjoys the slower pace of his life after public education administration. 
Dr. Wallace, who was born September 1, 1938, described the areas of Jacksonville 
where he grew up. "Well, really I grew up in two areas because I lived with my grandmother 
while my mother and dad worked ... And so I spent a lot of time with my grandmother. But 
it was a place called Blodgett Homes in what we now call the inner city ... and we moved 
from there to an area called Durkeeville, that's further north in Jacksonville, near Myrtle 
A venue Ball Park. I grew up there. And then we moved up in the world to Fairfax Street." 
He noted that the family was poor. "We were poor but we didn't know we were poor 
.... We would have qualified for housing assistance and all that stuff, but it didn't exist at 
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that time." Dr. Wallace said, "We didn't feel poor." He described wearing his father's shoes 
to school and explained, "I would have to have them back in place when he got home." 
Both of his parents worked, as did the parents of most of his friends. "My mother 
was a waitress in Ponte Vedra and my dad worked two jobs. He was an aviation metalsmith 
at the Naval Air Station and he worked at the Railway Express unloading boxes .... I'll 
never forget he started out picking up paper at the Naval Air Station, and he would tell us, 
'That's what you don't want to do." He grew up with three brothers and one sister, 
explaining that all are involved in music except for him. He recounted, "My grandmother 
used to sing opera. She would sing what they called classical songs in church, and that was 
the first major whipping I got from my dad, because I laughed at her while she was singing." 
He added that his mother played the piano. His own involvement in music was more 
calculated. He described how he started a family tradition with the Florida A & M marching 
band. "I went to college on a baseball scholarship ... and then I got into band ... Florida A & 
M University ... but I really wanted to play football. I went out for the football team but I 
didn't make it. So, in order to travel with the team, I got into the band and I became the 
drum major for the Marching Rattlers just so I could travel with the team." He added, "I 
started a tradition, because I was a drum major, my brother John was a drum major, and my 
son was a drum major at FAMU, too." 
Discipline was an important part of his upbringing. Dr. Wallace noted that both his 
parents disciplined him and stated, "We had our philosophy ---when the streetlights come 
on, you come home. And they were very strict about that rule." 
When asked about self-discipline, Dr. Wallace responded," I think being self-
disciplined came as a matter of survival; being focused, knowing where I wanted to go, and 
staying the course, I think was a must for me under the situations I have been in." He said he 
always.disciplined himself, whether it was lifting weights, running every morning, 
swimming laps in his pool, or just staying mentally focused. 
Education mattered to Dr. Wallace's parents as he explained, "Because to them that 
was a way out. Because you see, my dad didn't finish the eighth grade and my mother 
finished the eleventh grade. None of them were high school graduates. The funny thing, my 
dad used to help me with my math all the way through high school. .. he was a real sharp 
guy." Dr. Wallace added, "He was an ardent reader. He loved to read!" He remembered 
having comic books at home including Superman, Captain Marvel, Flash Gordon, and 
Huckleberry Finn. Like his father, he loved to read too. 
His mother died at the age of 54. "She had an illness and she didn't go ... we didn't 
have any insurance in the house. I understand now, but I didn't know then." 
The neighborhoods. When asked about his daily activities growing up in 
Jacksonville, he replied, "We hung out around the Myrtle Avenue Ballpark ... I was a 
batboy for some of the Triple A baseball teams. And we played baseball." He went on to 
say, "We didn't go anywhere except Kings Road and Myrtle ... to the Dixie Pharmacy ... 
In high school we hung out on Broad and Ashley .... and the College Park Teenage Club." 
He mentioned the Moncrief Springs pool, the Jefferson Street pool, and the movie houses he 
frequented: the Strand, the Roosevelt, and the Ritz. These were the places to which Dr. 
Wallace walked or rode his bicycle. He said, "We walked for the most part, or we rode the 
bus or our bicycles ... No cars by the way, no, no, that was not even in our thought 
processes." 
"We did the regular stuff that youngsters would do then, and I did some things I'm 
not so proud of." He continued, chuckling as he described one incident, "We used to go find 
some people to fight . . . I mean, one of the worst whippings I got really in my life was from . 
a group .... out at Grand Crossings ... We had always heard that White guys couldn't fight. 
And we'd go out there on Sundays trying to find some White guys to beat up. And .... one 
Sunday we went out, and I'll never forget (said very reflectively), things were real quiet and 
we felt an uneasy feeling. Then suddenly from both sides of the road .... a group of White 
guys came out of the ditches and surrounded us. Everybody got away but me ... They 
formed a circle and told me I had to fight my way out and they put one guy in there with me. 
They didn't gang me. One fellow, I'll never forget, his name was Butch .... whether that 
was his name or not, and he butchered me. That was the worst whipping of all the fights I 
encountered in my childhood .... but it was one with just fists, no bricks, no sticks, no other 
weapons. He gave me a good old-fashioned whipping, and they let me out of that circle. We 
didn't go back anymore. That sort of did away with the philosophy that White guys can't 
fight." 
When asked whether there were gangs in the neighborhoods, Dr. Wallace explained, 
"No, it wasn't a gang, because we didn't do gang things, you know, the breaking and 
entering; and the wars we had were from Blodgett Homes, Durkeeville, and College Park, 
but they were not really wars as we know them to be. They were athletic contests." He 
added, "But we could not go into each other's territory. Now, that was a no-no. And none of 
us could cross Main Street to go on the eastside. That was a no-no. If you went from the 
westside to the eastside, you always had to run back." He added that it was not a racial thing, 
but rather a respect for location and individual domain. Dr. Wallace commented, "The 
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eastside people were different ... they were still African American, we just did not like each 
other." 
Dr. Wallace noted that the neighborhood was part of his upbringing. As he described 
it, "The neighborhood was very strict. Everybody on the street was your parents. And 
anything you did and somebody saw it, you really got chastised severely, by anybody on the 
block." 
Religious upbringing. Though Dr. Wallace described Sunday fights, he noted that 
"we either did it before church or after church because we all had to go to church. We had to 
go to church -Sunday School at 11 :00 service, and the service they called the Baptist 
Training Union .... before the regular 7:00p.m. service." He spoke of his church attendance 
very naturally and included his parents when he said, "They were quite active in church and 
they insisted that we go. We were strictly Baptist, and I ran the gamut because I started 
school in Catholic school." He described his Catholic school experience as one of his first 
recollections. "My grandmother would do a day's work for a state senator over in Riverside, 
and I used to go with her, and then suddenly I found myself going to Catholic school in the 
first grade at four years of age. And they told me later the reason was --- the senator didn't 
want me running around in his house, so he got me into Catholic school." 
School experiences. Dr. Wallace described his public schooling, "I attended 
Cookman .... and then I went to Isaiah Blocker .... it was called Davis Street Junior High 
then .... and from there to Stanton." He graduated from Stanton High School in 1951 and 
then went on to Florida A & M University. The public schools he went to were poorly 
equipped. "The books were raggedy and they had different schools written on them . . . I 
never had a new book ... We had used desks." 
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His public school teachers influenced his life. Dr. Wallace explained, "You see 
during that time teachers were role models. They made you do the right thing. They dressed. 
They were dressed just like they were going to church . . . so, I always admired the way the 
teachers dressed; especially the men because I wasn't fortunate enough to have ... the kinds 
of clothes I saw them wearing, and that was a motivation for me." Dr. Wallace added that 
the reason he went into education was because of the wonderful teachers he had in school. 
He remembered being paddled in school, and recalled how his teachers back then 
handled their own discipline. He added with a smile, "Whether it was an umbrella, or 
whether it was a book, or whether it was a strap, that's what you got." He described a 
specific incident, "I think one of the worst paddlings I got was when I dropped out of school 
in the eighth grade ... What happened was I would leave home every morning in Durkeeville 
going to school at Cookman .... and there was a cemetery over in the area where Emmet 
Reed Center is now .... and I would cross the railroad .... and that's where I would go to 
school. Well, I decided I knew everything; I didn't need school. I was in the eighth grade; I 
was probably 12. I decided I would drop out. Well, every morning I would take my books 
just as though I was going to school. And in that cemetery .... there was a headstone, and I 
dug a hole and put my books in there, and I went on doing everything I wanted to do; 
everything but going to school." 
He spent his days nonchalantly fishing and hanging out with buddies until he found 
himself a job bagging groceries at a Daylight Supermarket. He managed to get away with 
this for several months before he finally got caught. As he recalled, "One day I was bagging 
groceries and the coach came in during the school day . . . and he went to the manager of the 
store and they looked at me and I knew they had me. I jumped the counter and started to 
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run. The coach chased me and as he chased me he picked up a stick along the way, and I 
could feel the wrath of that stick every time he could get within striking distance. I ran 
straight onto that campus ... into the arms of the principal, Eugene Butler .... and he 
grabbed me, called my mother, and told her what happened. He gave me a good whipping. 
When I got home my mother .... gave me a whipping and told me to go to my room. Then 
came my dad .... about midnight from his second job, and so he gave me a whipping too. 
Well, the coach had hit me, my mother had whipped me, and then my dad. So, I ran away 
from home. Well, about 2:00 in the morning I decided I was going to play Huckleberry Finn. 
I gathered all the clothes I had, put them into a sheet, got me a broomstick, and tiptoed out 
of the house. From Durkeeville I went by my grandmother's house in Blodgett Homes to tell 
her I was running away from home ... She came downstairs and I told her how they had 
treated me, and she said, 'Just a moment.' She dressed and came back with a long brush 
about two feet long, and she whipped me all the way back from Blodgett Homes to 
Durkeeville." Dr. Wallace said all the attention that night made him realize that these people 
cared about him, and he added, "That was a turning point in my life. I went back to school, 
went to summer school, and caught up with my class." 
Heroes. When asked about his specific heroes, Dr. Wallace mentioned Jackie 
Robinson, and then explained, "Most of my heroes were athletes. I used to read about Jesse 
Owens .... how he was treated as an athlete in the Olympics. And then, I guess another 
person who I admired was .... Franklin D. Roosevelt ... because I saw him in a wheel chair, 
and I said, 'Here's a guy who can do all of that .... being handicapped, and I've never 
forgotten that .... and then of course my coach .... and my other hero was my mother-in-
law," who happened to be one of Dr. Wallace's teachers. He remembered her by saying, 
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"She was an outstanding teacher. I really liked her because she spent a lot of time with 
me ... " He then listed four other teachers who influenced his life greatly and spoke on how 
much he enjoyed taking Latin in high school, which he took because his parents hoped he 
would become a medical doctor one day. 
He listed his family among his heroes. "I'm sorry I didn't mention mama and daddy 
first as my heroes, and my two grandmothers would also be right in there, both of them." He 
remembered his dad refusing to allow his children to say they couldn't do something. "I 
mean, literally, you could not use the words 'I can't' in our house ... He would not accept 
defeat at all. Everything we did we had to succeed or he had to be told why we couldn't do 
it." 
Experiences.ofracism. Dr. Wallace said he learned about racism while standing in 
line at a Kress Department Store in downtown Jacksonville while waiting to get a drink of 
water with his father. He said, "We were in line getting water. They had Colored and the 
other said White. I never knew what that meant. And so my dad was holding my hand in the 
Colored line and I watched him as the people were going up there getting the water, cause I 
wanted to see how everyone looked. I didn't know. And then I saw a White lady go up there 
and turn the water on. I looked at him and I peeped and saw the Colored water, and I wanted 
to try the White. So, I jerked and turned loose of my dad's hand and walked up to the White 
water fountain. And when I did, I turned it on to get the water and a White guy grabbed me 
by the back of my head and drug me away." He continued by describing his father's 
reaction, "My dad grabbed that guy, picked him up, and threw him through the plate glass 
window. He grabbed me under his arm and ran all the way back from Adams Street .... to 
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Durkeeville, with me under his arm. And when we got there, he told me about 
discrimination and racism .... I was angry, very angry." 
Dr. Wallace recounted disenchantment with Duval school unions after he went out 
on strike in 1968. He described the hardship it brought to his family. He and his teacher wife 
were both out of work for an entire month without money for food or rent. There were two 
separate unions at that time, one for African Americans and one for whites, and he later 
learned that the white union had provided grocery monies for the striking white teachers and 
the African American union had not. He said, "It made me angry. You see anger with me, 
also motivates me. I am more determined." 
Dr. Wallace was the first African American principal named to an all-white high 
school in 1971. He recalled, "That entire area all around there was all White when I went to 
Ribault .... but when the riots started and the White Flight occurred, then there were those 
middle class Blacks who bought a lot of the homes around in that area around Ribault 
Scenic Drive." He recalled the threats during his Ribault experience. "My life had been 
threatened . . . [I] had people watching my house ... Everywhere I went I had to make sure 
my family was protected." Despite the dangers Dr. Wallace still believes integration was and 
is a good thing and currently lives in an upper middle class, integrated neighborhood. 
Dr. Wallace said he feels, "racial discrimination continues to exist today." He said he 
still feels the discrimination and even as an administrator in two separate, private post-
secondary institutions he lamented, "Yes, yes, I feel it .... I have felt it all my life ... So, you 
know why there was White Flight? It was because of the fear of the unknown. There are 
cultural differences between black students and white students because they have different 
cultures, but I guarantee you there are more similarities than there are differences ... " He 
also remarked on the importance of education, "Education is an approach to the equalizer. I 
think it carries a, big stick in making it equal. But then .... there are people who are my peers 
who had as much education or more than I have, are still bigots on both sides of the fence, 
black and white." 
Career and leadership. Dr.Wallace has spent his entire adult life as an educator. He 
also spent many years as a Boy Scout and joined a college fraternity. He always stayed busy 
and in response to his career path said, "I have worked everywhere. I used to deliver 
telegrams. I used to have a paper route .... for the Times Union and the Jacksonville Journal 
... I worked at the shipyards, summer, after school, and weekend jobs .... and as a busboy at 
the Robert Meyer Hotel downtown." He noted that the paper route involved an element of 
danger. "My morning paper route was out in an area called Mixon Town, in Brooklyn .... 
and when I'd collect on Sundays .... the gangs would chase me and try to take my money ... 
I'd always put some of my money in my socks .... and in different pockets, and put my 
dollar bills in my baseball cap .... in order to have them not to take my money. If they 
caught me they just got what I had in my pocket." 
Dr. Wallace described his leadership style as "being visible during the day and 
handling the paperwork at night." He said he worked around the clock to make sure things 
ran well when he was in charge. He said, "I guess you could consider my style more of a 
delegater and more of a hands-on person at the same time, and in some instances I had to be 
a dictator ... " The situation dictated his style ofleadership. Dr. Wallace described himself as 
very protective and very supportive of his employees and said he believed in routine, 
agenda-directed staff meetings. He stressed the importance of the team and worked as a 
coach to get the job done. 
Participant II. 
The second participant, Dr. Ron Mills, began his teaching career in Jacksonville in 
the mid 1960s as a History teacher. He did not work straight through in Duval County, but 
rather expanded his educational services into Gainesville, Miami, and Boca Raton, Florida, 
before returning to Jacksonville in 1985. Dr. Mills has served as a teacher, guidance 
counselor, assistant principal, principal, and currently works administratively for Duval 
County Public Schools. He spent seven years as the principal of an African American high 
school located in the northwest quadrant of Jacksonville, prior to his current assignment. 
Dr. Mills was born in 1941 and described his childhood neighborhood by saying, 
"Well, I grew up in Black Bottom, which was behind the Gator Bowl ... I grew up on East 
Beaver Street right next to the baseball park." He recollected one specific day as a child 
where he said, "I cleaned the brick, the bricks that are in the walls of the baseball park ... 
they were actually the bricks in the streets, Duval and Church Streets. And when they picked 
all the bricks off the streets, they dumped them for us. We had to clean the tar off the 
bricks." 
Family. Dr. Mills spoke candidly of his upbringing. "I was from a single parent 
family. It was just my mom, my sister, my mom's brother, and my brother. My mom did 
domestic work." He continued, "My dad, I didn't know him until I was about 15," but he did 
have a stepfather "come on the scene when I was about 13 ... I didn't like him, but as I 
matured and I look back on my life, he was a great, great influence on my life ... He had a 
6th grade education." 
Education was important to Dr. Mills' parents. He stated, "My mom didn't play. She 
made me go to school all the time," and then elaborated on how his stepfather, too, stressed 
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the need for an education. He then added, ''I'm the first in my family to go to college." Dr. 
Mills went on to receive his Bachelor of Arts Degree from Edward Waters College, and his 
Masters Degree from the University of Miami. He achieved his Specialist and Doctorate 
Degrees from Florida Atlantic University. 
Discipline figured strongly into Dr. Mills' development as a young African 
American male. He mentioned, "I have to go back to my mom because she was off the 
chain. She'd throw anything at you. He recalled a particular incident. "I saw the Matthews 
Bridge built. I remember that very well because my mother whipped me with a branch off a 
tree all the way down the bridge because she had told me not to go up there." Dr. Mill's also 
credits the military with instilling discipline into his life. He recounted, "I went into the 
military right after undergraduate school .... drafted into the Army during the VietNam era 
... I hated it .... but I didn't realize what an impact it had on me until I was out three years 
... I needed it; I was buck wild prior to going in. I had no discipline .... and when I did leave 
.... I was rolling my socks and underwear three years later." He was quick to include others 
in helping him establish discipline in his life; for example, he added, "The athletic stuff-
my coach, he didn't play .... he was very stem." Discipline, according to Dr. Mills, came 
from his home, his school, and his military experiences. 
When speaking of self-discipline, Dr. Mills admitted, "I grew up with an inferiority 
complex. Only through my mother's persistence- I did what I did." He added, "She was my 
hero too .... she made us believe we could do anything we set our minds to." 
Neighborhoods. Dr. Mills spoke very comfortably about his neighbors and his 
activities within those dimensions. He explained, "My neighbors and teachers .... my coach 
and my math teacher lived in my neighborhood .... he lived across the expressway, and he'd 
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walk behind us home in the afternoons and if we did anything wrong our mom knew about it 
that same afternoon, because he'd tell her." Reflecting back, he recalled, "I went to theY on 
gth and Jefferson. That's where the young people at that time were hanging out .... the 
YWCA They had a number of parties and they invited the guys over .... and there was a 
Boylan Haven, that was a girls' private school over on Justin and Franklin. That was really 
nice when you got invited to something like that." He then referred to the busy community 
atmosphere he witnessed. He recounted, "The entrepreneurs were numerous. I mean there 
were a plethora of businesses and business people, and educators. And the educators that I 
knew were held in high esteem. The business people, the administrators all up and down 
Florida Avenue .... there were Black businesses .... Ashley and Davis .... thriving, 
thriving!" He said this very proudly in recollection and continued, "I believe that I have an 
obligation to the community that nurtured me/' and then asked, "Unless we share, how do 
others believe it can happen?" 
Dr. Mills lives in an upper middle class integrated neighborhood today. He lamented 
the lack of role models left in the African American neighborhoods and admitted they have 
all moved out to more quality, higher income areas. When he was a child even those who 
made money as businessmen and educators still lived in the all African American 
neighborhoods, providing role models for those still struggling and growing up. 
Dr. Mills, again thinking of his childhood neighborhood, said, "Whites lived on one 
side of the street and Blacks lived on the other ... I used to play with White kids all the time 
until we went to high school ... something happened as a result of just getting older." 
Religious upbringing. Religion was also a part of Dr. Mills' recollections of youth. 
He reminisced, "My mother was Holiness and she insisted that we be in church." He added 
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that his stepfather, "attended an African American Methodist Episcopal Church (AME)," 
and recalled, "I went to church with him ... I suspect he helped me develop my thoughts on 
how life ought to be." The routine and regulation of a church atmosphere also influenced the. 
growing up experiences of Dr. Mills in the Black Bottom of Jacksonville. 
School experiences. Dr. Mills described his public schooling experiences by saying, 
"Our teachers were awesome . . . They dressed like for the most part they were going to 
church .... they dressed very, very professional ... They demonstrated everyday how you 
were supposed to dress for success." He also recalled, "My books were hand-me-do'Mls .... 
all the books I used in high school were second hand .... from the White schools." He then 
expounded on his O'Ml alma maters, "I went to Oakland Elementary .... Stanton, when it 
was a 7th Grade Center .... then I graduated from Matthew Gilbert in 1959." He proudly 
recalled, I made the honor roll in high school and in college," and commented on the reason 
why he became a social studies teacher was because of the tremendous influence his O'Ml 
high school history teacher had on him. He also appended that his teachers were not hesitant 
to administer corporal punishment on him or his classmates. He said he still believes 
corporal punishment has a place in public education, even though, he, himself, did not use it 
when he was a principal. 
Dr. Mills also played football in high school and sang in the school chorus. He even 
won a choral scholarship to college, but opted to accept a football scholarship instead to 
Edward Waters College where he was elected as president of the student council. He gave 
additional information by saying, "I finished Edward Waters and at that time we were 
required to validate our degrees by going to an accredited school. So, for about a year I 
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drove every morning to Tallahassee taking classes at Florida A & M." He said he did this to 
make sure he could receive his teaching credentials in the State of Florida. 
Heroes. When asked about his heroes Dr. Mills clearly stated, "I was not really big 
on qthletic heroes," despite the fact that he had mentioned how he had watched Hank Aaron 
bat in the baseball park downtown. He continued, "My teachers were my heroes! My hero 
was my history teacher and my coach ... " He also included his mom in this list and 
reiterated how she made him believe in himself when insecurities would often make him 
feel inferior. 
Experiences of racism. Dr. Mills said he did not feel oppressed growing up in 
Jacksonville. He assumed everybody lived the way he lived. He did have an eye opening 
experience after his return from Army boot camp, as he recalled, "I didn't feel oppressed 
until after I came back from Basic Training. When I was getting off the bus, the fellow who 
was in Basic Training with me was a white fellow ... we were bosom buddies, but when we 
got to Jacksonville, we got off the bus at the Greyhound Bus Station, and we went to go in 
and get a drink, and they told me I couldn't go in." He said this hurt him very badly and then 
opined on his reactions to the definition of integration. He said, "Integration has never 
occurred ... We have only had segregation and desegregation .... integration happens when 
folks come together as accepting the mores and folkways, and what they bring in terms of 
their culture .... everybody's accepting of each other ... I don't think we're there yet." He 
said chuckling, "I don't plan to go anyplace else. I love my country. It's just we haven't got 
to where hopefully we're going to be." He continued, "I'm an eternal optimist. I just know 
in my lifetime I will see it, when folks are coming together and they are valued ... We're 
sitting here talking. There was a time when this wouldn't even happen." Then he reflected in 
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a serious tone, "And at the same time I don't believe that we have been equitably allowed to 
pursue the American dream. Kids of African Americans perhaps don't believe in the 
American dream." He did add that he, himself, had found his American dream. 
Career and leadership. Dr. Mills has been an educator in some capacity his whole 
life. He started out in Jacksonville, worked in south Florida several years, and has come 
home to finish up his Florida retirement in Duval County. But he has always been 
employed. He explained, "I worked from about age 7. I used to have a job dusting the 
shelves in a grocery store .... my job was to keep the shelves stocked" and clean. He 
mentioned another job experience that impacted his future decisions when he noted, "I 
worked for a place called Federal Swimming Pools right out of high school. That summer I 
was convinced that I really had to have an education. I was digging swimming pools 
manually and the work was so hard and so hot, that I was convinced this was definitely not 
what I wanted to do." After graduating from college Dr. Mills returned to Jacksonville and 
taught history at Matthew Gilbert Junior High School. He then became a guidance counselor 
at Eugene Butler Junior High and soon afterward transferred to the University of Florida in 
Gainesville, Florida, as a recruiter of African American students. He said there were 20,000 
student there and only 9 African Americans when he arrived. He recruited over 200 students 
only to see 150 of them arrested during a Civil Rights demonstration in the early 1970s. He 
moved to South Florida at that time and finished his graduate studies and worked until 1985, 
at which time he returned to Jacksonville and received an administrative position. Dr. Mills 
then became a part of the initial change over of junior high to middle schools in Duval 
County. He served as a principal in Duval County for over 18 years prior to his new position 
as a project director. 
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Dr. Mills has served as a principal of both middle and senior high schools in Duval 
County and is reluctant to call himself a leader, despite his leadership responsibilities. When 
responding to a question on leadership style he commented, "My goal is to unlock the 
potential in others .... I really hope that I can help others." His leadership, according to him, 
is that of mentor and enabler. He said he believes teachers should have lots of professional 
development and his job is to provide the resources and means whereby teachers can teach 
better and have more success in the classroom. 
Dr. Mills was the only participant in this study not to have belonged to the Boy 
Scouts of America while growing up. He did frequent the local Y' s in his area and joined a 
fraternity in college that has become a part of his life. He spoke proudly of belonging to this 
organization where he said, "We believe friendship is essential to the soul; having respect 
for womanhood, manhood, scholarship, perseverance, uplift --- are our mottoes." Dr. Mills 
asserted that he strongly believes in giving back to his community and his fellow African 
Americans. He said he hopes to teach at Edward Waters College upon his retirement from 
Duval County schools, and continue mentoring budding African American administrators. 
When asked about any political aspirations, he quickly chimed, ·"No, I'm going to play 
golf" 
Participant III. 
Jack Sheppard, the third participant, did not go directly into education out of college, 
but rather joined the Marine Corps for four years before returning to Jacksonville. Upon 
return he recalled, "Edward Waters College was an unaccredited college at that time, and I 
had stayed out long enough that I needed to go back and take six hours to at least get a 
teaching certificate." Mr. Sheppard did not teach in his field of history, but rather was hired 
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immediately as an assistant principal of community education upon submitting for 
employment. From there he became an assistant principal of student services, where he has 
served over twenty years at a high school on Jacksonville's northwest side. 
Mr. Sheppard was born on March 28, 1944, and recalled, "As far as I can remember 
back I was a little boy that lived in Blodgett Homes as a child and I had two sisters ... we 
moved down the street from ... old Isaiah Blocker on Davis Street ... we stayed there a 
couple of years and then my father built a home over off West 13th Street, down the street 
from Stanton." 
Mr. Sheppard stated, "I lived with both my parents. My father was a mail carrier .... 
and my mom was a homemaker, and then she worked for a while in the Independent Life 
building in the cafeteria during the time I was 10, 11, 12 years old." He continued, "We 
came from a good strong family background. There was no drinking. There was no 
smoking; could possibly have been an occasional swearing, but not to the kids .... I had a lot 
of family values." He went on to discuss his economic situation where he pointed out, 
"Well, my father .... I guess he made a pretty decent salary .... and we never really wanted 
for a whole lot. I felt like we were really rich in our own way because my dad had a decent 
job and we had a car and he provided adequately for all three of us - my two sisters and 
myself. And when we said things like go to town, or even when we went to the movies on a 
Saturday, he'd give us something like 50 cents or a dollar, maybe a dime to catch the bus 
downtown." 
Mr. Sheppard, speaking of his family influences, expatiated, "My uncle took me 
fishing and hunting. My daddy taught me about the mechanics -the mechanical order of 
104 
cars. And everything else was the love of my mother, who just wanted you to have a good, 
wholesome life; have Christ in you life, be a good father, and be a good person as a whole." 
Discipline always mattered to Mr. Sheppard as he explained, "People who don't 
have discipline -that's one of the reasons that they become weak." He added, "My mom 
always instilled in my mind, and during the service which I had to do for myself, you live it 
everyday, you do it everyday .... so my sisters used to cook and I used to have my little 
chores .... and when my mom came home the house was clean, the food was cooked, and it 
was okay for me to go out and play and come back to do my lesson." 
Education was of primary importance to Mr. Sheppard's parents, who made sure all 
five of their children received college educations, even the two young brothers under Jack. 
Mr. Sheppard recalled, "You were going to go to college .... all of us got a college 
education." And when in the earlier grades Mr. Sheppard commented, "I went to school 
everyday. I didn't know how to cut class or skip school .... not being in school wasn't 
something you wanted to take to the Sheppard household." Education was very important in 
the Sheppard family. 
The neighborhoods. Speaking of his neighborhood Mr. Sheppard said, "I lived 
farther down Davis Street ... directly across from Brentwood." He added, "I'm not an 
eastsider, so I didn't know about the eastside, okay? We stayed within the perimeters of our 
area." Mr. Sheppard described an area on gth Street near his home, "It was like a four corner 
deal. There was a Cozy Corner Daylight; there was Parson's Service Station .... on one 
corner shotgun houses going down," and a liquor store on the fourth corner. Mr. Sheppard 
recollected, "It was a pretty open neighborhood with elderly people .... it catered more to 
kids .... but your friends' parents were the ones who would keep you on track. There were 
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just certain places you could go in that neighborhood, and you better be home before it gets 
dark." He state~ that everybody knew how to reach your parents if you did anything wrong. 
He included, "I had a pretty close knit family. Mom was kind of always concerned about 
where you are .... you couldn't just disappear and go and not come back for hours. I had to 
check in, and they had to know where I was going and what time I was coming back." 
In response to the kinds of activities he enjoyed as a youth, Mr. Sheppard described 
going to the movies, "the Roosevelt Theater, the Ritz Theater, and the Strand." He added, 
"Some Saturdays they'd have what they called the Copa Cabana Show at the old drive-in 
theater, we used to call it the Skyview .... they'd play music, interview people, and stuff. It 
was all good clean fun .... before the movies started." He included, "Saturdays at Wilder 
Park .... they used to have what we used to call Sock Hops, dances and stuff like that .... 
And then we would go up to Myrtle Avenue Ballpark .... we did a lot ofhouseparties." Mr. 
Sheppard smiled widely as he described his youthful entertainment, and included his 
participation in the Boy Scouts, boys' clubs, and youth-oriented church organizations. 
He interjected some information about where his family did their shopping when he 
said, "Most of all the shopping was done downtown, either on Forsyth or Adams Street." He 
was quick to add, "We didn't know about drugs back during that time. But I know alcohol 
and just good-timing and juke-jointing and food being sold in front of restaurants .... was 
considered the hub." 
Religious upbringing. Mr. Sheppard mostly focused on his mother's devotion to 
religion but said his father was a member, along with his family, at Shiloh Baptist Church. 
He recounted, "My mother comes from a religious background. She is a very spiritual lady. 
Her father was a Baptist minister at Calvary Baptist Church .... out in Brookland Town .... 
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for some 30 to 40 years .... we would visit from time to time .... and he would stop 
preaching when we walked in and say, 'There's my daughter and her family.' Mr. Sheppard, 
steeped in recollection, continued, "I've changed my religion to Episcopalian .... and my 
mom is a constant churchgoer every Sunday." Reflecting, he said, "Having a Christian 
background I think is a strength in itself, because the way things are today ... that's the only 
thing you can draw on." 
School experiences. Mr. Sheppard attended several schools in Duval County, 
including Isaiah Blocker Elementary, Darnell Cookman, James Weldon Johnson, and New 
Stanton High School. He described his schooling experiences as, "The bottom line is I 
studied. And I did not want to be considered as a dummy ... I had to work hard because my 
sisters made A's. I was Freida and Sandy's brother, and I couldn't let anybody say my 
sisters made A's and I was an F student." 
Mr. Sheppard, recalling his school days, said, "I sneaked and played football and 
forged my parents' name on the form to play .... and then I got hurt; I got my leg broken .... 
that sort of ended my career and I spent the rest of the time singing in the chorus." He 
quickly added, "I was still an athlete because I played basketball in the Marine Corps." He 
admiringly recalled a few of his favorite teachers. The first one was a home economics 
teacher who Mr. Sheppard said, "loved all the athletes." He also spoke highly of his English 
and art teachers at New Stanton High School. He reminisced, "They were just down to earth 
and they talked to me and made me feel like I was capable of being better than I was. All of 
them, having known my family, would always expect the best of me." 
Heroes. When asked about heroes in his life, Mr. Sheppard replied, "I would 
probably have to say my dad ... my dad was a good family man ... my dad was a good 
1()7 
provider; he was not a rich guy. He did not finish high school ... I always wanted to be a lot 
like my dad because he was a caring person who really worked hard." He intimated that his 
proudest claim to fame is that, "I'm Jack Sheppard's son," and his namesake. 
Experiences of racism. Mr. Sheppard mentioned knowing that he could not swim in 
the White peoples' pool as one instance of racism he recalled growing up, but he 
rationalized this situation because he had his own pool to swim in on Jefferson Street. He 
said the same thing about theaters, "I didn't worry about the Center Theater (for Whites) 
because I was having a good time at the Roosevelt Theater (for African Americans)." He 
said he actually experienced more racial intimidation when visiting his wife in Lake City, 
Florida. His actual words were, "I went into a place there, and I guess maybe a Black guy in 
a place like Lake City with a deep yellow Corvette with a convertible top was not something 
I was supposed to have in an area like that ... In Jacksonville I rode around and it wasn't a 
big thing .... but in a small place with people who hold on to old ideas .... those are the 
people who will create problems for you. Jacksonville is a big city. We went through the 
integration thing and you fought your battles; you did the things that people did and stuff, 
and you worked through it." 
Thinking of instances of racial discrimination, Mr. Sheppard stated, "I didn't know if 
the books were inferior ... I just knew I happened to get a raggedy one this time ... I didn't 
realize until later on in life that we were getting second hand books, and then .... I felt a 
little hurt." He remembered his mother telling him, "If you don't get a new book, learn 
everything in the old one .... don't spend your time wondering what you could have, take 
advantage of what you do have." Mr. Sheppard constantly quoted instructional words he 
heard his parents routinely say to him and his siblings. 
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Mr. Sheppard related a particular event during the late 1960s that frightened and 
confused him. He began, "I was working at Woolworth's when they had the sit-ins. I was 
kind of confused. I didn't know quite what to do. I was working my job, and I needed the 
job, and then we got a sit-in. What position was I supposed to take when they're sitting in 
and people are getting all emotionally upset? And I wasn't sure what to do ... I got on the 
freight elevator and went upstairs and tried not to get involved, and wait and see what the 
results would be ... I just was too young to worry about or get involved ... I didn't want to 
lose my job." 
Mr. Sheppard added a personal insight into his own racial perceptions. He stated, "I 
believe I could probably fit in anywhere, because I don't see color. A kid is a kid. I'm sort of 
like Will Rogers in that, 'I never met a man I didn't like." He continued, "We were not 
taught any hatred ... we were always a loving family and we were taught to respect folk 
regardless of who they are ... my family never taught discrimination." 
Career and leadership. Mr. Sheppard worked as a stock boy for Woolworth's during 
his schooling years and after graduation he joined the Marine Corps for four years which led 
him to VietNam and Japan. Upon return to Jacksonville he worked as a supervisor for 
Kaiser Aluminum while attending college during the evening hours. He recounted, "I ended 
up leaving there and going to work for Service Merchandise .... carrying out packages 
belonging to other folks that I did not know, that didn't even have a college degree, and I 
just felt that, 'this is not for me.' I needed a change." Mr. Sheppard applied for a job with 
Duval County schools and was hired immediately into administration as an assistant 
principal of community education at an elementary school. He transferred to a senior high 
school and was later promoted to student services. Mr. Sheppard has been an assistant 
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principal for over twenty years. He has served the students, parents, facu1ty, and community 
there for a very long time. He received his master's degree from the University of North 
Florida. 
Mr. Sheppard attributed his organizational skills and frequent goal setting strategies 
to having enabled him to direct his career path and leadership aspirations. He affirmed, "I set 
some goals in my mind. I wanted to see what it was like overseas. I wanted to see how 
people in other countries lived .... I wanted to get a college education. I wanted to have a 
Corvette. I wanted to have me a house on the water. I wanted to have me a family, and I 
wanted to go to work 8 to 5 with the weekends off." 
When asked about leadership qualities, Mr. Sheppard first referred back to his time 
served in the Marine Corps. He said, "They make you think that you can conquer the world 
... To those drill instructors there were only two ways to do a thing, right and wrong. If 
you're not doing it right, you're doing it wrong ... they helped give me the stamina I need 
when the going gets tough." He added, "I make good, strong decisions ... I don't mind being 
able to tell a person 'no' and stick to my guns. I'm not soft ... I'm compassionate, but I'm 
no joke." Then Mr. Sheppard turned his attention to his students when he surmised, "I like to 
feel that whatever I possess I can pass it on . . . I give them quality time, I never shortchange 
them." Mr. Sheppard referred to his daily contact with students, parents, faculty, and staff 
personnel. He bragged a bit when he said, "They remember me," speaking of students who 
have already graduated, and then continued, "Whatever it is, if they emulate me or be better 
than me, but the mere fact that they took some of my input and chose a life for themselves to 
become a leader, and maybe even raise their kids to do the same thing." He said he assures 
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his students, "You have the ability to be better than what you are~ you're just not doing 
anything about.it." Mr. Sheppard considers himself an encourager and a mentor leader. 
When speaking of the faculty Mr. Sheppard said he encourages the teachers to 
embrace change and to seek alternative ways of discipline and instruction when they 
encounter unsuccessful, frustrating results. He added, "Sometimes they'll buy in .... as long 
as you give them an explanation they can live with." 
In conclusion Mr. Sheppard made a comment about his observations of young people 
today, considering he has been a dean of students in high school for over twenty years. He 
noted that, "I think society plays a major role in what has happened to our kids today .... the 
types of songs, the profanity that's used, and the record industry .... the internet .... in some 
cases, the products of crack parents who are dealing with drugs .... alcohol abuse .... and 
kids are seeing these things." He also mentioned lack of parental support for the schools and 
said as an administrator trying to reach young people, "It's got to be done one person at a 
time .... and I'm willing to do my share." 
Participant IV. 
Kevin Brantley also taught history in Duval County schools prior to climbing the 
administrative ranks. Once in administration he found himself on a fast track, only serving a 
year or two as assistant and vice principal before launching into his principalships. Mr. 
Brantley served as the principal of a junior high school, a middle school, and a senior high 
school. He spent 17 years in administration and 32 years in service to Duval County schools. 
Mr. Brantley also worked as a nightly adjunct professor for FCCJ and Edward Waters 
College for over 15 years and currently instructs and works administratively for a local 
private university. 
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Kevin Brantley was born September 13, 1948, and was an only child. He recalled, "I 
grew up in an area of Jacksonville called New Town College Gardens ... it was a pretty 
tough neighborhood ... but the parents of the young people I grew up with were value 
oriented with high expectations for their kids. They wanted their kids to go to school and 
excel. It didn't matter about where we were, but what we were being prepared to do." Mr. 
Brantley mentioned a litany of lawyers, politicians, businessmen, and local educational 
leaders that all grew up in his neighborhood. He added, "My growing up was well 
structured, routine based." 
When reflecting on his childhood economic condition, Mr. Brantley recounted, "My 
father would always work two jobs, and he had his own business on the side ... We really 
didn't relate to anything about being poor because we were always taught to have a set of 
goals .... sort of rich in desire, never thought about not having anything." He remembered 
his mother too, "My mother was a domestic. Although she finished high school .... she 
ended up working for the president of the Florida Beverage Company .... and was a 
housewife." He also recalled, "My mother was good at gardening, so we always had collard 
greens in the backyard ... my mother always made sure I was well dressed ... she believed 
in starched and ironed pants . . . it was very important about being neat, and presenting 
yourself well .... communicating well and being well groomed." 
Mr. Brantley, when speaking of self-discipline, recalled, "When I was growing up 
there was a rule that we learned, it was called the 110% rule ... my dad used to always say, 
'If you have to be 10% better that's okay.' Mr. Brantley added that his mother, too, instilled 
self-discipline in him and stated, "I read a lot. I watched the news a lot. I had books in the 
home. Cartoons, only one hour on Saturday, because that's what I grew up with ... it was 
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very, very structured ... you might watch Mighty Mouse on Saturday morning, then we 
were off to the Boy Scout meeting." He inserted, "Idle minds are the Devil' s workshop . . . I 
didn't have too much idle time for an idle mind because between Sunday School, Boy 
Scouting, band practice, practicing my instrument and the shop, it was pretty much 
absorbed." Organized activities helped establish self-discipline in Mr. Brantley's life. 
Education mattered very much to Mr. Brantley's parents, so much so that his father 
indelibly inked its importance on Mr. Brantley's mind the morning that he died. Mr. 
Brantley remembered, "Education was a major." Speaking of his father he said, "I thought 
the man was a fanatic, but I understood. He used to always tell me, 'You can make money 
easier with an education in it,' than I could do doing what he was doing .... but I understood 
what his values were." Still speaking of his father, Mr. Brantley continued, "He left home 
when he was 12 years old and came to Jacksonville ... He wanted me to have everything he 
didn't have and he pushed it." He went on, "My father died when I was going on 15 years 
old, but I managed to make it despite of the fact that you had people saying, 'You'll never 
amount to anything because of the kind of neighborhood you came out of.' But it was not 
about that. In fact, perhaps one of the things that I remember that was most interesting about 
my childhood was that on the morning that my father died he actually told me to get up and 
put on my clothes and go to school because I would need my education ... I wasn't there 
very long ... I turned around and went back home when my father died. But I always 
understood the value he placed on getting an education." 
The neighborhoods. Mr. Brantley referred to his neighborhood as "tough" and very 
matter of factly mentioned, "I remember seeing the moonshine lady and the numbers lady ... 
I did see a lady get killed .... but just because it was there it didn't mean you had to get 
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involved with it." He added, "When the street lights came on everybody was in the house 
doing their homework or whatever, but you were not on the streets. Most of the hanging out 
was practicing my instrument .... reading .... I was very much into model aircraft, ships, 
putting stuff together .... and working with my father." Mr. Brantley also recalled teaching 
several of the older members of his neighborhood how to read and write, and commented on 
how one of his elder pupils always gave him a ride to church. He included that he often ran 
errands for the older people too. 
Religious upbringing. Mr. Brantley remembered always being in Sunday School. He 
stated, "I served for 16 years as the secretary of Sunday School in West Union Baptist 
Church. I obtained the rank of Eagle Scout from the 2nd Baptist Church in 1964." He added, 
"You always knew several of the teachers that were teaching you were members of your 
church," and then he provided some interesting information by saying, "I went to a different 
church than what my parents went to. I went to the church in the neighborhood and they 
went to one of the bigger churches." He was quick to add, "We would go to night church 
with them." Mr. Brantley recounted how his church gave $100 to all students going to 
college to help pay for their books and then reminisced, "I was heavily involved in the 
church." 
School experiences. Mr. Brantley described his schooling experiences by saying, "I 
was in the first grade at Smart Poke Livingston Elementary in 1953 and I went to James 
Weldon Johnson." He continued, "I did run track in junior and senior high school but I think 
music was the major calling ... I started in terms of my interest in music in the 4th grade. I 
took the violin, cello, and played in the county orchestra .... back in those days it was a 
recognized fact that the Duval County School System was segregated ... I played the 
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clarinet 7ili grade through four years of college ... I was the head drum major at New 
Stanton Senior High School, the Marching Blue Devil Band ... I got a full scholarship in 
music to Bethune Cookman College and I played e-flat clarinet "and oboe." He added that he. 
participated in clubs and band throughout his public schooling years. 
Mr. Brantley recollected, "Back in those days the coaches would walk through the 
gym classes and point you out - track, basketball, football, baseball, softball - and you 
better be there . . . they believed that by doing things like that we could find out what talents 
and skills we had." He appended, "It was a kind of a time period where everybody who was 
worth his or her salt wanted to do something." He continued, "It was none of this stuff," 
then in a changed, whiny voice, "I'm not a part of this; I'm not a part of that," then back to 
normal voice, "I was a part of a club ... I was on the championship track team at Stanton ... 
I also played in the band." He ended his reminiscing on school by augmenting, "I wasn't no 
saint in school but I did get my lessons done ... I tried to excel at everything .... when I 
played the clarinet, I wanted to be the best clarinet player ever." 
Heroes. Mr. Brantley mentioned teachers and great African American leaders of the 
past as his heroes. He said, "I look at W.E.B. Dubois, who was the first Africari American to 
finish Harvard University .... that always impressed me .... and then there were some 
teachers in high school ... my band director ... he taught me a lot in terms of leadership, 
teamwork, and self-discipline." Mr. Brantley listed a string of influential leaders who came 
out of the Stanton band who had been taught and tutored by this admired band director. 
Experiences of racism. Initially Mr. Brantley stated that, "I had been somewhat 
sheltered from one-to-one kind of things." He did recall an attorney with whom his mother 
had business and recounted, "I used to resent the way that man would talk to my mother," 
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and then he recollected a few racial incidences that were etched in his memory. He began, "I 
remember the C)vil Rights riots in 1964 when there was change beginning to be made." He 
recalled students from Stanton going to demonstrate in Hemming Park downtown against 
Morrisons' Restaurant, and said, "Back during that time period there were a great many 
places that African Americans could not go." There was one particular day that Mr. Brantley 
was describing and he continued with vivid recollections of "helicoptors, State Troopers .... 
and they were locking us in classrooms because the students were getting ready to start to 
riot." He reflected seriously, "As it broke out and we got out of school, I remember running 
all the way home ... I remember a lot of my friends were arrested, and they couldn't put 
them all in jail, but they had them down at the Armory downtown. It was a serious day that 
day." He continued reminiscing, "I can recall racial slurs .... being downtown and having to 
stand in lines ... I remember my mother had to snatch me away from a water fountain on the 
Mezzanine floor at May Cohen Brothers .... cause we had back in those days what they 
called colored and white fountains. And I always thought it was kind of stupid, but that was 
the rule and you didn't cross." 
Mr. Brantley also remembered another racial incident as he explained, "I was 
downtown the day the Ku Klux Klan passed out axe handles and something happened with 
an African American male down by Penneys or Woolworths. He threw somebody into a 
plate glass window ... I remember having to run back to my grandmother's house. It was a 
very tense time." 
Mr. Brantley spoke openly about the differences between African Americans and 
Whites when he said, "We didn't go to school together. We didn't go to the same church. 
We didn't sit in the restaurant and eat. So, we didn't know each other .... we were not 
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communicating." He added, "We are just now beginning to sit down where we communicate 
with each other." Despite his discrimination experiences Mr. Brantley spoke with hope 
about the future of African American and white relations. 
Career and leadership. When questioned about his work record Mr. Brantley said he 
could not remember not working. He said he started out in his father's automotive shop in 
his backyard and he recalled, "sanding down cars, taping them up, doing that kind of thing." 
Then, he provided a description of his earlier employments. "I worked for the Army Corps 
of Engineers as a black line assistant while I was in college ... I did some mail clerking ... I 
also worked as a waiter and a wine steward ... " He added, "I bartended in Avondale for very 
wealthy people ... I worked at the Roosevelt Hotel, I scrubbed pots ... I think probably the 
one job that opened my eyes .... loading and unloading box cars ... I made $1.25 an hour." 
He reminisced, "I was on the loading platform and my mother called me and said a letter 
from Bethune Cookman College had come and it was time for me to report to band 
practice." With a laughter in his voice he said, "I said, 'I'm out of here!' It taught me some 
good work ethics." 
Mr. Brantley spoke proudly of his past work experiences prior to entering the field of 
education. He also mentioned how after finishing his teaching internship at Terry Parker 
High School he was immediately hired, but had to delay his career until he served his 
military time in the Navy for the VietNam War. He recounted, "I wasn't going to go to 
Canada cause my dad was a Master Sergeant in the Army and this was my country ... I was 
not a draft dodger. I went to do my time." After spending, "10 months, 12 days, and 15 
minutes on active duty," Mr. Brantley returned to Jacksonville to teach and embark on a 17-
year stint in administration. 
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When asked about his leadership style Mr. Brantley described himself as 
"democratic, very democratic .... I believe in fairness .... it's an evolving process." He 
added that he had wanted to be a leader since his early adolescence. Mr. Brantley not only 
graduated with a bachelor's degree from Bethune Cookman College; he also earned two 
master's degrees from the University ofNorth Florida, and is currently working on an 
educational doctorate through an online university out of California. He intetjected, "I set 
timetables, realistically in regards to what I want to do." He added, "You gotta have a plan." 
He then explained his philosophy on his retirement from Duval County schools in 2001. He 
said, "I'd never say retire. I'm transitioning." He is still working in the field of education 
and still heavily involved in his church, fraternity, and other community organizations. Mr. 
Brantley also commented, "I don't make excuses, and above and beyond all I try to tell the 
truth .... Criticism doesn't bother me because my late mother used to say, 'If you haven't 
been criticized you haven't done anything yet." 
In conclusion Mr. Brantley reflected on his sentiments concerning today's young 
people by saying, "They don't value anything. They have no self-respect. They don't listen. 
I think they have unlimited ability but they don't channel their energies to take advantage of 
the ability. I think a big part of the problem is the parents. Parents support the negatives ... " 
He added, "They have become a generation of making excuses .... and they don't set goals." 
He ended his interview by stating, "Hardwork is the feet of success .... nothing came easy 
for me .... and I was not allowed to make excuses in my household." 
Participant V. 
The fifth participant, Mr. Jerry Brown, grew up across the St. John's River from the 
rest of the participants in a section of Arlington called Cosmo. He entered the field of 
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education in the mid 1970s, teaching physical education at a local high school. He became 
an administrator in Duval County in 1985 and served as an assistant principal and vice 
principal at a junior high, and two high schools. In 1997 Mr. Brown was promoted to the 
position of principal. He plans on working for six more years before he retires and goes into 
another productive phase of his life. 
Mr. Brown, born March 10, 1951, grew up according to him, "In Cosmo. It had 
maybe 25 to 35 families .... ours was more or less a secluded type of neighborhood," 
located in the Arlington area of Jacksonville, where Mr. Brown lived all his life and still 
resides nearby today. Most of his neighbors were his relatives. 
Mr. Brown reflected on his family's economic conditions when he explained, "They 
provided the best that they could. We kind of knew what the limitations were .... my father 
.... he made sure that the family was taken care of. That's why both of them worked hard -
to make sure that their kids had what they wanted .... and maybe that's why I work hard, 
and my brothers work hard also, because of the examples they set." 
Speaking of his parents, Mr. Brown recounted, "My parents are still alive. My 
parents were married in 1949 .... 52 years and they're still together." He continued, "They 
were always there. Both of them always worked .... my mother used to work for the Florida 
Title Building .... as an elevator operator. And my father worked. He was an optician for 
Bausch and Lohm .... Lenscrafter .... and finally retired." Today Mr. Brown still lives next 
door to his parents who both do volunteer work in their community. 
Mr. Brown elaborated on his family when he said, "I was the second son oflsaiah 
and Rosa Lee .... and I have three brothers." He said of his dad, "He finished with a high 
school education," and of his mom, "She finished up until the 11th grade." 
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Discipline was extremely important to the Brown family. Mr. Brown explained how 
he always behaved himself in school because, "I always knew that dad was home and dad 
would resolve all those problems real quick like." He added, "I guess my father was the 
disciplinarian .... but so was my mom .... and even my grandmother, she would discipline 
us also." Mr. Brown appended, "My mom and dad taught me right from wrong." 
Speaking of self-discipline, Mr. Brown bragged, "If every kid's parents set the 
example that my parents set, they wouldn't have the problems that they have ... they were 
hard workers. They did not want anyone to give us anything ... we were never on food 
stamps or anything of that nature- because they worked!" 
Education, too, mattered greatly to Mr. Brown's parents. He recalled, "They really 
believed in education. They pushed me." He explained how his mother convinced him to get 
his college education before joining the Marine Corps. He recapped, "I listened to her .... I 
got my Bachelor's Degree at Bethune Cookman .... and came back home." He did serVe in 
the Marine Corps during the VietNam War. 
The neighborhoods. Mr. Brown remembered growing up in the Cosmo area vividly 
as he began, "We had a lot of mothers that were at home with the kids where we were raised 
up ... we would actually stay there, and if we did something wrong, you could almost say 
anybody in the neighborhood could discipline you, and you didn't have a foot to stand on, 
because they were the adult." 
In response to childhood hangouts, Mr. Brown thought aloud, "The barbershop," and 
then expounded on how his uncle was the barber and how his uncle also worked full time 
elsewhere and pastored his own church. He continued, "We just played ball or things like 
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that," and was careful not to say he actually hung out anywhere. He clarified, "As far as .... 
to be able to hat)g out, we didn't do that." 
Mr. Brown did provide additional information on his youthful pasttimes when he 
stated, "In the afternoons I used to stay with my grandmother .... at FJC .... there was a 
group of us that were close ... we would play basketball or football .... together in the 
community ... I was not involved in alcohol or smoking or things of that nature." He said 
some of his friends were involved with things of which he did not approve, and they would 
part ways when necessary. He affirmed, "They knew what my principles were, and so they 
respected that, and I respected them. If they wanted to do their thing, they did their thing -
and we just separated." 
Mr. Brown added some social experiences as he explained, "We used to go to the 
Florida Theater .... the place we really went to was· the Ritz." He said his entire family used 
to load up and, "We used to go to the drive-in theater .... next to Edward Waters College 
was a drive-in for Blacks." He added that his places to eat out were either "the Krystal or 
Dairy Queen." He also included in his activities being involved in the Boy Scouts for four 
years with his father as the scout master, and participating in the Boy Patrol. 
Religious upbringing. This area loomed very strong in Mr. Brown's recollections of 
his life, then and now. Looking back though, he recounted, "My father was a Pentecostal 
and my mother was a Methodist. And I went to both. I went to my father's church in the 
morning and then in the afternoon, I went to my mother's church." When he was a junior in 
college his future wife got him interested in becoming a Jehovah Witness, which he still 
practices today. With a look of sincerity Mr. Brown expressed, "Spirituality is what does it 
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for me, because I know that anything I can do, I can't do it by myself; there's another force 
that's going to be able to help me through those times." 
Mr. Brown continued, "I guess because of a religious background .... you always 
look to Jesus Christ ... I follow Jesus Christ's example and Jehovah sacrificed his son for us. 
I look at what the scriptures say rather than what man has to say, because man can't give us 
anything at all ... Ifi follow the examples of Jesus .... I got a chance of a life, even ifi lose 
mine." Mr. Brown expressed a strong dependence on his faith and spirituality. 
School experiences. Mr. Brown spoke about his public schooling in Duval County. 
He reminisced, "I went to Arlington Elementary School, #125 .... located off of Arlington 
Expressway, which was a Black school. It was really a four room school .... 2nd and 3rd 
grade were in the same classroom. 4th grade was separate, and 5th and 6th was in the same 
classroom with one teacher for each .... then I went to Douglas Anderson in the 7th grade .... 
through lOth .... my junior year I transferred over to Terry Parker High School." Mr. Brown 
was one of the first African American students in 1966 to integrate Terry Parker. The school 
was located much closer to Mr. Brown's house, which he liked. He recalled, "It was a 
unique situation, because it was only few Blacks that went to Parker at the time. I can 
remember gathering and going to the cafeteria. If I wanted to find a seat to sit in, and the 
cafeteria would have been full, I had no problem finding a seat." He added chuckling, "They 
seemed to scatter." 
Mr. Brown then reflected on his teachers. He said, "The teachers at the Black school, 
they still had a very strong discipline hand ... I remember my English teacher at Douglas 
Anderson . . . she solved her discipline problems in the class .... she actually had her paddle 
in class." He recalled how he dared not get into trouble at Terry Parker because his father 
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was ne.arby at home, however, he did remember an incident in the 7th grade at Douglas 
Anderson where he had thrown paper on the school bus. He recounted clearly, "We were 
paddled and that problem was resolved. I never visited the dean's office again." 
Mr. Brown included a few other teachers to his list of people who impacted his life; 
for example, he recalled his first grade teacher, about whom he said, "She had a love for 
people, and I really liked her for that reason." And then he spoke of his fourth grade teacher. 
He said, "She was one that was strict, but she was loving and also caring. She was a firm, 
but fair person .... I try to pattern that." 
Mr. Brown, though he played high school football, did not attain a football 
scholarship. Instead, he worked his way through Bethune Cookman College. He enjoyed 
athletics enough to major in physical education and to later teach that subject. 
Heroes. In response to a question on the heroes in his life, Mr. Brown stated, "there 
were two guys who probably had a great influence on me. I would say other than my dad -
my dad is always going to be my hero. But .... there was my high school football coach, and 
the man was such a motivator; and he cared about kids and his players .... he would do 
anything for them." This coach was a white teacher at Terry Parker High School, and the 
same man who notified Mr. Brown about a teaching position there once Mr. Brown had 
finished his internship. Mr. Brown mentioned one other hero, as he recalled, "There was 
another guy I look up to a lot. He was the athletic director at Terry Parker High School .... 
and also a football coach." He continued speaking of the athletic director, "He cared more 
about building character .... winning was secondhand .... he kind of encouraged me to go 
into administration." This, too, was said of a White teacher Mr. Brown admired. 
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Racial experiences. Mr. Brown did not have many negatives to enumerate about his 
racial experiences in Duval County. He did recall integrating Terry Parker, but found being 
an athlete helped to smooth over tensions. He recalled one particular event, and said, "I 
remember we were playing Englewood High School in our first football game, and some of 
the guys tried to reassure me, 'Jerry, you don't have to worry about anything, because 
you're on our side now,' referring to maybe the Englewood players, you know, seeing a 
Black on the football field against them ... My senior year I was the only Black player on 
the team." He added, "My parents always taught us that people were people," and speaking 
of associating with Whites he assured that, "I didn't have any problem with that at all." 
Mr. Brown did admit that his experiences at Terry Parker were not all pleasant. He 
remembered students initially avoiding and shunning him and recalled how it made him feel, 
"I was somewhat hurt .... oppressed? Hurt probably more than anything else. But I realized 
that I had my own life and all I can do is what I can do, and be who I am. And I cannot 
worry about what everybody else thought of me or my race, because I'm myself, and that's 
all I can be." 
He thought back on the inadequate resources he received at the Black schools he 
attended, and recounted, "We had books that were given to us that were already used. I 
knew that was the best we had, so we took those and did the best we could ... That's what 
we had, so we had to do with what we had, and that was it." He continued, "I've always felt 
good about myself," and then philosophized, "I'm a human being, and other races were 
human beings, and what you enjoy, I enjoy also. Maybe I may not have the privilege of 
doing some of the things that you do, but give me an opportunity and I think I can excel just 
like you. As far as a racial thing, it has never been a problem with me." Mr. Brown 
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personalized his commentary further and informed me that, "My son married a White girl ... 
race does not play a part of me or my kids, because that's the way we were raised. They 
don't see color." And speaking of his son's choice ofbride, he affirmed, "I'm a 100% 
behind him, because she is the woman he wants to be with the rest of his life. And I treat her 
just like anybody else, because she's my daughter-in-law." 
Career and leadership. Like the other participants, Mr. Brown worked throughout his 
youth and early adulthood at various jobs prior to becoming a teacher. Early on he recalled, 
"My uncle had a landscaping company, and I'm talking at a very young age, maybe in junior 
high school ... I would work with him .... laying sod, raking." He added, "Then .... I used 
to work for a realtor ... and did lawn service also .... then I worked for a fishmarket .... off 
Atlantic Boulevard .... for about four years." He continued speaking of prior work 
experiences, and said, "I went on to J. M. Fields ... for a number of years." J. M. Fields was 
a big, chain department store similar to K-Mart today. Mr. Brown worked for Fields 
throughout his college and even several years into his teaching career. He recounted, "I 
really had an opportunity to get into their Management Program," and explained the reason 
why he chose not to was, "I didn't want to do a lot of moving around. Jacksonville was 
home for me." 
Mr. Brown added that at one time, "I used to work as a custodian at Jax Liquors." He 
graduated from Bethune Cookman College with a degree in physical education and coached 
and taught before entering administration. 
Leadership was something Mr. Brown said came from his coaching experiences. He 
explained, "I feel that a head football coach is really a leader ... I was head coach of the 
swimming team ... the wrestling team ... I always had the desire to do that." So, he entered 
l?'i 
administration in 1985 and described his leadership style as, "More of a hands-on type .... 
leading by example rather than delegating." He added, "I'm a behind the scenes type of 
person and make sure the job gets done." He said he is trying to become more of a delegator 
though and expounded, "You do that by giving them an opportunity to do certain things ... 
when I delegate I need to monitor as things go along, instead of expecting everything to be 
done, and then here at the final goal, if it's not completed right, you got to go back and have 
the thing redone again. I think I've always been a lead by example person." 
Mr. Brown continued speaking of his leadership responsibilities. He assessed, "I 
have to be conscious of the kids' needs .... that's my primary responsibility ... I'd say next 
-taking care of the needs of the teachers, because if their morale is down it reflects and goes 
back into the classroom." He summarized his penchant for leadership by saying, "I don't 
think I'd tackle anything ifl didn't try my very best ... I am a listening leader who cannot 
run the show by myself; I need others around me." 
In conclusion, Mr. Brown spoke on his perceptions regarding young people today. 
He surmised, "Kids nowadays have more pressure placed upon them .... back in our day we 
were more creative." He spoke how he had to build his own scooter and wagon from parts, 
and added, "It required more thinking. Everything is given to these kids." He also referred to 
the drug scene and "sexual immorality that's going on today." He lamented over the 
conditions in which many youth live and then spoke optimistically, "I think you can grab 
one or two kids and show them that you care about them and that can tum them around." 
And then he finished up with these words, "The greatest reward is to be able to have a kid 
come back to me and tell me, 'Thank you,' because of something I did or how I influenced 
his life to be a better person ... I really want to have something to do with someone's 
l?t'l 
becoming something better than they could have been ... I'm willing to make the sacrifice." 
Mr. Brown's conclusion focused on his vision for today's youth. 
Thematic Discussions 
In a qualitative study such as this one, there lies an enormous amount of information 
unable to be given numerical representation. The abundant gathering of data through 
structured interviews and thick transcriptions necessitated the use of an interpretive screen 
crafted from the review of literature. Transcribed participant responses were thoroughly 
examined and compared to the literature review. Comparing and contrasting the data of each 
participant also began to build similarities between them and the emergent model on 
personality development in Figure 1 started to evolve. These commonalites began to take 
shape and eventually produced several themes and patterns that facilitated a more complete 
interpretation and understanding of the data here gathered. There emerged two kinds of 
themes: common background and common outcome. There were six themes which all 
involved common background elements imposing influences on the participants' lives; and 
then there arose two themes which surfaced from common outcomes. The depiction of these 
themes and their contributions to the five participants can be seen in Figure 1. Thus eight 
themes will be discussed in this paper. The six common background themes included 
family, neighborhoods/community, spirituality, public school, racial experiences, and 
heroes/mentors. The two common outcome themes emerged as career and leadership. There 
were also patterns of discipline, work ethic, and an ethic of caring woven throughout these 
themes. Racial identities were observed along with segregation and integration exposures 
under the racial experiences theme. The racial identities of these men's lives materialized 
through exposures to parents, schools, neighborhoods, and churches. Athletics and music 
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were subpatterns seen within the frameworks of each m~n's public schooling experiences 
and contributed to the discipline viewed as necessary by each of the study's participants. All 
five of the men were involved in athletics in some capacity. All of the participants had had 
some music education, while two of the men were drum majors in college. Two of the men 
sang in chorus throughout high school. 
Racial identity was one construct in this study as was resistance to adversity, which 
enabled the participants to accomplish their and their parents' goals. This depiction of 
influences as seen in Figure 1 grew more evident with each participant's personal evolution. 
The influences built strong resistance in the leaders of this study and were responsible for 
the formulation of each man's racial identity. 
These five particular case studies form a composite study of African American male 
educational leaders born and raised in Jacksonville, Florida, during the era of segregation. 
Their portraits provide vivid pictures of five African Americans who described how they 
garnered daily encouragement and beliefs in an American Dream from their intact families 
and secure surroundings. Their understandings of the boundaries clearly depict a generation 
of African American males who respected the rules and regulations of society, and 
considered these ever present limitations on their geographic movements and actions as 
merely the facts of life, the way things just were. A comparative analysis will ensue to 
clarify emergent themes, patterns, and constructs within the data. The themes again include: 
family, neighborhoods, public schools, spirituality, racial experiences, heroes, career, and 
leadership. 
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Family 
Family is the first common background theme to be discussed. Looking closely at 
family influences the author found that four of the men under study grew up with both 
parents living in the household. There was a strong paternal influence evident, and the 
"father" was listed as a hero in all four of those homes. The one man who did not have a 
father around, Dr. Ron Mills, had an uncle in the household during his upbringing to provide 
male leadership. He also gained a stepfather at age thirteen which continued the masculine 
influence in his life. All five men had a mother in the home as well, and the participants all 
concurred that their parents both worked every day of their lives. According to these 
participants their fathers and mothers modeled a work ethic for them and stressed the 
importance of not taking handouts. This work ethic became a pattern that permeated this 
study and its influences on these five African American male leaders. They said they were 
taught to be ambitious and had heard their parents say that because of their color they would 
have to give 110% to succeed. Dr. Wallace's father worked two jobs, as a metalsmith and 
boxcar unloader, while his mother waitressed in Ponte Vedra. Despite continual 
employment, Dr. Wallace still described his family as poor, though he said they didn't really 
feel poor. He said his parents worked every day but received little pay. 
Jack Sheppard's dad was a mail carrier while his mom worked in a cafeteria and took 
care of the homefront. Mr. Sheppard said he did not feel poor either. He described a home 
where he said, "We never really wanted for a whole lot." He detailed how his parents were 
his family's providers and how he and his two older sisters were "adequately" taken care of. 
Kevin Brantley remembered his dad working two jobs, either detailing cars for an 
employer or working with his own automotive business in their backyard. His mother 
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worked as a domestic and according to Mr. Brantley, an only child, he did not "relate to 
anything about being poor," because he said he was taught to set goals and to have dreams. 
He stressed that he, too, worked various jobs alongside his parents starting from a very early 
age. 
Jerry Brown, the second son of four, watched his father work as an optician 
everyday, and saw his mom go to work as an elevator operator. He was surrounded by 
uncles who worked as barbers and landscapists and began working beside them when he 
was very young. Mr. Brown also stated that he did not feel poor. He stressed how his parents 
modeled a profound work ethic that provided for his family, and stated that he attributed 
their examples for the hard workers that he and his brothers have become. 
Dr. Mills grew up with his mother providing for him and his two siblings. She 
worked as a domestic too, just as did Mr. Brantley's mother, and demonstrated a work ethic 
for Dr. Mills. Dr. Mills did have a step father come into the picture when he was 13, but 
mostly witnessed the everyday labors of his mother and his uncle who helped provide the 
economic security for him. The basic needs of these participants were met by hard working 
parents, who, according to these five African American male leaders, never intimated that 
they should take charity. On the contrary, they wanted their children to earn what they got. 
They said they were taught to be honest and to value the integrity of hard work. Table 3, on 
the following page, summarizes the occupations of the parents of this study's participants. 
no 
Table 3. Parental Occupations 
MOTHER SON FATHER 
Cafeteria Worker (Ponte Vedra)--- Andy Wallace ----Metalsmith@ N.A.S. (R.R. box 
thrower) 
Housekeeper-------------------------- Ron Mills----------- NONE 
Cafeteria Worker (Independent---- Jack Sheppard------ Post Office (Mail Carrier) 
Life Insurance) 
Housekeeper-------------------------- Kevin Brantley----- Autobody Foreman 
Elevator Operator-------------------- Jerry Brown ---------Optician w/ Bausch & Lohm 
Thus, all five of these participants came from low to middle income African 
American families who believed in working hard to make a living for their children. One of 
the men was an only child, three of them had two siblings, and one of them had three 
siblings. They all came from families that were substantially smaller in size than their own 
parents' families had been. These African American males in turn, grew up, married, and 
had smaller families themselves. Again, two of the participants had two children each, one 
had one child, one had three children, and one of the men adopted three children. They all 
continued their adult lives with smaller families than their grandparents had had. 
All five of the participants elaborated on the important role of discipline in their 
lives. They all agreed that routines, rules, and punishments helped to shape their attitudes 
and decisions on life. Discipline emerged as a pattern that existed in every part of these 
men's lives. All five of the men were spanked and said they believed in corporal 
punishment. All five of them chuckled aloud when speaking of physical corrections, and yet 
spoke of the events in serious tones; for example, when Dr. Mills said his mother was "off 
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the chain, she'd throw anything at you." And when Dr. Wallace related one specific day 
where he was spanked by both his parents, his principal, his coach, and his grandmother for 
skipping school, and how he surmised from all that attention that "They really cared for 
me." Discipline, in the shape of"whippings," was considered a natural recourse for 
misbehaviors in the process of maturation for these five African American men. 
All five of these participants also recalled a structured daily routine in their lives. All 
five ofthem were athletes. Two of them were drum majors in their college bands and two of 
them were choral students. They all knew how to read music and attributed credit to their 
band directors and coaches for also instilling discipline into their lives. They understood the 
importance of practice in order to become better at something. Music and athletics 
penetrated their lives as witnessed when Dr. Wallace spoke of listening to his mother play 
the piano at home while his grandmother would sing operatic songs. Dr. Wallace also played 
the drums and played football in high school. Structure and practice equaled a kind of 
regularized discipline to all five of these participants. 
All five of these African American men also listed how regimented their home lives 
were, whether it was Jack Sheppard's cleaning house for his mom, or the many jobs each 
man held from a very early age. Four of these participants were active in the Boy Scouts of 
America. Kevin Brantley was an Eagle Scout and Jerry Brown's father was his Scout 
Master. All five of them mentioned being inside their homes when the streetlights came on 
and doing their lessons. They all had responsibilities for which their parents held them 
accountable. Each man provided a confluence of data that supported how their parents held 
high expectations for them and their futures. 
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It is also relevant to mention here that four of the five men served in the armed forces 
during the VietNam era. Two of the participants explained how their military training had 
instilled additional discipline into their lives, especially Dr. Mills, the one participant raised 
primarily by a single parent, who even called himself "buck wild" prior to joining the 
military. Thus, military training provided additional discipline to four of these five men who 
all made mention of their love for their American heritage. They all spoke of how proud 
they were to live in America. 
Education was given a priority by all of the parents of this study's participants. All 
five of this study's participants commented on how their parents placed a significant 
importance on their succeeding in school. Dr. Wallace said his parents considered education 
"as a way out." Only one of the parents in this study had a high school diploma, but were all 
described by their sons as bright, enterprising individuals who believed in the value of 
education. Each man told how much his parents stressed educational importance and 
included the fact that their parents did not wish to hear excuses about inabilities. These 
men's parents, according to the interviewees, taught them to believe strongly in themselves. 
Each man related about doing nightly lessons with non-de greed parents who could still read 
and figure out problems to help their children learn. Dr. Wallace described his father, who 
had a 7th grade education, spending long hours helping him with his math homework, and 
recalled seeing his father reading books. All five of these interviewees iterated how their 
parents wanted them to have the educations, they, themselves, were not privileged to 
receive. Kevin Brantley even recalled his father sending him to school the day he died, and 
indelibly inking onto Kevin's brain the value his father placed on education. Mr. Brantley 
even called his father a "fanatic" when it came to his getting an education, but said he 
"understood" how important it was to his father for him to have more than his parents were 
able to have. 
All the participants recalled how their parents insisted they attend school everyday. 
They did not dare skip school. Jack Sheppard said he never even considered skipping 
school, and knew that if he did his parents would find out and he would be in great trouble. 
He said either his teachers or his neighbors would tell on him. Dr. Mills, too, recounted how 
his teachers walked home from school behind him and he knew better than to skip school or 
to misbehave. He assured this researcher that his mother would know about his actions 
before the night was over and he would be in big trouble. Dr. Mills frequently said his 
mother did not "play" about school or the right things she expected him to do. Even Dr. 
Wallace, who did have an experience with skipping school, described at length how he was 
severely chastised by everyone who cared about him once they discovered his skipping 
episode. He then elaborated on how he "straightened up," returned to school regularly, and 
became the student his parents expected him to be. Education was communicated to these 
participants as a way to achieve the American Dream. They said they were told by their 
parents that they had opportunities to reach that dream and their hard-working parents would 
not settle for less. The parents in this study were portrayed by its participants as seriously 
concerned people who set high expectations for their children. 
Jack Sheppard emphasized that not going to college was not an option in his family. 
His father demanded that all three of his children receive college degrees. Three of these 
participants attended college on either an athletic or a music scholarship. One of them 
worked his way through college, and one used the G.I. Bill to pay for his post-secondary 
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education. All five of them concurred that they fully understood that their parents expected 
them to go to college and to succeed. 
Family emerged as a strong theme in this study. The influence of parents, 
grandparents, and uncles demonstrated the importance of role modeling a work ethic, 
structuring daily activities, giving reproof for misdeeds, and setting high expectations for 
these five young African American men. The self-efficacy of each of these participants was 
apparently carefully molded by caregivers who demonstrated their care by creating family 
responsibilities, building self-esteem in their children, and doing the best they could to 
provide a secure, loving environment in which to cultivate their offspring. From the 
recollections of their children it is evident that these parents took their roles seriously and 
determined that their children would have better lives than they had had in a segregated 
society that was finally opening up career opportunities for African Americans. These 
parents communicated that the American Dream was reachable and believeable for their 
children's generation. 
Neighborhoods 
Neighborhoods is the second common background theme addressed in this study. 
All five of these participants grew up in segregated neighborhoods. Dr. Wallace grew up in 
an area called Durkeeville in west downtown Jacksonville. Dr. Mills grew up in an area he 
called the Black Bottom, which sat over behind the old Gator Bowl, and Jack Sheppard grew 
up in Brentwood, also in West Jacksonville, but further north than Dr. Wallace. Kevin 
Brantley grew up in New Town College Gardens, just north ofDurkeeville, and Jerry Brown 
grew up across the St. Johns River in the Arlington area. All of these areas of Jacksonville 
were low income neighborhoods comprised of only African Americans. All five of the 
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participants spent the greatest portions of their lives in traditional African American settings. 
They described.how they lived in African American neighborhoods, ate at African American 
eateries, got their haircuts from African American barbers, and attended African American 
churches. Their friends were African American, too, though Dr. Mills did say he used to 
play with white children across the street from his Black Bottom neighborhood, at least until 
they reached their teens, and then for "some reason" he recalled that they didn't talk to each 
other any more. Apparently as these young men grew into their teens they realized that the 
intermingling of African Americans and whites was not allowed at that time in history. 
The neighbors of these five African American male leaders were described as being 
involved in their community experiences and were said to have become surrogate caretakers 
for them when their parents were not at home. The neighborhoods were described as 
economically mixed, but not racially mixed. Dr. Mills, as did other participants, mentioned 
the teachers that lived in his neighborhood and who influenced his life. His coach lived a 
block away from him and his math teacher lived just across the highway. The math teacher, 
according to Dr. Mills, "walked behind us home in the afternoon, and if we did anything 
wrong our Mom knew about it that same afternoon, because he would tell her." There 
appeared a real community of concerned neighbors around each of these five leaders, as 
corroborated by Dr. Wallace who inteijected that "Everybody on the block was your 
parents." Jack Sheppard added that the parents of his friends would also keep him "on 
track." These African American men recounted how they were corrected and guided by 
everyone on their streets. They described vividly how they saw business owners, teachers, 
postal workers, railroad men, auto mechanics, and a variety of other occupational people 
going to work every day and providing the best that they could for their families. 
The human context here mentioned included resources, role models, and safety as 
frameworks for social and identity development. These five men explained how they 
selectively absorbed from their communities the very traits and qualities that would guide 
them toward successful travels in life. These five participants were greatly influenced by 
their neighbors. They voluntarily described their fathers, their teachers/coaches, and other 
community influencers as the person or persons they wished most to become like. 
Kevin Brantley called his neighborhood "pretty tough," but then listed a dozen 
names of influential local leaders from Jacksonville who hailed from this New Town 
College Gardens community. Mr. Brantley made sure to let this researcher know that "the 
parents of many of the people I grew up with were value oriented with high expectations for 
their kids." He also spoke of the "moonshine lady and the numbers lady" who lived on the 
same streets as law abiding citizens and brought illegal activity near to their homes. A 
depiction of great economic and ethical diversity emerged in the descriptions given about 
many of these African American neighborhoods. 
Mr. Brantley added a sidebar about the many illiterate, elderly people who lived 
around him and whom he taught to read. He considered it a privilege and his duty to give 
back to those who daily watched out for him, especially since his father had died when he 
was only fourteen years old, and the community male and female members, along with his 
teachers and relatives, had to finish guiding him into adulthood. Mr. Brantley, as did the 
other participants in this study, said he appreciated the extra eyes and ears of their neighbors 
vigilantly monitoring their needs in the absence of their working parents. 
Mobility was very scarce, and therefore life-long investments were made in the low 
socio-economic areas in which these men grew up. Jerry Brown's neighbors in Cosmo were 
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all related to him in some way. He said the women did most the daily disciplining because 
all of the men were at work, but the aunts, cousins, and grandparents made sure he and his 
brothers were safe and well-behaved. The close scrutiny offered by neighbors added an 
element of safety and feeling of being cared for like members of one large family to all five 
of the males under study. 
These men had similar experiences within the diminsions of their individual 
neighborhoods and easily recreated through narration those personal events and moments 
that were most firmly etched into their individual memories. Each man provided information 
about the daily activities experienced in the segregated neighborhoods in which he lived. All 
of the men spoke ofballparks and street activities that lent socialization and comraderie to 
their daily existences, as well as the movie theaters and the public pools that they visited. 
They spoke ofboys'clubs, YMCAs, and the Boy Scouts of America as places of 
entertainment and recreation to which they could walk or ride their bicycles. They included 
their churches, ice cream parlors, and pharmacies from which they could purchase treats or 
daily necessities with their parents. These were the surroundings in which they lived 
comfortably and safely nearby to their own homes. 
These five men stressed the importance of geographic territorial limitations to the 
researcher and emphatically recalled their early awareness of the perimeters in which they 
knew to stay. Dr. Wallace explained how he and his friends could not cross Main Street to 
go onto the east side, and seriously added that ifyou did "You always had to run back." 
Each man reiterated the act of "running back" to their own territories whenever they dared 
venture out of the safety zone of home. They all described how safe and secure they felt near 
their homes and all mentioned the importance of being inside their houses when the 
streetlights came on. They said their parents had taught them to be wise about danger and 
they followed their leads without much questioning. 
All five of the participants concurred that they maintained separation from the White 
population during their upbringings, but also witnessed a great economic diversity even 
within the African American families in their own communities. Dr. Ron Mills happily 
remembered all the "business people, the administrators, all up and down Florida A venue -
that's A. Philip Randolph now on the eastside --- there were Black businesses-Ashley and 
Davis, there were Black businesses--- thriving, thriving!" He said these words energetically 
and with bittersweet recollection. Dr. Mills assured the researcher that there were many 
more Mrican American proprietors during his youth than there are in Jacksonville today. He 
even reflected on how "unfortunate" that condition is. He and the other four participants all 
spoke about the economic role models they witnessed as youth growing up in Jacksonville. 
Dr. Mills offered the idea that today this condition no longer exists. He continued to say that 
once African Americans gain wealth in today's society, they move to middle or upper class 
neighborhoods and leave the economically deprived youth lacking any real working role 
models for their lives. 
Dr. Mills also added that he feels an obligation to his old neighborhood and has a 
great desire to give back to it today. He commented that, "Unless we share, how do others 
believe it can happen?" His aspiration is to help those with whom he no longer lives and this 
same desire to contribute to those in their old neighborhoods was witnessed in all the 
participants. Jerry Brown, however, still lives in his old neighborhood, right next door to his 
mom and dad. 
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The five interviewees agreed that the fundamental difference in them and their peers 
who did not achieve success was that they (the participants) were nurtured to expect only the 
best in life. The neighbors and community members were described as big influences on 
these five leaders who freely depicted how they found safety, happiness, encouragement and 
chastisement from people who knew their families and lived nearby. 
Public Schools 
Public schools emerged as the third common background theme in this study. School 
encompassed both the teachers in the educational process and the actual process of 
instruction to the participants in this study. Education was seen by the parents of these five 
participants as the one great hope for African American children during Dr. Andrew 
Wallace's generation and on into Jerry Brown's period of upbringing. Dr. Wallace's parents 
wanted him to become a medical doctor and so he recalled choosing Latin as a part of his 
high school curricular studies at New Stanton High School, as he fondly noted, "Latin was 
one of my favorite subjects." Academics, athletics, and music were portrayed as specific 
educational avenues from which these five men acquired their ambitions, attitudes, and 
aspirations to become educators themselves. Public school, according to all five of these 
participants, was a very positive learning experience for them all. They spoke very proudly 
of their African American schooling and the proud African American teachers that taught 
them and believed in them. 
The actual learning and knowledge accumulation was extremely important for these 
African American men, but the teachers, coaches, administrators, and ancillary experiences 
that composed their schooling years contributed a determination and resistant factor that 
greatly augmented the enormous family influences that completed the creation of the total 
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personality of each of these male leaders. Their racial identities were molded inside their 
small frame houses located in the most depressed areas of Jacksonville and inside the school 
houses that educated and encouraged them. Jerry Brown, for example, referred to his two 
coaches in high school as his heroes and educational models. These two coaches 
demonstrated the ethic of caring with Mr. Brown as he grew during adolescence and then 
followed through with him as he finished his college degree. They became long term 
mentors and motivators in Mr. Brown's life and his decision to become an educator himself 
These two coaches, like his own parents, emphasized the importance of discipline and hard 
work to get what you want in life. Jerry Brown spoke admiringly of these two role model 
teachers that he asserted had greatly impacted his life. 
All five of these male participants could quickly recall an influential teacher from 
their youth that made a pivotal difference in their lives. Kevin Brantley raved about his band 
director at New Stanton High School and discussed how he had instilled descipline and 
values into Mr. Brantley's understanding oflife. Mr. Brantley recounted all the hard work 
and pride he saw affiliated with a final, good product. He spoke of how good he felt to be a 
part of an organization that cared for him and then later helped provide the financial backing 
for his college education. Mr. Brantley, too, spoke of several influential, successful 
buinessmen and leaders that had also sat under the tutelage of the same band director over a 
course of many long years. Many of these Stanton alumni had been his classmates or 
attended Stanton before or after Mr. Brantley. 
All five of these participants mentioned their coaches and the discipline and feeling 
of belonging that arose from being a part of a team, whether it was football, baseball, 
basketball, or track. They also recalled the important roles their math teachers played in their 
141 
educational understanding. Mr. Brantley and Mr. Wallace spoke of the same algebra teacher 
at New Stanton who made sure they understood algebra. They both elaborated on the extra 
time she was willing to give. They also spoke of the same history teacher who so influenced 
them that they both became teachers themselves. All five men quickly recalled many past 
teachers from elementary and secondary schools alike that had impacted their lives. They 
spoke about how these same teachers were their neighbors, their parents' acquaintances, and 
often members of their church. They remembered these teachers calling their homes and 
speaking frequently with their parents. They said discipline was handled by the teachers in 
the classroom, and once the teacher informed the parent of any misbehavior, additional 
discipline occurred at home. Each participant agreed that his parents always supported the 
teachers and any decisions they made. They emphasized the community and social respect 
that was attributed to the profession of teaching. It was a great honor to be a teacher. 
All five of this study's interviewees also included in their public school descriptions 
the fact that they admired how their teachers dressed for work. Each one recalled his 
teachers dressing as if they were going to church. Dr. Wallace said their professional 
appearance impressed him because he did not have clothes like they wore. The participants 
all agreed that the attire worn by their African American teachers demanded additional 
respect from them and likely swayed their early career decisions in the direction of 
education. They all recalled wanting to dress like their teachers. 
All five of these participants also spoke about the high expectations their teachers 
held for them. They commented on how they perceived that their teachers truly believed in 
them, and like their parents, did not settle for any excuses on why something could not be 
done. They spoke very fondly of their past schooling experiences and only Dr. Wallace 
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mentioned a negative event that briefly interrupted his educational path. They all affirmed 
that they attended school everyday and had homework every night. They all remembered 
doing their homework with the help of their parents and expressed how they all knew very 
early on that their destinies in life included a college education. 
Spirituality 
The fourth common background theme which surfaced in this study revovled around 
the important presence of spirituality in the lives of these five Mrican American men. All 
five of the men grew up in a church with their parents attending either with them or at 
another church. Dr. Wallace remembered his grandmother's operatic singing in their Baptist 
church and explained how he always arranged his mischievous shenanigans for either before 
or after church. Dr. Wallace said of his parents, "They insisted that we go to church." 
Church and at least one Sunday suit was a must. Mr. Mills, too, recounted attending church 
with his mother and then later with his step father. He spoke about how his mother was of 
the Holiness faith and how his step father was AME (African Methodist Episcopal), of 
which he preferred the latter denomination. Dr. Mills attributed the church with affirming 
his value system and with giving him daily spiritual direction. · 
Jack Sheppard proudly spoke of his mother's father, who was a Baptist preacher, and 
how he and his family used to visit his grandfather's church. He smiled broadly when 
recalling his entry into this old Baptist church with his grandfather at the pulpit welcoming 
him and his family, and emphasized how special he felt. Mr. Sheppard repeated several 
times about how "in the word" his mother always was, and how he could get spiritual 
reaffirmation from just a visit to her house. He later changed to the Episcopal church but 
141 
admitted he had a very strong Baptist influence in his life. Mr. Sheppard, like the other 
participants, spoke about his belief in God and his need for spiritual presence. 
Mr. Brantley told of how he taught Sunday School for years at his Baptist church and 
how important God was to his life, and Jerry Brown emerged as the one who focused the 
most strongly on spirituality every day of his life. Mr. Brown, a converted Jehovah Witness, 
spent a long time telling this researcher about his search for Truth and his strong faith and 
understanding of God. He said he used the Bible for the text of his life and rarely makes any 
decision without first appealing to his higher Source. All five of these participants gave God 
credit for helping them reach all the goals they have reached. They all said they felt very 
"blessed" every day of their lives. Spirituality certainly entered the lives of these African 
American male leaders very early on and contributed to the regimentation and discipline that 
encircled and enabled them to forge on. Again, they affirmed that they had also received 
social care giving and reassurance of their worthiness from the churches, the congregations, 
and the Sunday School teachers who invested precious time with them. According to the 
interviewees, church is still a priority in the lives of all five of these men today. 
Heroes and Mentors 
The fifth commom background theme unraveled as the heroes and mentors of these 
five African American male leaders. For the most part, the heroes described by these five 
participants were not movie or even athletic idols of any great magnitude, but were the most 
unsuspecting, unpretentious persons one could imagine. Their heroes were their dads and 
their teachers. These heroes also were their day to day mentors. Dr. Mills said his mother 
was his hero. The reader should recall that Dr. Mills did not have a dad until much later in 
his life. The other participants also mentioned their mothers but only after they had blurted 
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out the importance of their dads in their lives. They spoke about what impressed them most 
about their dads; for example, their love for them, providing for them, working hard, 
disciplining and setting standards for them, spending time with' them, sacrificing for them, 
and believing in them. Each man remembered his dad not accepting any excuses for any 
bad grade, any misbehavior, or any reason why he thought he could not do something. They 
each recalled their fathers' insistence on how capable they were and how far they could 
succeed. Dr. Wallace included his grandmothers as his heroes too. He made mention of three 
famous men he admired and they were Jackie Robinson, Jesse Owens, and Franklin D. 
Roosevelt. All these men had to work against great odds to attain their success. He described 
seeing President Roosevelt in his wheel chair and explained, "Here's a guy who can do all 
that being handicapped." Jackie Robinson and Jesse Owens were African American athletes 
who had made it big in a White man's world and had overcome their racial differences to 
achieve greatness. Dr. Wallace said he admired these men because they had resisted 
restraining obstacles and succeeded in their endeavors anyway. The famous persons 
mentioned by Dr. Wallace were described as motivational forces in his life. 
Dr. Wallace also admired and considered his algebra teacher and his coach as his 
heroes and mentors. These were people who took extra time with him and helped him 
succeed. Dr. Mills said his only heroes were his teachers and his mother. He did not mention 
any famous person at all, but quickly responded to the question on who his heroes were with 
references to his teachers, who also daily mentored him. 
Kevin Brantley spoke at length on how important his father's and mother's influence 
had been in his life, but also alluded to W.E.B. Dubois, the first African American to finish 
Harvard University, as being an impressive role model for him. Mr. Brantley said he greatly 
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respected and revered academicians and especially African Americans which made him 
believe he, too, .could do great things one day. Mr. Brantley also spoke of his algebra teacher 
and his band director in high school as influential heroes, role models, and mentors for his 
life. He said he always set his own standards high and chose people after whom he could 
model his own life, those who held high expectations for themselves and others. Whether it 
was becoming an Eagle Scout, a public school teacher and administrator, or a college 
professor, Kevin Brantley said he believed in doing his absolute best job because of the 
heroes who had influenced his life. Mr. Brantley recalled his father's determination for him 
to achieve a college education and to excel, and even though his father did not live to see the 
results of his influences, Kevin said he felt like he had fullfilled his father's wishes. Kevin 
Brantley referred to his father as his hero and mentor too. 
Jack Sheppard and Jerry Brown chose their fathers as their initial heroes and 
mentors. They admired these men's love for their families, and their strong determinations 
for them to succeed. They also admired the constant work ethics they witnessed in their 
fathers and their insistence that their children receive post secondary educations. They both 
spoke of their fathers' love for mankind, their altruistic spirits, and their devotions to them 
as young men growing up in Jacksonville. Jerry Brown recalled his father being his Boy 
Scout Master and his best friend. Jack Sheppard spoke highly of his dad and respected the 
way he always took care of his family. Mr. Sheppard said the highest compliment any 
person can pay to him is to tell him he is just like his dad. He said that is his greatest honor. 
Mr. Brown and Mr. Sheppard, like their fellow interviewees, mentioned specific teachers 
who were also their heroes; in particularly Jerry Brown, who gave great credit to the 
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influences of two white male high school coaches who modeled the behaviors that he not 
only admired, but aspired to adopt as his own. 
For the most part the heroes of these African American male leaders were also their 
mentors. They provided constant reminders about how to live a good, comfortable, and 
respectful life. The participants in this study all agreed that they wanted to be respected and 
to become honorable, hardworking, caring individuals like their parents and their teachers 
before them. The famous heroes mentioned were not pretty faces, but admirable men who 
had to give not just a 100% effort to achieve greatness, but had to give 110% just like the 
five men in this study had to do. Becoming successful did not come easy for these five 
African American male leaders, which they each one assured the researcher, but it still 
came, thanks to the nurturing homes, schools, and neighborhoods in which these men grew 
up in Jacksonville, Florida. They had their heroes. 
Racial Experiences 
The sixth common background theme addressed in this study relates to the racial 
experiences that these five African American male leaders encountered in a segregated 
Jacksonville, and then later in the desegregated city. All the participants included in their 
depictions of family, how their parents portrayed white people as human beings just like 
themselves. None of the men could recall bigotry being taught in their families. They did not 
remember their parents modeling or teaching hatred because of color, as illustrated when 
Jack Sheppard recounted, "We were always a loving family and we were taught to respect 
folk, regardless of who they were." These five participants said they just wanted a chance to 
pursue their American Dream just like everyone other person. 
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None of the five men said they ever felt oppressed while growing up. They described 
their parents as all being employed as they, themselves, also worked from very early ages to 
help ends meet. They called their residences homes in low income African American 
housing areas that outsiders would consider poor, but they recalled having food to eat, 
clothes to wear, and a roof over their heads. They said they had all the necessities oflife. Dr. 
Wallace had commented, "We were poor, but we didn't know we were poor." And Kevin 
Brantley added, "We were rich in desire." These five participants all agreed that they lived 
comfortably in homes with parents who worked hard for them, set high expectations for 
them, loved them, and sheltered them to a great extent from the discrimination that lay 
beyond the borders of their neighborhoods. 
All five of these participants lived during the Civil Rights Era and gave vivid 
portraits of particilar episodes that they said often frightened, and yet enlightened them as to 
how their larger worlds really were. Dr. Wallace, as did the other four participants, used the 
public water fountains as an eye-opening illustration. He recalled his curiosity and how one 
afternoon he yanked away from his father's hand in downtown Jacksonville just so he could 
try the fountain marked 'White.' He said he didn't understand why he had to drink from the 
fountain marked 'Colored.' He related how his father was not quick enough to grab him 
back before a white man had snagged Dr. Wallace away from the fountain. Dr. Wallace 
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clearly explained how his father picked up that white man and threw him through a 
department store window. Dr. Wallace said he remembered being very afraid then and 
recalled his father holding him under his arm while running all the way back to Durkeeville. 
That afternoon Dr. Wallace said his father told him all about racism. 
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Kevin Brantley, too, recalled several events that included State Troopers and guns 
and African Americans having sit-ins downtown. He spoke about axe-handle Saturday 
where he had heard that because an African American had thrown a White person through a 
plate glass window downtown, the Klu Klux Klan were supposedly passing out axe handles 
to White men to go around and kill African Americans. Mr. Brantley remembered how 
scared he was and how he was told to stay home. He recalled running all the way home on 
several occasions when fearful for his own safety. 
Mr. Brantley also recalled how his mother's white attorney would speak down to her, 
and how his own sergeant in the Navy was very condescending to him. He said he was 
stationed in Boston, Massachusettes, during the VietNam War and remembered that 
particular city being the most racially polarized place he had ever been. He said in 
Jacksonville there were at least places he could go to feel comfortable and welcome. Boston 
was described as a terrible racial experience by Mr. Brantley, though he did add how much 
he enjoyed the classes he was able to take at Harvard University and the erudite lectures he 
heard. Mr. Brantley said he was greatly impressed by the elevated atmosphere of academia 
that surrounded Harvard and M.I. T. 
Dr. Mills cited an incident when he had just returned from Army boot camp and he 
and his white friend tried to enter the Greyhound Bus Station in downtown Jacksonville. 
They wanted to grab a drink and a bite to eat after a long bus ride. Dr. Mills described the 
feelings of humiliation he experienced upon being turned around at the station door and told 
that "Coloreds" were not allowed inside. His Army buddy, with whom he had spent the last 
six weeks, could go inside, but he could not. Dr. Mills said that was his first real hurtful time 
being exposed to discrimination. 
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The word hurt was used frequently by four of the participants when describing their 
reactions to discrimination. Jerry Brown had talked about how "hurt" he felt when the White 
students shunned him at his newly integrated school. They described an inner pain that 
accompanied the bigoted treatments they had experienced. 
Dr. Wallace used the word "angry" to describe his feelings when confronted with 
discriminating actions. He said anger was a motivator for him and made him more 
determined to succeed. He also described aggressive behaviors which the other four 
participants did not, and carefully related youthful fighting episodes with White males, 
which he called tests of his physical strength. The reader should recall that Dr. Wallace grew 
up in the 1940s and 50s in Jacksonville, much earlier than the others, and that he eventually 
became the most highly promoted of the five African American male leaders in this study. 
Dr. Mills also recounted being hired as an African American recruiter for the 
University of Florida in the early 1970s. He recalled how badly he felt when nearly al1120 
of the African American students he had personally brought to the Gainesville campus, 
participated in university sit-ins to protest discriminatory treatment, and how they were all 
thrown into jail. He recalled the difficult times and stated that the opportunities for reaching 
the American Dream had not been equitably distributed for African Americans, despite the 
fact that he admitted that he, himself, had already found his American Dream. Dr. Mills also 
said that integration has not occurred in Jacksonville. He acknowledged that desegregation 
has happened, but defined integration as a cultural attitude and understanding that willingly 
embraces the differences in others. He added that Jacksonville has come a long way in that 
direction, or that he and this white researcher would not even be talking had it not, but then 
cautioned that racial tensions and descriminations still persist and many changes must occur 
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before black and white cultures can fully accept each other. He did not elaborate on those 
exact changes. Dr. Mills added that he believes that Whites and African Americans have 
much more in common than they have in differences. 
Jack Sheppard, too, recalled hiding fearfully upstairs at the Woolworths Department 
Store downtown where he worked as a youth during the Civil Rights sit-ins. He recalled 
being afraid. He feared for his job and his life, and yet respected the persons downstairs for 
their willingness to stand up for what they believed. He said he was too young and afraid to 
get involved, and also spoke of running home after the coast was clear. Mr. Sheppard also 
said he never understood why he was not allowed to drink out of the water fountains marked 
'white,' or swim in the white swimming pools. He said he did not dwell on the things he was 
not allowed to do, but as a young man growing up tried to enjoy the theaters, pools, and 
places where African Americans were welcome. Jacksonville was a big town to Mr. 
Sheppard as he described how he and his family and friends had their own sections for 
residence, schooling, and recreation. He spoke about an incidence when he traveled from 
Jacksonville to Lake City, Florida to visit with his future wife's family. Lake City was a 
very small town and Mr. Sheppard drove into town in his bright yellow convertible 
Corvette. He said he immediately felt discriminating glances and glares, and heard people 
talking about him. He said the people treated him very badly and made him feel like he was 
not good enough to own such a vehicle. He said he remembered how they looked at him and 
how it felt very demeaning. 
Jack Sheppard also recalled the local police monitoring how far he would drive down 
Main Street once he reached his early adulthood, and described how they would turn him 
around if he drove too close to the white sections which were off-limits to him. Mr. 
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Sheppard even recalled a recent incident where he felt the local police were profiling him 
and following his car. He said he had been issued several tickets in the same area and truly 
felt like racial profiling was happening. Encounters with the police were mentioned by Jack 
Sheppard, Dr. Mills, and Dr. Wallace, who also said he felt like he was being watched 
whenever he went shopping just because of the color of his skin. Dr. Wallace said that the 
better that he was dressed the less likely he was to notice security monitoring his actions. So, 
he said he makes sure that he dresses professionally whenever he goes out into the public. 
Jack Sheppard also added that he had joined the Marine Corps in order to see what 
other people in other lands were like. He spoke ofliving in Japan and how he embraced their 
culture while he was there. Mr. Sheppard also added how he loved all people and even 
equated himself to the late Will Rogers who often said he never met a man he didn't like. 
Mr. Sheppard explained how his father and mom had taught him to love everyone regardless 
of their color or differences. 
All five of the participants recalled the poor, inequitable resources they had in their 
segregated public schooling settings. They all recounted about having ragged books with the 
names of White schools stamped inside of them. Mr. Sheppard remembered his mother 
telling him to learn everything in the raggedy book and not worry about what other people 
might have. The books were described by all the participants as opportunities to learn and 
better themselves. They said it wasn't the covers, it was the contents they were after. These 
five participants said their parents taught them to make the best of what they had and to keep 
setting higher goals for themselves. 
Jerry Brown, to illustrate the lack of resources in his African American high school, 
described the fabricated settings in his Douglas Anderson yearbooks which showed students 
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running on tracks which the school did not have and swimming in pools which did not exist 
at Douglas Anderson at that time. He explained how the backdrops were shams and 
demonstrated the school's attempt to make the African American school appear as resource. 
rich as the white schools within the same county. Mr. Brown laughed aloud when he spoke 
of the reflection. 
Discrimination was described as still existing for these five participants today. They 
all described a sense of otherness when referring to the majority population of their 
upbringings and even current experiences in life. Dr. Wallace said he has felt it all his life, 
but now that he has an education and a title he can do something about it. Dr. Mills said he 
has hopes it will improve, but acknowledged the presence of different, less amiable 
treatment of other persons and himself at times, because of color. Mr. Brown and Mr. 
Sheppard said they are very comfortable in their life stations and rarely find themselves in 
discriminatory situations. They said they try to maintain focus on their tasks and life's work 
rather than on how others are looking at them. 
Kevin Brantley spoke of racial relations and how they are just now changing. He said 
communication is the key to racial tranquility and acceptance, and acknowledged that 
Whites and African Americans are just beginning to sit down together and talk. He, like Dr. 
Mills, mentioned the distance left to cover in order to establish true integration. All five of 
these African American educational leaders asserted their awareness of continuing 
discrimination in today's society due to the color of a man's skin. 
Career 
Career is the first of the two common outcome themes. The careers of these five 
African American male leaders were described as resulting from the abundant influences of 
the other six common background themes. Looking at Figure 1 the reader should ascertain 
that these five participants possibly morphed into their educational positions because of the 
constant, continuous influences of their families, neighbors, teachers, spiritual experiences, 
racial experiences, heroes, and mentors. All five of these African American male leaders 
began working very early in their lives and said they had been taught by their parents the 
importance of providing for oneself. They all described odd jobs they had experienced 
around Jacksonville and each one specified a particular job that convinced him that he did 
not wish to be a manual laborer all his life. Mr. Brantley commented on how he had heard 
his father say it was much easier to work with his brains than to work with his back, and 
Jack Sheppard said that he disdained carrying large packages to peoples' cars who had less 
educations than he. Dr. Mills remembered digging pools by hand and Jerry Brown described 
cleaning yards and selling merchandise for J.M. Fields. These preliminary occupations were 
delineated by the participants as the foundations for the routines and responsibilities they 
would later on need to make them work-ethic conscious employees and administrators. 
All five of these participants said that a teacher had inspired them to become 
educators. They all graduated from African American colleges with their bachelor's degrees 
in either history or physical education, and started out their careers as teachers. Only Jack 
Sheppard, who entered the educational field at a later age than the other men, did not 
actually have a teaching experience. He described being hired directly into administration as 
an assistant principal of community education. Mr. Sheppard is also the only participant not 
to have risen to principal in the Duval County School System. Mr. Sheppard was promoted 
to student services and has served over twenty years as the dean of students at the same 
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school site. Mr. Sheppard said he gets great satisfaction working directly with the students, 
parents, and faculty. 
The other four participants all began their educational careers teaching. One ofthe 
participants, Dr. Mills, also became a guidance counselor prior to entering administration. 
Kevin Brantley explained his promotions as a fast track experience. He said he was told that 
Duval County needed African American administrators and after spending only three years 
total as an assistant and vice principal, he was promoted to principal at an inner city junior 
high school. Dr. Wallace, Dr. Mills, and Kevin Brantley all first principaledjunior high 
schools before their senior high assignments. Jerry Brown, after being an assistant and vice 
principal for several years in both middle and senior high school, was promoted to principal 
at an urban high school. Dr. Mills and Kevin Brantley both recounted their extensive 
training when they transitioned their junior highs into middle schools in Duval County. Dr. 
Wallace, Dr. Mills, and Kevin Brantley all mentioned how they were invited into 
administration because of a need for additional African American leaders due to Civil Rights 
mandates that accompanied desegregation. 
Dr. Wallace was the only one of the five participants at the time of this writing who 
had been promoted above the position of principal. He had been promoted from director to 
assistant superintendent to chief of staff prior to his retirement after 36 years of service. Dr. 
Wallace then entered post secondary administration with private universities in Jacksonville. 
Kevin Brantley also served over 31 years in public schools and then retired to work as both a 
professor and administrator in post secondary private institutions. Dr. Mills was still a 
principal at this writing and also a professor in the evenings at a local private university. 
Jerry Brown was still a principal as of this writing. 
All five of these participants spoke of their passions for serving their communities 
and working with young people. They all talked about mentoring and role modeling for 
today's youth and mentioned the importance of giving time. Jerry Brown said his greatest 
reward was seeing students succeed and having them occasionally return to his school and 
thank him for the time and direction he had afforded them. Jack Sheppard demonstrated his 
ethic of caring, as did the other participants, every time he spoke of how his heart goes out 
to those less fortunate than himself He recounted the hours he still spends counseling both 
parents and troubled youth alike, and commented on how these students can only be reached 
one person at a time. 
All five participants have been educators for at least 28 years. They all emphasized 
to this researcher about their aspirations to help young people and interjected their hopes of 
becoming an influence similar to the influences their own teachers and administrators had 
been to them. They said their careers have been centered around the education of 
adolescents and the arranging of educational environments to better meet the academic 
needs of young people, especially inner city kids. 
Leadership 
Leadership is the second of the common outcome themes in this study. The 
responsibility ofleadership accompanied all five of these participants as they entered 
administration. Each of these African American male leaders revealed his own take on his 
leadership style. Dr. Wallace and Dr. Mills spoke of early inferiority complexes that they 
said were conquered by strong family and teacher support systems. Dr. Wallace, Dr. Mills, 
and Kevin Brantley said they were sought out to become public school administrators and 
grew into leaders with much training and real-life experiences. They said their leadership 
styles evolved as they encountered various situations. Dr. Wallace said he favored a team 
approach but at times felt the necessity to be a dictator-like leader. He said he preferred to 
delegate and stressed the importance of following up behind those delegations. Dr. Wallace, 
too, spoke of weekly staff meetings and the importance of time management. He said he 
liked to hand pick his faculty and make sure his teachers knew they could depend on him for 
support in the classroom. He recalled taking loads of paperwork home so he could be a 
visible leader on his school campus. Dr. Wallace described himself as a coach, protecting 
and supporting his faculty and student body. 
Dr. Mills said his leadership style was that of a mentor and enabler. His leadership 
ambition, according to him, is to "unlock the potential in others." Dr. Mills, Kevin Brantley, 
and Jerry Brown all cited Dufour and Eaker's (1998) emphasis on professional learning 
communities and mentioned their intentions of creating such learning-focused environments 
in their own schools. Dr. Mills made mention of his concern for discipline, both of students 
and teachers alike. Dr. Mills and Kevin Brantley said they had observed a lack of work ethic 
present in many educators and students today. All five of these men agreed that employees 
today are increasingly lax in their attention to dressing professionally for work, and 
attending work regularly and on time. Each one of this study's African American male 
leaders stated that he wore suits or professional attire to work every day. Kevin Brantley 
said he had worn suits so much that his only daughter often referred to him as "the suit." 
All five of these educators also included how they as leaders believed in arranging 
adequate professional development for their faculties to keep them updated and enlightened 
about new teaching techniques and successful trends in education. They each mentioned the 
importance for teachers to share ideas and explained that improving teaching and student 
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achievement were always their primary objectives as principals. Each man spoke of reading 
as a critical necessity in combatting low test scores in inner city schools. Each man said they 
were genuinely concerned about society's perception of the F schools and voiced their 
willingness to help all they could to the improvement of these schools and these students. 
Jack Sheppard said the Marine Corps helped him cultivate his leadership skills. He 
said he learned to make quick, good decisions that would benefit the whole group. Like the 
other participants, Mr. Sheppard said he was a mentor leader who believes in encouraging 
students and teachers. He also spoke of having a vision for the organization and getting buy 
in from the members. All of the participants included the importance of having a vision for 
their schools. Mr. Sheppard spoke of the inevitability of change and how important it is to 
lead faculty into being receptive rather than resistant to change. He then listed all the 
different principals for whom he had worked and affirmed that being flexible and adaptive 
had enabled him to work effectively with each one. Mr. Sheppard also said that he 
emphasized the importance of following the rules with troubled youth by displaying the 
obituaries of former students who had been killed because of wayward influences and 
behaviors. He had five or six of these paper clippings which he said demonstrated the reality 
of danger beyond the scope of the law. Mr. Sheppard called himself a no-nonsense leader 
who repeatedly told the students and the teachers, "If you do the right thing then you can't 
go wrong." 
Mr. Brantley called himself a democratic leader. He stressed the importance of 
fairness in leading others and said all leaders must have a plan. Mr. Brantley said he 
considered himself a good manager of time and set regular timetables to assure completion 
of goals and objectives. Mr. Brantley not only principaled schools in Duval County, but 
worked as a professor for over 15 years during the evening and late afternoon hours so he 
could do what he really loved to do - teach. He mentioned the importance of honesty in a 
leader and said all leaders must be able to handle criticism. He cited his mother often telling 
him that if he hadn't been criticized yet, then he likely had not done anything. He even said 
he welcomed criticism because it helped him improve. Like the other participants, Mr. 
Brantley said he was a life-long learner and was pursuing his doctoral degree at the time of 
this study. Mr. Brantley said he would never retire, but described himself as merely 
transitioning from one job to another as he labored for equitable educational opportunities 
for all the American population. 
Jerry Brown attributed his coaching experiences for providing him with the 
necessary leadership skills to guide a large school faculty and student body. Mr. Brown had 
proactively sought to become an administrator and called himself a "lead by example 
person." He commented on his student-focus, and stated that he worked hard to keep faculty 
morale up. Mr. Brown described himself as a listening leader who needs other people 
around him. He, too, said a team concept is the best way to run an organization and 
commented on the importance of delegation. Mr. Brown said he believes he is daily 
improving and growing as an educational leader and tries to demonstrate his ethic of caring 
with all those he leads. Mr. Brown, like all the other four participants, spoke about his pride 
in a job well done. He remarked, "I don't think I'd tackle anything ifl didn't try my very 
best." Mr. Sheppard and Mr. Brantley had both said these same words, applying them to 
whatever task they were trying to accomplish. Again, the patterns of caring, discipline, and 
work ethic were injected as pervading the career endeavors and leadership practices of all 
five of these African American male leaders, who still lead organizations and freely told this 
researcher about other community leadership roles they also embrace because of their self-
described desires to make a difference and give back to the communities that gave to them. 
Summary 
The preceding thematic discussions provided a detailed analysis of the six common 
background themes of: family, neighborhoods, public schools, spirituality, racial 
experiences, and heroes and mentors. The data revealed how these major influences on the 
five participants in this study contributed to the construct of racial identity development in 
each man. These influences were also described as sound support systems that enabled each 
of these African American male leaders to formulate what this study calls a construct of 
resistance to negative experiences. The patterns of discipline, work ethic, and ethic of caring 
permeated the language of each participant as he reflected at length on the six common 
background themes. 
The latter common outcome themes of career and leadership were described as 
resulting from the strong influences of the former six common background themes. The 
educational career choices of these five interviewees seemingly arose as a result of the 
mentoring teachers who they described as people who cared about them and took time with 
them. The profession of teaching was also described as a respectable and honorable 
profession, and a profession where the five participants said they immediately received 
support from family, neighbors, teachers, and pastors alike. These people in their lives 
wanted them to go into education, and encouraged them to do so. The five participants all 
described their individual satisfactions with their choices in becoming educators. 
The last common outcome theme, leadership, was described as an evolutionary 
process by all but one participant, who said he had always been a leader. The other four 
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spoke about growing into a leader and assuming more responsibilities along the way. One of 
the participants did not like the word leader and preferred to call himself an enabler. 
Regardless, all five of these participants continue to work in leadership positions that require 
leadership decisions. They all hold prominent positions in their schools, communities, 
churches, and homes as well. They each spoke about the important role of leading any 
organization, and included that leaders should build team-like cultures with clear visions 
shared by all members of the organization. 
This section is followed by a presentation of the study's conclusions and summary in 
Chapter 5, which is associated with the research questions underlying this study. 
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CHAPTERS 
CONCLUSIONS AND RECOMMENDATIONS 
Introduction 
This research study revealed the unique stories of five African American male 
leaders from Jacksonville, Florida. Their portraits disclosed uncanny background 
commonalities despite the lack of any social contact between the five interviewees until they 
were adult educators in the Duval County School System. Each man divulged his personal 
history to the researcher and unveiled the important influences that were most significant 
while being reared in a segregated society. With negative, unflattering statistics affirming 
grave problems in the African African community today, it was quite useful to reach back 
and revisit five African American males who defied the odds and accomplished their goals. 
The Justice Policy Institute, in its 2002 report entitled Cellblocks or Classrooms, 
asserted that between the years of 1980 and 2000, three times as many African American 
men were added to the prison systems than were added to the nation's colleges and 
universities. That is a staggering fact. From this statistic it appears that many African 
American males are seeking less than favorable pathways to adulthood, and possibly there 
are unmentioned gaps in their upbringings that need to be identified. This research looked at 
five African American men who lived in segregated environments with fewer civil rights 
than are available in the 21st Century America. It was revealed that these five African 
American men did not fret over the idea of"acting white" when they defined their goals and 
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determined to get college degrees. They did not care that white people were traditionally 
viewed as more academically oriented, but rather they focused all their energies on doing 
well in school. They did not stay home from school for no reason, unlike today' s generation. 
of absentees, where Ratliff and Robins (1978) found that 75% of Mrican African males who 
became truant failed to graduate high school. The idea of not graduating from high school 
was not even an option for this study's participants, but a high school diploma to them was 
instead merely a stepping stone into post-secondary education and a moment closer to a 
college degree. All five of this study's participants knew from an early age that they were 
going to college. Their parents would have accepted nothing less. 
Purposes of the Study 
This study's first purpose involved an examination of the perspectives of the five 
African American male leaders who were reared between 1940 and 1968 after the Brown 
decision but still during a defacto segregated school and societal system. The researcher 
reached to grasp an understanding of this minority population through the eyes of five 
African American men, and came away less myopic. These men openly discussed the fears 
they experienced during the 1960's when Civil Rights sit-ins were occurring locally, and 
demonstrating African Americans marched in downtown Jacksonville, and on college 
campuses across the country. They spoke of having to "run all the way home" each time a 
racial situation arose, whether it was Dr. Wallace after his father had thrown a white man 
through a plate glass window downtown because he had snatched Dr. Wallace away from a 
"white" water fountain, or whether it was Kevin Brantley, who recalled State Troopers 
patroling the hallways at New Stanton High School. Mr. Brantley, too, remembered 
"running all the way home" when the school bell rang, to the safety of his family. Fear of 
reprisal and harm from the majority population lurked in the back of their minds as they 
leaned heavily pn reassuring, encouraging support systems that worked strongly in their 
favor. 
Discriminations and racial experiences were described as hurtful by three of the 
participants, while one of the men stated how such encounters aroused anger in him. Anger, 
according to Dr. Wallace, worked as a motivator for him, and kindled determination to 
"show them" just how far he could go. Regardless of the hostile racial tensions beyond the 
borders of their neighborhoods, these five African American male leaders ignored the idea 
of limitations, and along with the people who believed in them, set high expectations for 
themselves. Thanks to a sea of voices at home, school, and in their neighborhoods, they 
knew school was their way to get ahead and accomplish more than their parents were 
privileged to do; and so they excelled in school, liked school, and made school a part of their 
final career choices. 
The second purpose looked at the impact of segregated schools, teachers, and other 
support systems responsible for the development of the racial identities and resistance 
propensities in five African American male leaders. Garmezy ( 1991) called these elements 
protective factors that enable an individual to adapt successfully to the environment, 
regardless of challenging or threatening situations. These protective factors emerged in this 
study as support systems found in parents, teachers, neighbors, and religious affiliations. 
These systems, alongside a few others, will be discussed momentarily as the themes that 
arose in this research and that gave richer meanings to the lives of its African American 
participants. 
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The third purpose observed the components of resistance and racial identity as they 
were revealed in the lives of these five African American men. Resistance was not identified 
as resilience, but rather as a much less rigorous ability to overcome and cope with negative 
experiences. Due to the enormous, profound support systems in the lives of these five men, 
the construct of resilience was not considered the best description of the tenacious 
determination identified in the five participants in this study. Instead, they were able to 
diffuse their feelings of hurt and fear and anger with the construct of resistance. They 
certainly demonstrated a "could care less" attitude about those who inferred their inferiority, 
and brushed aside negativity with confident self-esteems supported by an inner circle of 
loyal fans. Those fans were their parents, their teachers, and their neighbors. 
Research Questions 
At this point the researcher will present the conclusions to nine research questions 
explored in this study. She carefully reviewed the questions and elicited information from 
the very rhetoric of the conversations held with the study's interviewees. The conclusions 
are delineated below: 
Question 1. How did the public school system and individual teachers influence these five 
African American male leaders, and possibly contribute to their career choices 
and leadership roles? 
Conclusions. This question had extensive coverage in the analysis section of this 
dissertation, and it was quite evident that public schools became very important motivators 
and support systems for the five African American male leaders in this study. The African 
American teachers were described in this study as "awesome," to use Dr. Mills' word for 
them. Nob lit ( 1993) surmised from a study of African American teachers that the "ethic of 
caring is a tough relationship in that the caregiver must be strong and courageous enough so 
he/she can use the good to control that which is not good" (p. 25). African American 
teachers, as described by the research in this study and its participants, displayed a deep 
concern for their African American students during the segregation era, and worked to 
ensure that despite the bad that the majority population expected of them, they would make 
sure they helped to create something good. This was accomplished several ways; for 
example, by building self-esteems demonstrating a clear ethic of caring, demanding 
discipline and organization, investing extra time to ensure learning, setting high expectations 
for their students, and maintaining regular contact with parents. These simple actions were 
described by each participant in this study. They all experienced this devotion from their 
teachers, but also found the same support inside their intact families from their fathers and 
their mothers, and from the neighbors that lived around them and wanted to see them 
succeed. 
The public school system and many personally-recalled teachers greatly impacted 
the career choices of this study's five African American male leaders. All five of them spoke 
of special teachers who offered them special attention. They recalled how disciplined their 
classrooms were and how professionally their teachers dressed. These participants described 
a dignified demeanor in their teachers that each one sought to emulate. They spoke of 
coaches and band directors who stressed discipline and rigorous practice; and they found 
encouragement from home in these areas as well. The teaching profession was viewed as a 
respectable profession in the African American community, and one where someone could 
have an impact on young people. These five African American men remembered the 
mentoring offered to them, and decided to respond in kind by going into educational fields 
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themselves. Their teachers were described as influencers in their decisions to become 
educators. Becoming administrative leaders was a step further for each man who said he 
wanted to be where he could make the biggest difference, and that became administration. 
It should be noted here again that three of these African American males depicted 
leadership opportunities that came to them primarily because of the need, present at that 
time, to fill African American employment requirements mandated by the Civil Rights and 
affirmative action policies. They had already chosen to teach, and had already returned to 
college to earn their masters degrees. These three African American males were qualified 
and trained to be educational leaders, and accepted the opportunities to do so. The other two 
participants proactively sought administration positions, after they, too, had earned their 
masters degrees in educational leadership. They went looking for leadership roles and had 
both already served time in the Marine Corps. Education was a real part of each of these five 
African American males' agendas. They wanted to lead schools, mentor others, ensure 
educational opportunity for all students, and see young people succeed. 
Question 2. How and when did educational achievement become a priority in the lives of 
these five participants? 
Conclusions. The focus on educational achievement came early for these five African 
American male leaders. Their parents had laid the initial foundations for them. Strong work 
ethics were demonstrated by their parents and a belief that education was the way out of the 
low socio-economic conditions in which they lived. Wilkinson and Taylor (1977) made the 
following observation about African American fathers in particular, "They are proud men, 
strong husbands and fathers, who are hopeful that their children will be able to lead better 
lives than they themselves have been forced to live" (p. 5). These parents generated strong 
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beliefs in education. This belief was instilled in these African American males in elementary 
and junior high school. Times were changing rapidly during the 1950s and 60s and their 
parents sensed the urgency to prepare their children to step up to the plate when their turns 
arose. These African American men described parents with visions and explained how 
important they considered goal-setting and having a plan. 
They also had teachers and neighbors stressing the value of education to them, and 
found a disciplined existence through family values and strict rules enforced by parents, 
teachers, and neighbors alike. These explanations tell how and when education became a 
priority to these African American men, who, at the time of this study, were all still actively 
involved in their educational careers. 
Question 3. What roles did family, public school, racial experience, and heroes and 
mentors play in the building of resistance and racial identity in these five 
African American males? 
Conclusions. Family, public schools, racial experiences and heroes and mentors evolved as 
background themes in this study of five African American male leaders. They all impacted, 
in some way, the building of resistance and racial identity in these men's lives. At the 
beginning of this research project, the researcher probed the literature on resilience to find 
evidences that might fit the descriptions of her participants later on in the study~ however, 
such evidence did not surface conclusively enough to call the strong attitudes identified 
resilience. The construct of resistance was a better match to the five African American male 
leaders under study because of the powerful support systems that braced and embraced their 
upbringings. She still retained the literature on resilience and found indicators therein that 
often expressed similar descriptors reflective of behaviors and some conditions uncovered in 
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the histories of this study's five participants. Resistance is described as a defense mechanism 
that toughened these five men against discriminatory treatment. Their conditions were not 
desperate enough to require resilience; nonetheless, some of the resilience literature 
adequately described the propensities of this study's five men, though to a lesser degree. 
Anthony and Cohler (1987) enumerated "the three conditions of a resilient home as being: 
neat and orderly, with well-disciplined children, and the 'we feeling' strong" (p. 299). This 
description mirrors the descriptions given by these five African American men and their 
homelives. Their parents built resilient homes and tempered resistance in their offspring. 
Montero-Sieburth (2002) purported that "research on resilience demonstrates that coping or 
responding to adverse situations is the result of constitutional individual factors and 
environmental influences, and not an either or" (p. 1). These five African American male 
leaders exhibited great strength in their individual constitutions, while each admitted that his 
parents, in particular the father in four of the homes, contributed to his ability to cope with 
negative situations. 
Kevin Brantley, Jack Sheppard, and Jerry Brown all recalled their parents assuring 
them that it was okay to learn from tattered, hand-me-down books. They were taught to take 
advantage of whatever resources were available to them, and to do their best. These five 
African American male leaders were mentored by other men, mostly their fathers, or in the 
case of Dr. Mills, his uncle and his stepfather, and they were convinced by these mentoring 
relationships that they could accomplish anything they set their minds to, regardless of any 
unforeseen obstacles. They were not allowed to say "I can't." Their families believed they 
could and accepted no excuses, according to the five men themselves. This daily 
encouragement and reassurance by parents forged a strong resistance to negative 
experiences in this study's participants. 
The public schools also contributed to this resistant ability in the participants. These 
five African American male leaders were taught by teachers who knew their abilities, knew 
their parents, and knew the societal conditions of their lives. The teachers were their 
neighbors and members of their churches. The teachers worked, alongside the students' 
parents, to build high self-esteem in these five men and to set high expectations for them. 
They did not stand for mediocrity, but demanded extra efforts from their students. They first 
earned their students' respect, and then demonstrated an unquestionable ethic of caring, and 
set standards these five African American men found worthy of reaching. Teachers and the 
knowledge disseminated through the educational process instilled "can do" attitudes and 
confidence in the African American males in this study, who described feelings of resistance 
to whatever got in their way of success. 
Dr. Wallace, the eldest participant in this study, recalled wanting to play football at 
Florida A & M, but he did not make the team. He joined the marching band instead, and 
became the drum major just so he could travel to games with the football team. These men 
learned to get things done and accomplish tasks even when authorities said otherwise. They 
resisted low expectations of themselves, and all confessed to setting high goals routinely. 
Teachers and education played a special role in the forging of resistance in the lives of this 
study's five African American male leaders. 
Heroes and mentors also enabled resistance building in this study's African American 
participants, but were clearly defined as the fathers, mothers, teachers, and neighbors in this 
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study. A few powerful, famous examples of heroes were cited secondarily to their parents 
and teachers; for example, Dr. Wallace looked to Franklin Delano Roosevelt and admired 
his persistence to be a world leader despite a crippling affliction. He mentioned Jackie 
Robinson and how he did not let the color of his skin interfere with his playing professional 
baseball with white Americans. Dr. Wallace admired people who had overcome huge 
obstacles and succeeded anyway- resilient and resistant people. These heroes were 
encouragers and motivators to Dr. Wallace, just as W7E.B. Dubois and and other African 
American intellectuals were motivators to Kevin Brantley. These famous examples of 
people were secondary heroes to the African American male leaders in this study. Their 
accomplishments reaffirmed the participants' beliefs that they, too, could do anything they 
aspired to do. And the five African American males in this study aspired to become 
educational leaders. 
The parents, teachers, and neighbors mentored the participants daily, and 
incrementally contributed to their resistance to societal repugnance. Their role modeling and 
counseling constantly reminded the participants of what they could achieve. They were 
taught to be proud of their heritage and to understand and remember that they had a crowd 
of African American supporters in their corner. The participants learned to disregard 
negative opinions, and according to research, only regarded African American assessments 
as accurate depictions of how well they were doing. Kevin Brantley recalled his mother 
saying, "If you haven't been criticized you haven't done anything yet." These five African 
American male leaders learned patience and perseverance from their parents, teachers, and 
neighbors, who practically guaranteed them success_by the very support systems they 
provided. 
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These same support systems were responsible for the inculcation of racial identities 
in this study's participants as well. The racial identities of thse five African American male 
leaders clearly were formed from the intervening, converging influences of family, teachers, 
and neighbors. These men exhibited no racial insecurities throughout their interviews, and 
posed no questions about who they thought they were. Jack Sheppard, one participant, 
mentioned several times how he considered being called "just like his father," his biggest 
compliment. He showed great pride in being a part of his father's bloodline. 
All five of these men had strong male influences in their lives, especially with their 
fathers, who they concurred were the primary heroes and mentors in their lives. Cantor, et al. 
(1987) found that youths synthesized their childhood identities with what they know of their 
skills and abilities, and then construct adult selves that are plausible and satisfying to them. 
This study's participants were athletes, musicians, and employees at various places of 
business around Jacksonville. They were Boy Scouts and actively involved in school. They 
were already fine-tuning their skills and abilities in junior high school and had daily contact 
with people who helped them mold and develop their understandings of what it meant to be 
a black minority male in a majority white population. These African American male leaders 
saw how their influencers accepted and respected their racial identities, and then they were 
all right with themselves. 
These five African American males also learned to resist racial stereotyping and to 
ignore subtle and not so subtle forms of discrimination. Dr. Wallace said his academic 
achievements and professional standing in the community finally enabled him to do 
something about discriminating situations, such as murmurings underbreath and 
condescending looks, which he confessed that he still experienced at the time of this study. 
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These negative racial experiences were admitted by all the participants as still occasional 
occurrences in this supposed age of racial tolerance and multicultural sensitivity. Brown 
(1990) said that identity negotiation for African Americans is a dual task. He purported that 
they not only have to assemble a positive sense of self, but they must also constantly 
discredit all the negative identities that have been attributed to the African American race. 
Here again, several of this study's participants mentioned racial profiling done by local 
police and expressed how demeaning an experience it was. Just walking into a public store 
in blue jeans and a t-shirt was also described as a possible opportunity to be followed or 
eyed suspiciously by security. This is an example of racial stereotyping, and to maintain a 
positive racial identity these African Americans had to be able to discredit these opinions 
and actions and focus on themselves and their social understanding of who they are -
according to their parents, their teachers, and their neighbors' perceptions of them. The 
participants in this study affirmed that they long ago learned how to ignore negative 
experiences that might damage their self-esteem or taint their racial identity. They learned 
over the course of time how to resist these incoming messages as unworthy and unprofitable 
to their personal missions. 
Research affirms that African Americans perform social constructions of their racial 
identities, and not individual constructions. They see themselves in relation to other people 
as Miller (1999) affirmed when he said that "racial identity and racial socialization are 
inextricably bound together" (p. 379), and since the participants in this study revealed that 
their primary contacts in youth were with other African Americans, they were only able to 
bounce possible selves off the African American heroes and mentors that made a difference 
in their maturing lives. The five African American males in this study looked to their 
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parents, their teachers, and their neighbors to craft racial identities that were acceptable and 
pleasing to these special people. 
Rosenburg (1986), a researcher on segregated schools, argued that "Black children in 
segregated schools appear to have higher self-esteems than those in desegregated schools" 
(p. 97). The five African American males in this study all attended segregated schools and 
had nothing but praise for their educational experiences, despite the lack of brand new 
resources and facilities. They found encouragement and positive role models in their 
teachers. 
Racial identities have been seen to be greatly augmented by high levels of self 
efficacy, where according to Bradley and Corwyn (2001), "a parent who provides an 
intellectually stimulating and supportive horne environment potentially engenders a high 
level of self-efficacy" (p. 165). These five African American male leaders had parents who 
provided horne environments that encouraged education and supported individual 
endeavors. They described positive self-esteem, and even Dr. Mills, who said he once 
experienced an inferiority complex as a child, explained how his mother helped him work 
through his insecurities and led him to a more confident, proud young man. The participants 
in this study have their parents to thank for their racial identities. 
Even academic achievement has been connected to strong racial identities and the 
ability to disregard negative associations. David Miller (1999) concluded from his studies on 
African Americans that racial identity improves with the ability to cope, which in turn 
influences educational involvement and academic achievement. A correlation can be seen 
between the positive racial identities of the five African American male leaders in this study 
and their motivation and determination to excel academically and graduate from college. 
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Again, two of the five participants in this study have doctoral degrees, and one more is 
currently (at the time of this study) working in a doctoral program. Academics and education 
held high places of honor in the racial identities found in these five men who all recalled 
their parents helping them with their lessons at night, and hearing them reiterate on end -
that they would go to college. 
Question 4. What do these five African American male leaders perceive as significant 
influences on their ability to demonstrate characteristics of resistance? 
Conclusions. The five African American male leaders in this qualitative study clearly 
identified background influences that toughened their constitutions and produced retardant 
exterior and interior armors that facilitated the warding off of negative insinuations and 
experiences. These were described as significant influences and surfaced when four of the 
five participants first spoke of fathers, then mothers and grandmothers, who shielded them 
from racial slightings. These significant, influential parents reinforced the racial identities of 
the participants in this study with constant reassurances and daily encouragements during 
their upbringings in inner city neighborhoods. One participant called his mother his hero 
first, and then, like the other four participants, after their family references, enumerated their 
teachers as other significant influencers and enablers of resistance. Each of the five men in 
this study acknowledged the need to be resilient in order to withstand the racial climate of 
the 1950s and 60s. They lived in defacto segregation with constant reminders about where 
their "place" should be. They should be in the "colored" water fountain line. They should be 
seated at the back of the city bus. They should be excluded from restaurants and bus 
stations; and they should be reminded frequently that they are different, and not in a positive 
way. These participants often heard the word minority and knew it meant the lesser number. 
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They were exposed in the larger, mainstream society to subliminal messages everywhere 
outside the designated neighborhoods and recreational areas asssigned to African 
Americans. They still aspired to seek out emerging opportunities, and hoped to change the 
existant perceptions of African Americans in Jacksonville, Florida. 
Dr. Wallace, the eldest participant in this study, recalled the dangers he encountered 
as an adult educator being assigned as the first African American principal at an all-white 
high school in the early 1970s. He told how his life was threatened and his phone lines were 
tapped by the F.B.I .. He stressed how his children were afraid for his life, and how he feared 
for their safety as well. At this particular phase of desegregation, crosses were being burned 
on African American lawns and most of the white community fought the inevitable changes 
destined to transpire. The entire process was not cooperatively accepted by the majority 
population, but rather it took court-ordered mandates that literally made people accomplish 
the societal changes that should have happened after the closure of the Civil War. All five of 
these participants remembered these tumultuous times and then gratefully referenced 
families, teachers, and neighbors who piloted them through the experience. 
It can be said after careful analyses of these African American males and their 
candid, often extensive responses to the researcher's questions, that significant influencers 
made the biggest difference in their lives and their abilities to cope. These strong support 
systems created such a bubble of protection that this researcher chose to call their toughness 
- resistance, and not resilience. Had t~eir homelives been dysfuntional and their socio-
economic conditions been dismal, then that combined with the racial anxieties would have 
constituted a more definable need for resilience. Resilience factors accompany much more 
dire sets of circumstances, those which this study found did not characterize its five African 
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American men. They had an inner circle of significant influencers, including parents, 
teachers, neighbors, and religious affiliations. These significant influencers were the mentors 
and heroes of these five participants, and the influences just so happened to be wholesome, 
good role models who instilled family values, morality, work ethics, discipline, a thirst for 
education, and inner strength and resistance to a racially discriminatory world. These 
significant influencers were the very framers of this study's African American male leaders. 
Question 5. How do these five African American male leaders verbalize their 
understandings of their own leadership paradigms? 
Conclusions. None of these African American male leaders demonstrated arrogance or 
power driven motives in their assessments of themselves as educational leaders. The all 
spoke of having a vision for their organizations, with a plan in mind. They listed delegation 
as a necessary administrative tool and included an almost altrusitic explanation for their 
roles. These five men reflected genuine desires to help young people succeed. They 
expressed their aspirations to be mentors to other African American educators and young 
people, and considered their careers as callings. These five men also chose educational 
occupations because of the tremendous respect educators received in the African American 
community, and spoke very proudly of their accomplishments. 
The African American male leaders in this study cited trust, honesty, and fairness as 
worthwhile leadership descriptors, and like Ken Blanchard (1999) recommended, they 
exuded warmth, wit, and wisdom in their own descriptions of their individual leadership 
styles. They all demonstrated caring leadership characteristics and spoke of the importance 
of working with one's faculty like a team. Four of the men had done extensive coaching and 
considered such experience a training ground for leadership. They referred to developing 
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other people and facilitating professional growth in faculties. Peters ( 1997) would likely 
have seen these leaders as connoisseurs who recognized talents in others and who were 
always ready to take risks. The participants in this study described many risks they had 
taken as administrators, whether they were being the first African American principal at an 
all-white school, or being assigned to a failing school in need of radical change. They were 
all seasoned verterans in education and had vast leadership experiences. None of them had 
fewer than 25 years of educational service. They all explained their personal understandings 
of creating a positive culture and climate at their school sites, and stressed involving 
employees and getting buy-in from them. These leaders said that communication was critical 
in keeping all parties in any organization on the same page and informed about situations. 
They said they personally accomplished communication in the hallways, in bulletins, and in 
faculty and staff meetings. Dr. Wallace said he used to meet with his staff once a week 
before school to discuss issues and events that needed addressing. Jack Sheppard, too, spoke 
about private counseling of teachers who needed personal advice on classroom strategies 
and appearance. All of the leaders came across as sensitive to employee needs, though Jerry 
Brown did say he took care of the students' needs first and then his teachers. 
These five African American male leaders also spoke of very high values and 
standards of behavior. They all believed in God and had strong spiritual and family 
affiliations. Chester Barnard (1938) spoke of the need for integrity and values in a leader, 
and each of these men's reputations and life's chronicles exemplified his definition. These 
men were lifelong learners, also reading up on educational trends and staying apprised of 
new information and research suggesting ways to improve academic achievement and foster 
better work environments. Three of the men actually cited Richard Dufour and Eaker (1998) 
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during their interviews and elaborated on the need for professional learning communities. 
Four of the men referenced leadership gurus like Stephen Covey, and emphasized the need 
to stay informed on changes in their profession. They demonstrated leadership knowledge 
from books to bus duties. 
It should be noted here that a Strength Deployment Inventory, created Porter (1996) 
was administered to each of the study's participants to gather additional leadership 
infonnation about the five African American male leaders. Appendix A depicts the 
leadership strengths of this study's leaders in a more thorough context, but at this point the 
researcher wished to show how the participants responded to easy and difficult scenarios. 
Looking at the Strength Deployment Inventory (Appendix A) the researcher was able to 
recognize various responses to easy and difficult situations. The survey was set up to 
identify three categories of behavior: altruistic, assertive, and analytical. An altruistic rating 
meant the leader tended to be more of a nurturing, friendly person who was concerned about . 
the growth and welfare of others. An assertive rating meant the leader was a fighter who 
wanted to run the show by him/herself. And an analytic leader was described as a self-reliant 
person who wanted to make sure things get done right. This analytic leader was also called a 
thinker who was independent and reflective. As the survey information itself indicated 
initially, most people in general lean toward altruism at some point when things are going 
well. With this particular survey of the five African American male participants in this 
study, the researcher found more analytical, thinking responses during conflict among these 
five leaders . It is interesting to note that three of the participants, Dr. Ron Mills, Jack 
Sheppard, and Jerry Brown, scored as hightly altruistic leaders when things went well. 
During a period of conflict Dr. Mills still showed altruistic tendencies, while Jack Sheppard 
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tested out as behaving more assertively, and Jerry Brown leaned toward being analytical. 
Jack Sheppard was the only participant that scored an assertive rating at all, and the 
researcher could not help but recall his recollections of being in 'the Marine Corps and his 
saying, "Drill Instructors, they did a lot to give me the type of stamina I need when the 
going gets tough." This military training likely affected Mr. Sheppard's responses to the 
questions in the "conflict" section of the Inventory. 
Dr. Wallace scored a more analytical rating when things go well and when there is 
conflict, and Kevin Brantley, who tested out as analytical during times of conflict, had an 
even spread of altruistic, assertive, and analytical when things were explained as going well. 
These five African American male leaders responded to the Strength Deployment Inventory 
questions according to their individual experiences; for example, their maturational 
development, family influences, neighborhood experiences, school and teacher influences, 
and other personal experiences. This Inventory was administered to the participants to 
merely see how they would respond as leaders to different scenarios, and is not intended to 
be any kind of quantitative analysis that fits into the main content of this paper. It is 
mentioned here to get a fuller picture of this study's participants in relation to how they react 
as leaders under different sets of circumstances. See Appendix A. 
In conclusion, the five African American male leaders in this study were 
unquestionably revealed to be leaders. They all led organizations and had leadership 
credentials and training. They all held positions of authority and believed in their 
communities. 
Question 6. What impact (if any) did negative racial experiences have on these five 
participants? 
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Conclusions. The African American leaders in this study were all impacted by negative 
racial experienc~s. Three of the men spoke about the hurt they felt, and Jerry Brown 
recounted from his high school integration experience and being shunned by white students, 
"I could only be me." The parents and teachers had to rationalize in personal counseling 
sessions with these five men on why discrimination existed and how they were to respond to 
it. Dr. Wallace recalled the long conversation he and his dad had on the day of his "water 
fountain" episode, and he remembered being angry. Anger was one way to handle the 
mistreatments by others; but with Dr. Wallace, it was only a motivator that inspired him to 
excel in his life. There was no obtrusive evidence of revenge or cynicism in the words or 
voices of these participants. They had had bad experiences with white people, but had 
learned powerful lessons from them, and continued on their ways, ignoring what the 
majority population had to say about them. Like Jack Sheppard, who recalled his mom 
saying to him, "Go ahead and learn all you can learn out of those ragged textbooks," and 
not to worry about how much better off others might be. These five male leaders remained 
focused on their individual goals amidst all the discriminatory distractions along the way. 
All of these participants agreed that communication and frequent contact with the 
other race are keys to opening up better racial relations. Dr. Mills said that desegregation has 
occurred, but denied the fact that integration has ever come. He continued by saying that he 
nor this white researcher would even be able to have the conversations they have had, had 
racial conditions not improved from earlier times. Kevin Brantley, too, said people of both 
the African American and white races need to sit down, talk, and get to know each other 
better. Dr. Mills concurred and said the two peoples (African American and whites) are 
more alike than they are different. A willingness to help foster racial relations improvements 
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was identified in the voices of all five participants. They each appeared ready to forget and 
forgive the past indiscretions in order to ensure better communications and relations for the 
future. These five African American male leaders learned a lesson of hatred from the 
exclusionary tactics of discrimination, and yet were taught to resist succumbing to the 
potential damaging effects. They survived the era of segregation with toughened exterior 
and interior shells and a special knowledge of understanding. 
Question 7. How did each of the African American male leaders define oppression and 
his own economic situation growing up in Jacksonville, Florida? 
Conclusions. These five men understood what poverty was, but said they did not feel poor 
themselves, when responding to the researcher. They were not homeless, parentless children. 
They lived in African American, low-socioeconomic areas of Jacksonville in poor housing, 
but their parents had jobs. They had clothes to wear, food to eat, and shelter over their heads. 
Kevin Brantley even recalled the large garden his mother kept in their backyard and all the 
fresh vegetables they ate. Their parents did not let poverty overwhelm these five African 
American male leaders. 
The segregated African American neighborhoods of this study's participants were 
described as a hodgepodge of economically deprived and middle income, blue collar 
workforce families. Teachers, preachers, postal workers, railroad employees, waiters, 
housekeepers, and all professions alike lived in the same neighborhood. There were no 
upscale African American subdivisions to which those rising middle class workers could 
move. So, they shared their lives, haves and have nots, alike. Dr. Mills said this diverse 
condition provided role models for the young people, who could visibly see there was hope 
and opportunity available to them too, if they achieved an education and worked hard. 
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In the current time of this study three of the five participants under review have 
moved into racially mixed, upper middle class neighborhoods. Two of the participants live 
in middle class all-Mrican American areas, and all five agree that economic mobility is now 
possible, whereas in the past, they were forced to live in designated African American areas, 
regardless of economic status. 
It is interesting to note that none of the participants wished to elaborate at any length 
on what they did not have. Dr. Mills, the only participant from primarily a single parent 
home, was likely the most poor during his youth, with one, not two incomes. He did not 
recall the poverty when speaking of his upbringing. He, like the other participants, had the 
basic necessities of life, and he had people who loved him and buffered him against 
conditions that could have altered the positive direction of his life. Despite the extent of 
poverty present in the lives of these five African American male leaders' lives, they did not 
sit and dwell upon what they did not have~ instead, they focused upon what they could have. 
Question 8. How did the element of spirituality figure into the racial identity and resistant 
natures of these five African American male leaders? 
Conclusions. Spirituality figured strongly into the past and present lives of these five men. 
Church was always a part of their lives, whether they attended church with their mothers or 
their fathers. They remembered their parents taking them to church and establishing a 
routine that was highly esteemed by their community and family members. Kevin Brantley 
recalled teaching Sunday School for many years, and Jerry Brown answered, "Jesus Christ is 
my hero," when asked about heroes. All five men spoke of prayer and strength through 
believing. Jack Sheppard proudly recounted the times he accompanied his mother to his 
grandfather's Baptist church. His grandfather was the pastor and would call out to his 
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daughter and grandchildren from the pulpit because he was so pleased and proud to have 
them with him. Mr. Sheppard stated, "I am a praying person," who always bows his head 
before a meal, even in the high school cafeteria. The families of these five African American 
male leaders encouraged spirituality and a belief in a Supreme Being. Filsinger and Wilson 
(1984) reported that there was a strong relationship between religious commitment and 
family stability, and from the interviews conducted in this study, such relationship played 
out. 
These five participants spoke of long-cultivated faiths that offered additional strength 
and valuable reinforcers for their resistance against possible negative stimuli. Their faith 
augmented their value systems and contributed to the people they are. Kevin Brantley 
reminded the researchers that there were many "value-oriented parents" in his 
neighborhood. Faith was described by these participants as an integral part of their racial 
identities, and as Jerry Brown mentioned, "makes us all one people." Bolman and Deal 
(1995) made the observation that "Spirit feeds the soul- Leaders of spirit find their soul's 
treasure" (p. 12). They added "Heart, hope, and faith are rooted in soul and spirit, which are 
necessary for leaders" (p. 13). These five leaders described lives that were sustained by a 
strong faith and the ability to resist and even ignore negativity. Spirituality strongly 
influenced these mens' upbringings and figured carefully into the lives of the participants in 
this study. 
Question 9. What do these five African American male leaders have to say to other 
educators and young people today? 
Conclusions. All five of these African American male leaders agreed that young people 
need to stay in school today and stop worrying about "acting white." McWhorter (2000) said 
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that today's young people "cry racism as a crutch, an alibi for their actions. They 
underperform to not be like whites" (p. xi). Fordham and Ogbu (1986) researched the 
"acting white" phenomenon and found that high achieving African Americans "resist the 
dominant society's minimal expectations of black students"(p. 236-6). These researchers 
suggested that African American young people need to start looking at the act of 
achievement as being African American. The five men in this study were reared in families 
and communities that held high expectations for them. Today's young people also need this 
positive environment described by this study's participants, so they do not just live up to the 
low expectations set for them, because then they cut themselves out of the competitive, 
economic loop. They condemn themselves to mediocrity and always settling for less; that is, 
always having, achieving, and knowing less than their Euro-American brothers and sisters. 
These five participants all agreed that there is a real need for mentors and heroes in 
the lives of maturing youth. They all recalled the importance of such people in their own 
lives and concurred that parents today are not following through with the expectations that 
their own parents held for them. Four of these men were raised in intact families with both 
mother and father present. Only one participant did not have this dual support throughout his 
life, but did receive a step father, male figure, in his life during his adolescence. They all 
spoke of the mentoring relationships they enjoyed with their fathers, yet none of them 
affirmed that families today had to have fathers for young people to succeed. Each of these 
men emphatically stated that the strong mothers raising their children alone could handle the 
job. They did not take away from the enormous responsibilites assumed by many single 
moms today. They all had strong mothers, themselves, and did not comment negatively 
about the absence of fathers in the homes African American young people. They were very 
careful not to b~ over critical of African American families. 
These five participants were willing to give of their time and their talents to mentor 
young people. They all agreed that saving the at-risk population of African American youth 
today can only be done "one or two persons at a time." They stressed how young people 
today need to believe in the American Dream and have hope. Dr. Mills said they "don't 
believe it can happen. They don't have empirical evidence to support that it will happen." 
He recommended that they must have working, value-oriented role models to lead the way 
for them. He also recalled all the African American teachers and neighbors who he saw 
going to work each day~ going to church each week~ and encouraging him to go for that 
American Dream. People believed in the five participants in this study, and today's young 
people need adult role models to believe in them, set high expectations for them, and boost 
their beliefs in themselves. Kevin Brantley said of the young people he has encountered in 
different schools in which he has taught and principaled, "They don't value anything, and 
they have no self-respect. They have unlimited abilities but don't channel their energies to 
take advantage of the ability." He continued, "They have become a generation of making 
excuses and they don't have a plan. They model the wrong behaviors just to be accepted by 
the group." In order to fix this generation, these five men recommended they need goals and 
aspirations and a belief in the American Dream. They need to stop making excuses and 
blaming conditions for where they started their lives, and start setting higher standards of 
living for themselves. Parents, teachers, neighbors, churches, and all the mentors and heroes 
available need to jump in and start saving these young people who are described by the 
literature as not even trying to succeed because they do not want to be associated with white 
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people. They need to change their twisted paradigms and start trying to excel in every 
avenue of life - starting with academics. The five men in this study ignored the low 
expectations of the larger white population and lived up to the higher expectations imposed 
upon them by caring, loving family members, extended family members, and their African 
American teachers, preachers, and others. They all definitely had a plan. 
Family values were touted by each of the five participants as essential in raising 
children and creating quality character. Edelman (1987) agreed with this statement when she 
asserted that "a concerted effort by black families, community leaders, and agencies to 
resurrect strong work and family values is imperative" (p. 30). Parental guidance was seen 
as critical in offering support and guidance to young people. These educators enumerated 
instances where they encountered parents who did not support the school or the teachers in 
decisions they make about their children. Parents were not willing to assume responsibility 
for their childrens' misbehavior, but, instead, wanted to blame the teachers and the schools. 
These participants recalled when their own parents always supported the school and never 
doubted the decision of a teacher. They chuckled and remembered getting spanked at school, 
and then getting spanked at home again, just because they must have done something wrong 
for the school to reprimand them. The parents supported the teachers and the schools. All of 
the participants in this study said many parents do not support schools the way their own 
parents did. They lamented the lack of parental involvement and control over their young 
people. Mr. Brantley said, "Parents support the negatives," and this was echoed by all these 
participants who had been working with young people for the better part of their adult lives. 
Society was described as a "ruiner" of kids by Jack Sheppard, who proposed that 
"The types of activities, the types of movies, the types of songs" that young people listen to 
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and watch today have "ruined a lot of these kids." Dr. Wallace agreed that there is so much 
thrown at young people that "they are too young to handle it." Jerry Brown, too, added that 
many young people today are products of drug addict parents and have far more drug 
exposure than his generation did. Mr. Brown also included that his generation had to think 
more. They had to build their own toys, not just go to WalMart and buy them all made up. 
He regretted the amount of time young people spend in front of the television set, and 
suggested that more thinking, creating, strategizing, and reading would be of much greater 
benefit for them. All five of these participants felt great responsibility for African American 
youth today, and wanted to give of themselves to help make some difference in even one or 
two lives. They agreed that young people must sense that adults care about them- that 
includes parents, teachers, and everybody else who deals with them. 
As far as advice to other educators goes, these five Mrican American male leaders 
recommended involving the parents, teachers, and community members in mentoring and 
setting high expectations for African American youth. The act of academic achievement 
must be presented to African American students in a way that they believe it is for them too. 
They recommended that special attention should be paid to the vast majority that do not 
know how to read and programs should be initiated to help address this problem. Kevin 
Brantley said he had asked for reading teachers at the senior high level for years to no avail 
until the FCAT (Florida Comprehensive Achievement Test) began revealing the dismal 
condition of reading levels in low socio-economic areas. 
These five men said educators must show African American youth that they care 
about them. They must respect them and help them develop respect for other people. They 
must mentor them and convince them that drugs and illegal pursuits are not the way to 
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achieve success. African American young people must be convinced that it does make a 
difference in how they earn their livings and how they live their lives. Educators must spend 
more time with students in need of support and demonstrate their earnest desires to lend that 
support. These were the messages of the five male leaders in this study. 
Conclusions 
This historical case study of five African American male leaders and the valuable 
knowledge and information herein collected have added to the larger frames of what is 
already known about the importance of parental, community, and schooling influences, as 
well as what has been documented about segregation and the beginnings of integration in 
northeast Florida. This study looked at positive developments from an otherwise negatively 
perceived period in history, and sought to show the true resistance of five African American 
young men who rose above the confines of their environments and reached for their absolute 
best. They only did this with a host of family and community supporters on the sidelines 
ensuring positive outcomes. Nobody gave it to them, but somebody and/or something 
motivated them to "want" to succeed. Taking a long, indepth, epistemic glance at each 
man's family, neighborhood, schooling experiences, and propensity for leadership has 
represented a perspective slightly different from what others may have assumed, and 
somewhat revealing for Jacksonville's awareness of the presence and influence of African 
American male leaders in their communities. The continued concern for the future of 
today's African American males is a legitimate concern when reviewing the many negative 
statistics reported daily by the media and research organizations. The annual report 
conducted by the Institute on Race and Poverty (2002) entitled The Status of Black Men and 
Boys in American Society, cited earlier in this study, looked at why some African American 
lRQ 
males are in crisis and why some are making great strides toward success. This study 
investigated the lives of five African American males who had all reached pinnacles of 
success in their lives, and then back tracked into their past to see what happened along the 
way of their upbringings. What she found were value-laden environments replete with heavy 
experiences of love and nurturing balanced with discipline and structure designed and 
enforced by parents who had decided to accept nothing but success from their children. 
The researcher found many commonalities among these five African American 
males; for instance, four of them came from intact families with a mother and a father during 
the better part of their upbringings. Four of the men belonged to the Boy Scouts of America, 
and all of them hailed from strong family backgrounds that believed in the power of 
education. They all had parents who had overcome much worse racial discriminations than 
even they had, and who determined that their children would live better lives than they. An 
intense study of these parents would likely reveal a much clearer picture of resilience, but 
because of their ambitions and love for their children, they paved the way for their offspring 
to become resistant, better educated, more skilled, and more successful in the 20th and 21st 
Centuries. It is because of the efforts and influences of these five mens' parents, teachers, 
neighbors, and churches that resistance to the larger, white population's low expectations of 
them, was cultivated and carried through. All five of these participants were taught to set 
goals. They all had a plan for their lives and were daily reminded to never say "I can't." 
Those words were not admissable .as excuses in the African American homes studied in this 
disseration. All five men described a real sense of belonging to a family and group of people 
who truly cared. The ethic of caring was reiterated over and over again as each man revealed 
the importance of human kindness and the investment of time as he struggled to become 
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everything he thought his parents wanted him to become. They all spoke of high 
expectations - those expectations held for them by their parents, teachers, neighbors, and 
congregational friends. Community nurturing, words of encouragement, and family routines 
helped to inculcate strong, high self-esteems, even for the two participants who described 
starting out their childhoods with low self-esteems. They were taught to feel good about 
themselves; to be proud of who they were, and to disregard any negative assessments of 
them or their abilities offered by the larger, white population. They all spoke of having a 
positive attitude and all five agreed that the mentors in their lives lent them strength, 
direction, and motivation. Four of the five said their fathers were their heroes and their 
mentors, and they all frequently mentioned how strong and caring their mothers were too. 
They had strongholds at home which made all the difference in the world. 
All five of these participants witnessed role.:. model parents, neighbors, and teachers 
who demonstrated a work ethic to them. They understood that they had to work hard to 
attain the better things in life. They were all taught not to take handouts. None of the five 
were ever on welfare. Both their parents worked and they saw African American businesses 
thriving on downtown streets. They all spoke proudly of their African American heritage in 
Jacksonville, Florida, and resoundingly said that their segregated schooling experiences 
were of high quality with African American teachers who helped them learn and succeed. 
These teachers knew about the environments and conditions in which these five students 
lived and worked, and understood in an empathetic way about the struggles for equality. 
Their teachers were egalitarian instructors and presented their lessons with political clarity 
in a way these five young men understood. The teachers were their mentors too, and all five 
of them recalled special teachers who so strongly influenced their lives, that they in tum 
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majored in education in college and went into the teaching profession themselves. They 
were their athletic coaches, their math teachers, band directors, English, and history 
teachers. Dr. Mills called his teachers his heroes. 
These five men enumerated many places of recreation in Jacksonville that provided a 
solid social foundation for them with other African Americans who shared their values and 
hopes for the American Dream. They all spoke of the discipline in their lives, and how they 
were frequently spanked by parents, neighbors, and teachers alike. They all believed in the 
use of corporal punishment, and stressed the relevance of self-discipline in crafting a 
successful life. Rituals and routines were important to them, as were the structured activities 
(music and athletic), and part-time jobs they all held. They all worked at menial jobs around 
Jacksonville from early ages. They described rich anecdotes of these experiences and 
stressed the rites of passage such employments provided. None of them ever spoke of being 
lazy, and/or not working. They always worked, whether it was doing their lessons in the 
evening hours, throwing newspapers, cleaning house, dusting grocery store shelves, 
practicing football, baseball, track and/or musical instruments, or heaving heavy boxes of 
mail, everyone of them knew the onerous responsibility of making a living long before they 
walked through university doors and into classrooms to teach. 
They all five spoke of God and the churches they attended growing up and today. 
They spoke of parents attending church with them and how precious prayer was in their 
lives. They exhibited spirituality, some more than others, as Jerry Brown was the only one to 
say that Jesus Christ was his hero. He took the question very seriously and put Christ ahead 
of his family. They all, also, spoke of a brotherhood of man, of the need to connect and 
communicate with one another. Dr. Mills stressed that white and black people have much 
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more in common than they have in differences. All five participants agreed that 
communication and more frequent, familiar contact is the key to bridging the gap of 
discrimination, and they all concurred that in Jacksonville, Florida, they, personally have 
seen conditions grow more racially tolerant. They all spoke of the multicultural classes they 
had experienced and where they, along with their white associates, were taught to be more 
sensitive to one another's color and culture. These multicultural training lessons were said to 
have been required seminars for Duval County educators at certain times over the past few 
years. In that same vein, however, they all said society still needs to work on this 
improvement, especially Dr. Wallace, who said he still feels the discriminating, prejudicial 
eyes in many public places. 
And all five of these African American male leaders spoke of their terrific neighbors 
who watched out for them when their parents were not home. They listened to neighbors 
who encouraged and bragged on their accomplishments. The neighbors were a part of a 
whole team of influencers who made powerful differences in the positive decisions these 
five young males made. They did not describe the victimization observed by McWhorter 
(2000), who identified the feeling of being a victim as one of the three reasons for negative 
directions being taken by young people today. They did not say they felt separated or 
disinterested either, the other two descriptions used by Me Whorter when speaking of at-risk, 
African American youth today. The five men in this study spoke of how they had 
experienced genuine assimilation into an economically sound environment. They did not 
blame others, and did not indicate they held any resentments or regrets for how they were 
raised in Jacksonville, Florida. Instead, they only spoke of making inroads into the African 
American communities today and being able to mentor young people and stress the 
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opportunities that are available to them if only they will take advantage of them, and stop 
setting low expectations for themselves. They all agreed that the parents of today' s young 
people need to invest more time with their children and become bigger supporters of the 
educational system. They concurred that somebody needs to encourage 21st Century youth 
and help them believe in their possibilities through hard work and discipline. These five men 
all said they had achieved their American Dream. 
Two additional observations worth noting involve the specific omissions of 
supposedly important events during the lifetimes of these five African American male 
leaders. First, only one of the men even mentioned a Civil Rights leader when reflecting on 
heroes or major influences in his life. Kevin Brantley did refer to W.E.B. Dubois, but none 
of the others specifically cited these civil leaders as having given direction to his life. They 
all agreed, when asked specically about these leaders, that they were important and that they 
appreciated their efforts in paving the way for the future opportunities. They, however, were 
young men and adolescents during this Movement, and were said to have been sheltered 
from being involved in the demonstrations and efforts made in Duval County. One of the 
men even mentioned that he and his family came within a few blocks of Martin Luther 
King, Jr. one time, but avoided the area to ensure the safety of the family. He said his father 
did not want his family to get caught in the huge crowds of people that flocked around the 
famous leader. The daily life influencers made the real differences in the choices made by 
this study's participants. 
The second observation the researcher found interesting involved the lack of any 
reference to the many leadership courses taken in the development of the leadership 
paradigms of these five African American educators. They described their leadership 
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characteristics and spoke highly of teachers and coaches who taught them how to be 
leaders, but mentioned no professors or post-secondary classes which helped them hone 
their leadership skills. Three of the five did cite Richard Dufour "and his suggestions on how 
to create professional learning communities within the climate and culture of one's 
organization, but mostly relied on personal experiences within their school sites and on-the-
job training, to credit with their leadership abilities. 
A final conclusion involves the component of resistance and the "resilience" factors 
that characterized the participants. These five African American men were "a typical" of 
many of their peers and/or today's youth. They confirm the validity of research on what 
helps in the development of"protective communities." The daily encouragement and 
caretaking by parents, teachers, neighbors, and other community organizations combined to 
shield these young men from different, possibly more negative directions. They experienced 
a toughening exterior persona that withstood the slings of discrimination, and did so with the 
many supportive voices in their backgrounds assuring them they did not need the initial 
acceptance of all whites to succeed. They understood that they had to prove themselves and 
heard concerned people telling them that they could succeed, so they ignored those who 
might tell them otherwise. They said they were taught patience and determination which was 
forged in a social circle of love and guidance. And reflecting back on their journeys through 
maturation this researcher listened as these five men described how they cultivated resistant 
spirits that bore them through every experience of life without being broken down. They had 
all encountered hurtful moments along the way, yet their protective communities 
emboldened them and made sure they never let obstacles deter their beliefs in themselves or 
their race. They chose right because they were led right by a whole group of people who 
loved them. 
Implications for Further Research 
Additional research on a separate set of African American male leaders from 
Jacksonville, Florida could help substantiate the findings in this study, and lend more 
generalizability. Research on African American male leaders living in other cities and states 
in the South and the North would be interesting and would possibly uncover significant 
differences or similarities to this study's participants. Even a look at a more rural grouping 
of participants might find a variation on the racial experiences and upbringings different 
from the urban-dwelling males herein studied. 
It would also be significant to take a closer look at a sampling of African American 
male leaders' visions for success, and investigate further their takes on the importance of 
education to African Americans in the 21st Century. This could be a random sampling 
research and could cut across all counties. The findings would be valuable for K-12 and 
post-secondary leaders in education. 
Lastly, this researcher suggests that a qualitative portrait could be done on the 
African American women educational leaders from Jacksonville, Florida. There have been 
many of these strong women and there is a paucity of research on them. Another study on 
African American civic leaders could be conducted on both male and female participants 
and add important information and historical data to the annals of Jacksonville's African 
American past. These additional investigations would help paint clearer pictures of a 
northeast Florida metropolis still dealing with task forces on how to improve the relations 
between the black and white races. 
Appendices 
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STATEMENT OF INFORMED CONSENT 
Purpose of the Study - The author is conducting a historical case study on five 
African American males who grew up in Jacksonville, Florida, between 1940 and 1968. 
Four of the participants attended all segregated schools, while one of the men attended an 
integrated school during the latter portion of his high school years. The researcher will 
investigate the historical settings, family and community influences, and other support 
systems, which contributed to the individual successes of these five males. It is the intent of 
the author to capture the rich history of segregated schools and to the impact they had on 
these five males. It is also the author's intent to establish the leadership perspectives held by 
each man and seek to identify the sources of encouragement and motivation that led each 
man in those directions. The study itself will be framed in a context of resistance and well be 
told from the perspective of those who experienced the events in their own particular 
history. 
Procedures - Interviews will be conducted with five African American males 
specifically chosen for this research by their successful accomplishments, their lifelong 
residence in Jacksonville, Florida, and their attendance in segregated public schools. The 
interviews will be audiotaped and transcribed by the interviewer. The transcriptions will be 
used in compiling the historical research for this study. At the conclusion of the study, the 
audiotapes and transcriptions will be donated to the University of North Florida Library 
along with the completed dissertation. 
Interviewees may or may not consent to being identified by name in this study. 
The author will be happy to answer any inquiries regarding the procedures of this 
study. Interviewees are free to withdraw their consent and discontinue participation in the 
study at any time without prejudice. 
No monetary compensation will be awarded to participants in this study. 
State of Consent 
I have read and I understand the procedures described above. I agree to participate in 
the procedure and I have received a copy of this description. 
Signatures: 
Participant Date Witness Date 
Relationship Date Principal Investigator Date 
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MAP OF JACKSONVILLE, FLORIDA 
Illustrating locations of participant residences. 
Three of these participants lived west of Main Street in the inner city, African 
American neighborhoods. One of the participants lived east of Main Street offTallyrand 
Avenue behind the Gator Bowl (now the All Tel Stadium). And the fifth participant lived 
across the St. Johns River in the Arlington area. All five lived in completely segregated 
neighborhoods during their upbringings in Jacksonville. 
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Leadership Survey 
A Strength Deployment Inventory was also administered to each participant in this 
study to get a better understanding of individual motivational sources. This instrument, 
created by Elias H. Porter and Sara Maloney (1973, 1989), and published by Personal 
Strengths Publishing, Inc., out of Pacific Palisades, California, measures methods of 
handling difficult situations and categorizes leaders as either Altruistic, Assertive, or 
Analytic. Altruistic indicates a nurturing leader who is a nice, friendly guy and concerned 
about the growth and welfare of others. Assertive reflects a leader who wants to run the 
show by himself. He is a fighter who is concerned with task-accomplishment and earning 
rewards for his efforts. The last category is Analytic and describes a self-reliant individual 
who wants to make sure things are done right. These are thinking leaders who are 
independent and reflective. All people have traces of each of these characteristics, but 
possess a stronger tendency to respond more specifically when faced with either conflicting 
or non-conflicting circumstances. This researcher sought to ascertain the possibility of 
environment-bred resiliency and how it contributed to these leaders' self-assessed responses 
aimed at identifying mechanisms of handling adversity. The results of this survey were used 
to draw a larger picture of the collective understanding on how these eight African 
American leaders responded to conflict situations as opposed to normal, easy-going ones. 
The findings uncovered some interesting observations. 
The survey assesses individual responses according to two situations: when things go 
well and when there is a conflict involved. It then assigns a point spread of one to a hundred 
and spreads it across all three of the leadership methods of response. The largest numbers 
attest to the leader having a stronger or weaker propensity to be one of the three leaders 
described below: 
• An altruistic leader is nurturing with a concern for the growth and general welfare of others. 
He is not concerned with rewards. He is a nice guy~ friendly. 
(Everyone enjoys some level of nurturing others, especially when things are going well). 
• An assertive leader is very direct. His big concern is with task accomplishment and feels he 
has earned the right to receive rewards. He knows how to organize people, money, time, and 
opportunity. This leader runs the entire show and is considered a winner or a fighter. 
• An analytic leader is self-reliant and self-dependent. To make sure things are done right, he 
believes in doing them himself. He is known as a thinker. 
Table 4 below shows how each of this study's five African American male participants 
responded the the Strength Deployment survey. 
Table 4. Survey Findings 
Dr. Ron Mills- Age 61 
When Things Go Well 
50 29 21 
altruistic assertive analytic 
When There Is Conflict 
41 32 21 
altruistic assertive analytic 
Kevin Brantley - Age 53 
When Things Go Well 
27 29 24 
altruistic assertive analytic 
When There Is Conflict 
30 23 47 
altruistic assertive analytic 
Jerry Brown - Age 51 
When Things Go Well 
45 19 36 
altruistic assertive analytic 
When There Is Conflict 
16 7 77 
alturistic assertive analytic 
Dr. Andy Wallace- Age 63 
When Things Go Well 
26 32 42 
altruistic assertive analytic 
When There Is Conflict 
20 23 57 
altruistic assertive analytic 
Jack Sheppard - Age 58 
When Things Go Well 
43 33 24 
altruistic assertive analytic . 
When There Is Conflict 
33 43 24 
altruistic assertive analytic. 
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The Strength Deployment Inventory suggests motivational tendencies when handling 
two separate kiq.ds of situations. This researcher was looking particularly at how the 
participants in this study handled conflict related scenarios as opposed to easy-going 
situations. Upon analyzing the survey data the researcher discovered that by averaging the 
numbers in each category the results illustrated a reverse action on the part of the 
participants when faced with conflict and easy-going scenarios. Figure 2 gives an averaged 
picture on how these five men responded. 
Figure 2. An Average of Leader Response Methods. 
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SAMPLE TRANSCRIPTION 
PARTICIPANT #3- DR. ANDREW WALLACE 
DOB =September 1,1938 AGE= 63 
INCIDENTALS: 
Grew up in Blodgett Homes -Moved further north to Durkeyville - Then moved to Fairfax 
---Lived partially with grandmother--- Dad worked as an Aviation Metalsmith--- Loved to 
read comic books; especially the Classics, such as Huckleberry Finn (favorite). 
OFFICE DESCRIPTION: 
This office is Dr. Wallace's second career office. He is upstairs in a small office, which is 
shared with someone else. This is a part-time job- now- for Dr. Wallace. He has a small 
desk in the comer by a window. He has a few papers spread here and there, but mostly 
cleared and not too reflective of much paperwork being done. He has a picture of his oldest 
son (by a previous marriage) and his daughter and wife up on a filing cabinet (reminders of 
the people he loves). 
INTERVIEW- (Done September 27, 2001) 
Me: Tell me about where and when you grew up in Jacksonville, Florida. 
Andrew:! grew up in Jacksonville in a place called- well, really I grew up in two areas 
because I lived with my grandmother while my mother and dad worked. My dad 
worked two jobs and my mother was a waitress. And so I spent a lot of time with 
my grandmother. But it was a place called Blodgett Homes in what we now call 
the inner city and that's all we knew at the time. And we moved from there to an 
area called Durkeyville, that's further north in Jacksonville, near Myrtle Avenue 
Ball Park. I grew up there. And then we moved up in the world to Fairfax Street. 
That's out near Edward Waters College and that was where I left that residence 
to go to college. And I came back of course and got married. 
Me: What did your father do for a living? 
Andrew:My dad worked two jobs. He was an Aviation Metalsmith at the Naval Air Station 
And he worked at the Railway Express unloading boxes, and I'll never forget 
he started out picking up paper at the Naval Air Station --- and he would tell us, 
"That's what you don't want to do." I can very well remember him, and my 
mother was a waitress at Ponte Vedra Beach. 
Me: Did you have siblings? 
Andrew: Yes, there were three boys and one girl My sister, well, they're all in music-
except me. Of course, I did play in the band a while. I was the black sheep of the 
family. I was an athlete and they were all musicians. But my brother Dr. John 
Wallace, is the band director at a state university. And my sister, she's a 
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musician. She played the piano. She was in the band at FAMU, and she taught 
Michael Jackson, by the way, in Indiana. All of us went into music except me. 
Me: But you had some experience in music, right? 
Andrew:Oh, yes, we all did (said enthusiastically), because my grandmother used to sing 
and that was the first time I'd heard the word "opera." She would sing those 
what they called, classical songs, in church, and that was my first major 
whipping I got from my dad, because I laughed at her while she was singing. But 
my grandmother was a singer and my mother played the piano. So, I guess that's 
where it just caught on with everybody, but me (said with a big smile). 
Me: How long were your parents married? 
Andrew:My parents were married until death. My mother died, uh, at the age of 54. She 
had an illness, and she didn't go ... uh, we didn't have any insurance in the house, 
I understood now- but I didn't know then and so she was trying to provide for 
us and so she neglected her medical care. And my dad died in 1978 at the age of 
72. 
Me: Did your dad remarry? 
Andrew:No, he did not. 
Me: What were your hangouts as a youth? 
Andrew: Well, we didn't have many places to hang out. In Durkeyville our hangouts were 
the ballpark. We hung out around the Myrtle Avenue Ball Park. 
Me: What kind of ball did you play? 
Andrew:Baseball --baseball park. And I was a bat boy for some of the Triple A teams, 
baseball teams. And we played baseball. Now, our hangouts were really in 
what they call the project now. We didn't go anywhere, except Kings Road and 
Myrtle and a pharmacy up there. We used to go up there to get ice cream sodas. It 
was Dixie Pharmacy on Kings Road and Myrtle. The regular stuff that youngsters 
would do then, and I did some things I'm not so proud of. We used to go find 
some people to fight (laughter) and did we do it! I mean, one of the worst 
whippings I got really in my life was from a group ---- we used to go out on 
Sundays to Grand Crossings, that's out Kings Road near U.S. I, because we had 
always heard that White guys couldn't fight. And we'd go out there on Sundays 
trying to find some White guys to beat up. And we did that for a long time. And 
one day---
Me: How many of you? 
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Andrew:Oh, we traveled in about five or six of us at a time. 
Me: Would you call it a gang, if not then how would you describe it? 
Andrew:No, it wasn't a gang, because we didn't do the gang tnings. You know, the 
breaking and entering, and the wars that we had were from Blodgett Homes, 
Durkeyville, College Park area around Durkeyville, but they were not really 
wars as we know them to be. They were athletic contests - kind of stuff. 
Fights would break up during the athletic contests, but it wasn't a matter where 
we would just fight each other with lethal weapons. But we could not go into 
each other's territory. Now, that was a no no. And none of us could cross Main 
Street to go on the eastside. That was a no, no. If you went from the westside to 
the eastside, you always had to run back. 
Me: Why was that? 
Andrew: Well, we just didn't like the eastside. It was just something we grew up with. 
The eastside people were different. 
Me: And it was still African American? 
Andrew: They were still African American, all African Americans now. We just did not 
like each other. Even in high school those persons from Matthew Gilbert, it was 
a junior/senior high school then, did not like the people from Stanton. There was 
a very intense rivalry. So, my growing up really was around real low income 
areas. We were poor but we didn't know we were poor. 
Me: But your parents worked? 
Andrew:They were working, but we didn't know at the time, if you look back at it now, I 
guess we would have qualified for housing assistance and all that stuff, but it 
didn't exist at the time. So, our parents did work, as most parents did of our 
friends, who we ran with. Urn, our parents were very strict. The neighborhood 
was very strict. Everybody on the block was your parents. And anything you did 
and someone else saw it, you really got chastised severely- by anybody on the 
block. 
Me: Who were the disciplinarians in your family? 
Andrew:Both parents. My father disciplined all of us except my sister. She was the only 
girl. He never disciplined her. That was his heart. But my mother was very strict 
on us. And we had our, our philosophy_- their philosophy was when the street-
lights come on- you come home. And they were very, very strict about that rule. 
Me: You were saying something about fighting on Sundays and didn't finish ... 
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Andrew: Yes, yes. After a few times, after seven or eight times we went out there, one 
Sunday we went out and I'll never forget ---things were real quiet and we felt 
an unea$y feeling, then suddenly from both sides of the road, it was an unpaved 
road, there were little ditches, and a group of White guys came out of the ditches 
and surrounded us. Everybody got away but me. All of my gang got away but me. 
So, I knew I was in it. They formed a circle and they told me that I had to fight 
my way out. And they put one guy in there with me. They didn't gang me. One 
fellow, I'll never forget, his name was Butch. They called him Butch, whether 
that was his name or not (laughter). And he butchered me. That was the worst 
whipping of all the fights I encountered in my childhood. That was the worst 
whipping I ever got. But it was one with just fists, no bricks, no sticks, no other 
weapons. He gave me a good old fashioned whipping, and they let me out of 
that circle. We didn't go back anymore. That sort of did away with the philosophy 
that White guys can't fight (more laughter). 
Me: Sundays? Seems like a strange day to be fighting? 
Andrew: Well, what we did, listen to this, this is another part of it, we either did it before 
church or after church because all of us had to go to church. We had to go to 
church. Sunday School, 11 :00 Service, and the Service they called the Baptist 
Training Union, that was like, urn, before the regular 7:00p.m. Service. 
Me: Did both of your parents go to church with-you? 
Andrew:They were quite active in church and they insisted that we go --- to the same 
church, yes. We were strictly Baptist. And I ran the gamut, because I started 
school in Catholic school- in a private school. 
Me: What was the name of the school? 
Andrew:It was St. Pious. 
Me: You went to St. Pious? Did you know that Ashton Price went to St. Pious too? 
Andrew: Yeah. He probably went to St. Pious near Stanton over on 13th Street. I went to 
St. Pious over near the La Villa Grille. It was on State and Lee. And, the reason 
I went to St. Pious, I'll never forget, people ask the question, "What's the first 
thing you you remember about being a child?" My first recollection is being in 
school at 4 years old, because my grandmother would do a day's work for a state 
senator over in Riverside, and I used to go with her, and then suddenly I found 
myself going to Catholic school in the first grade at 4 years of age. And they told 
me later the reason was- the senator didn't want me running around in his house, 
so he got me into Catholic school; he was Catholic. 
(Continued ... ) 
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